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ABSTRACT 

The  final  report  describes  activities  of  Project 
Fir%t  Chancs,  Interactive  Outreach  Project,  a  program  to  stimulate 
the  devel,oimient  of  improvement  of  educational  services  to  preschool 
handicapped  children  and  their  families.  The  project  was  also 
designed  to  provide  outreach  to  culturally  diverse  populations 
(primarily  Navajos)  and  to  programs  in  Arizona  and  other  states. 
Indicators  (in  table  form)  depict  the  project's  impact  in  the  areas 
of  awareness,  training,  product  development,  and  state  involvement. 
Evidence  of  effectiveness  in  the. demonstration  site  .is  documented  in 
three  ways:  ABACUS  (Arizona  Ba-^ic  Assessment  and  Curriculum 
Utilization  System)  pre/post  scores  describing  progress  in  body 
management,  self  care,  communication,  preacademics,  and. 
socialization;  data  from  individualized  programs; , and  data  from  group 
programs.  Outreach  data  are  presented  in  tables -showing  gains  in  13 
outreach  sites.  Extensive  appendixes  include  training  sessipja 
agendas;  logs  of  participants  trained,  parent  contacts,  and  visitors 
to  the  model  demonstration  site;  and  many  examples  of  ABACUS 
materials.  (CL) 
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Part  il  V*AccompiiiJimen 


A.  All  grantees,  except  for  those  with  awards  under  13.443  arc 
to  respond  to  this  Section  A.  Grantees  under  13.443  go  to 
BofPartIL 

AH  grantees  with  awards  under  1  J.444  except  thyse  sup- 
ported solely  for  **Outreach"  activities  are  to  follow  ihr 
organization  of  categories  hsted  below  in  presenting^heir 
performance  reports.  The  categories  arc  based  on  activities 
common  to  all  Early  Childhood  projects  with  the  exception 
noted  above  for  projects  solely  supported Jor  outreach 
activities. 


(1)  Diicci  and  Supplencmary  Semces  for  Children's 
^Services 

(2)  Parent/Family  Participation 

(3)  .\$se>sinent  of  Child's  Progress 

(4)  Inservicc  Training  for  Project  Staff 

(5)  Training  for  Personnel  from  other  Programs  or^ 
Agencies  ^ 

(6)  Demonstration  and  Dissemination  Activities 

(7)  Coordination  wiih  otner  Agencies  » 
(S)  Continuation  and  Replication 


o 

Ull 


The  grant  application  for  programs  13!445.  13.446,  n.4S0, 
and  13.520  provided  for  the  iDlKnung  funcnons  or  activi*^ 
ties  as  categorical  headings  in  the  budget  and  narrative 
sections: 


Research  and  Development 
Demonst  ration.'Serv'icc 
Evaluation 


Dissemination 
Pjcscrvicc/Inservjce 
Training 


iV  Programs  13.451.  and  13.452  do  not  minlly  require  a 
breakout  since  the  primary  furcnun  or  jcinity  intrinsic 
to  the  respective  procram.   


Foreacli  of  the  above  programs,  functioftr,  or  activities  fas 
wciiasjfiose  of  special  import  for  certain  programs:  e.g.. 
replication,  advisory  coundis,  parent  invoivemcnrldi'&cu%% 
the  objectives  and  subobjectiv^s  presented  in  the  approved 
application  (irt  narrative  format )  m  terms  of:  * 

ji 

(a)  Accomplishments  and  milestones  met.  . 

(b)  Slippages  in  attainment  and  reasons  for  the  slippages. 

kcfer  back  to  your  application  and  uiili7c  your  quantit  Jtivc 
quarterly  projections,  scheduled  chrorolouical  order  and 
target  date's,  and  data  collected  and  maintained  as  well  as 
criteria  and  methodologies  used  to  evaluate  resuhs  tor  { a) 
and  (b).  For  grantees  under  1 3.444.  in  discussing:  t  raining 
or  personnel  from  other  programs,  include  dose  not  ions  ol 
typ«  of  training,  instituiiuns  or  organizations  involved,  and 
numbers  of  trainees  and  hours  of  training  received. 

Also  highlidit  those  phases  of  the  plans  of  action  presented 
in  your  application  liiat  pro\ed  most  successful,  os  weli  ^sc^ 
those  that  upon  implemcntaiion  did  not  appear  fruitful. 
NOTE:  Outreach  grantees  are  to  discuss  accomplishments 
1  and  slippages  in  terms  of  replication  and  siimulalinn  of 
j  services,  resources  f>rovidod  and  held  testing  and  disscmina* 
tion  and  training  in  terms  of  typos  of  personnel  rc^  eivmg' 
training  and  the  number  of  hours  involved. 

Grantees  finishing  this  portion  of  Part  I!,  go  to  C  of  Part  II. 

B.  Reporting  for  Grantees  under  \3AA3  (Research  and  Dcm* 
onstratian). 

Discuss  major  activities  carried  out.  major  departures  from 
•the  original  plan,  problems  encountered,  signuicant  prcimi- 
inary  fl.idings.  results,  and  a  descnpiion  and  evaluation  of 
any  llnal  product,  Eitlier  include  copies  of.  or  djscuss:  irr 
formation  nutcruls  released,  reports  in  newspapers,  maga- 


DEFORM  9037i  8/76 


o  t 


mnktoty  or  Other  State  lei^t'Jjtinn  ajfectin)g  esriy  ed 
ettion,  ^eve-it  neweouneofferinp  at  untversttteu 


^iStotiiand  •njtfucttoflal  euidet.  or  aratti  it  tn  a  aoeiop. 
•  Sntal'ttage.  Jpccjal  memoes,  techntquet  and  models  dt- 
vctopco;  JCJJes  »nd  other  measunng  <levwei4Jjed. 

ihwTfinhhed  with  this  portion  of  Pan  II,  ir-^'jfanteej- 
|9toCorP«ri  IK 

C.  AH  f  rantees  are  to  respond  to  this  xction  C.  Discuss  the 

~ij)tto»n*'«^'P'"'**    Jmticipawd  loinoff  developments  ^tt. 
ifkose         H<r?  nor  parr  o/ >our  onztnaiiy  croroved 
mAobiectives.  but  ^.-hich  are  contemoiated  Mtnw  the 
mitpose  of  the  Education  for  -the  Hindicaoped  ler-iio, 
Sm,  such  as  ne'^  eoooennve  mter<tency  ejjortz.  a  de^ 


Part  ill 

^,««tees  with  a  Demo„«r,tion/Se.,ce  function  or  a.ivUy.  f^\f^:^^,^,\l'^^^^ 

Scfptfor  13.4^  S-'3n.ees  who  are  io.c'v  supporiea  tor^^out-         Jh^^^i^ffc  Lppo'ted  solely  for  "oucreach-acimties^are 

(u  complete  Tables  HiA  and  IIIB. 


13)  Where  outputs  are  quant  ificd  in  response  to  any  ponn 
of  P»ft  11,  relate  quannfications  to  cost  data  for  como 
*     Utioa  of  unit  costs:  Analyze  and  explain  ljigh<o$t  un 

(3)  Indicate  other  matters  which  you  would  like  OE  to 
know  about  (e.^-.  community  response  to  the  protect, 
imtters  concerning  the  protect 's  workine  relationship 
with  OE,  technical  assistance  of  OE  staff,  or  any  otht 
rdacnt  subject.). 


«[ceptfor  13.4^  grantees  who  are  soiciy  sucooriea  tor  c 
irach**  activities,  are  to  complete  Tables  lA.  IB.  arid  IC 
iUl  irantees  under  13.45 1.  as  well  is  those  under .  otner  handi- 


Table  lA  -  D«mQnstration/Ser>ice  Activities  Date  (Continuation/Demo  'Site) 
Children  «     r  i- 

r«ti.r  ai^tuat  oerformancc  data  for  this  report  oeriod  into  the        the  number  of  muhihandicapped  in  line  13.  Data  for  lines 
JS«Driau  box^^^  the  ..tne  of  the  ong.nal  ap-        through  1 1  are  for  those  d.rectiy  served;  «  ° '''4 

riST  or  the  contmuaiion  application,  whichever  is  later.  '  enrolled  or  receiving  major  services  and  noiMho^c  incrcl> 
tees  aSove  Ue  1 1  coin"  mul.u.3nd.c3r.cd  mdiv.duals  screened,  referred  or  given  mmtmai  or  occastonai  services, 

only  cncc,  by  primary  handicapping  condition,  and  indicate 


Typt  of  Handicap 


I.  Tr«inab!e  Menxslly  Retarded 
tEduC^blf  Mentally  .Retarded 


3.  Spccif:C  Learning  Disatelities 


4.  DMf-Bl!nd 


6;  0«»f/Hard  of  Hearing 


Numocr  of  Harixiiaooed  Setv.d  by  Age 


Ages 
3-5 


3 
3 


Ages 
6-9 


Aqes 
1012 


Ages 
13-18 


ana  pvi 


C  yisuatly  Handicapped 


7.  Stnously  Emotionally  Oisutbr-d 


t.  Speech  Irtipaired 


IL  Chhtr  Kcal*ih  Impaired 


^(L  Orthopedically  Impaired 


11.  Total 


12*  Muitihandi:a?::cd 


"9 


U  Ihe  data  in  ihc  above  tacit  differ  by  more  than  10  percent  from  ihe  data  orjgmally  presented  tit  ynuf  approved  appliCiUo,i 
plea^  cxpljin  the  difference  ,      -  ■ 


^Meludin9  tcjchersl 


Nufnber 


FuO-timt 


farfpcofesstonal 


Table  IC 


ITtpplicabU:  Services  to  Those-Handicapped  Not  Included  in  Tabic  lA 

Number  of  Handicapped 


Sefvioe 


•OUspwlJc  and  .Evaluative 


Fovind  to  Ne€d*  Special  Help 


50 


2\  referred 
4  fbllow-up 


,  •  Handicapped  Ar^^  of' 
frtmary  Concentration 


^Fmw^ictf/InscrviGc 
I      1  r:umber  of 


Tfaining  Data 


Persons  Received 
'  j     Inservire  Tr^i^ning 


Nombe»^«f  Students  P.cct^vp<^ 
Preservice  Training  by  Otgrec  SouQh: 


jata  in  Tabic  W  ahnvc  differ  by  mofc  thnn  (o"pcrccnt  from  Uiose  in  your  approved  application,  cxplam. 
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Evidence  of  Effectiveness 

Outreach  Data  ^ 
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Evaluation  Surmary  


Executive  Sunnary 

This  final  report  of  the  third  year  of  the  Project  First  Chance  Interactive 
*   Outreach  Project  is  presented  in  the  following  sequence: 

\.   Accajplishnents  and  milestones  met  with  previously  cornnitted  outreach 
•      sites;  with  new  outreach  sites,  and  with  culturally  diverse  populations? 

2.  Indicators  of  Impact  Across  AH  Activities; 

3.  Evidence  of  Effectiveness  docunented  with  Aa^CUS  pre/post  scores,  data 
'    fron  individuJii  programs  of  progress  from  baseline  which  documents  that 

progress  is  attributable  to  the  program,  and  group  program  data. 
U.    Inaddition  to  pre/post  data  from  the  model  demonstration  site  on  8 
children  in  that  class,       outreach  sifes  have  supplied  ABAOJS.  data  on 
125  children.    The  data  has  been  analyzed  for  each  project,  with  group 
progrei,s  as  well  as  individual  progress  documented  and  reported 
graphically  as  well  asin  narrative  fashion  to  be  included  in  the  final  ^ 
report  of  each  site.    The  data  sheets  on. 125  children  account  for  the 
size  6f  this  report. 
5.    The  Evaluation  Surmary  presents  data  on  the  degree  of  accomplishment  of 
the  three  principlal  objectives,  and  each  of  the  subordinate  objectives 
and  activities  presented  in  the  original  proposal". 
■       The  volure  and  complexity  of  this  report  makes  it  difficult  for  the  reader  to 
fully  conprehend  all'  of  the  significant  details.    Additional  research  reports  are 
planned  to  be  disseminated  at  a  Project  First  Chance  Conference  at  the  University 
of  Arizona,  October  21,  22,  and  23,  1982.    The  mOJS  pre/post  data  on 
CoTmjnication  is  being  analyzed  for  publication.    Because  man^  of  the  children 
involved  are  from  culturally  diverse  populations,  the  presence  or  absence  of 
specific  linguistic  categories  is  of  special-  interest.    These  data  wi  1 1  be 
reported  at  the  Early  Childhood  Conference  in  Washington,  D.C.,  on  December  16, 

1982. 


FINAL  REPORT 
SECTION  1 

1,    Accomplishments  and  Milestones  Met 

The  1981-1982  funding  period  has  been  our  most  rewarding  year 
yet.    In  our  third  , year  of  outreach,  many,  of  the  seeds  which  have  been 
planted  In  prior  years  are  sprouting,  while  other  projects  are  coming 
to  fruition.^ 

*The  major  accomplishments  for  this  year  can  be  summarized  under 

(1)  Providing  support  for  maintenance  and  expansion  of  previously 
committed  outreach  sites,  both  within  Arizona  and  out  of  state. 

(2)  Providing  awareness,, training,  and  support  for  new  "outreach 
sites,  both  within  Arizona  and  out  of  state. 

(3)  Providing  awareness,  training,  program  modifications,  and 
support  for  culturally  diverse  populations.  , 

}  " 


Providing  support  for  maintenance  and  expansion  of  previously 
committed  outreach  sites  both  within  Arizona  and  out  of  state.  Within 
Arizona,  the  Educational  Intervention  for  Preschoolers  Project  (E.I. P.) 
is  providing  service  to  preschool  handicapped  children  through  an  identi 
fication,  staff  training  and  follQw-up  model.    E.I. P.  is  presently  using 
the  Assessment,  Cdrriculum  and  Data  Management  components  of  our  model. 
All  training  of  E.I. P.  staff  members  and  participating  day  care  center 
staff  members  was  provided  by  Project  First  Chance. 


Outstanding- Success  has  been  achieved  in  Texas  with  the  support 

r 

of  the  Texas  Education  Agency  through  \he  Early  Childhood  Coordinator 

\  '  .  '        *   •  ^ 

and  theL  Regional  Service  Centers,  including  Regional  Service  Center  XI 

i  «• 

(Forth  Worth),  Regional  Service  Center  IV  (Houston),  and-the  Regional 

Service  Center  in  Huntsville  and  LEA*s  in  the  Austin  and  Lamar  area, 

•J 

Lamar  Consolidated  School  District  has  two  early  childhood  special 
education  coordinators^  trained  aS  trainers  to  provide  Project  First 
Chance  training  to. other  LEA's  and  programs  within  their  region. 
They  independently  trained  six  other  agencies  last  year.    In  addition, 
they  have  involved  the  early  childhood  kindergarten  staff  in  adopting 
the  Project  First  Chance  screening,  assessment  and  curriculum  in  their, 
^kindergarten  programs.    This  extension  of  the  materials  has  been  done 
with  our  staff  serving  as  consultants. 

Providing  awareness,  training^  and  support  for  new  outr^ch  sites 
both  within  Arizona  and  out  of  state.    Because  the  State  of  Arizona  has- 
prohibitive  legislation  with  i^egard  to  preschool  handicapped,  establishing 
^^^Iplication  sites  within  the  State  of  Arizona  has  been  a  difficult  goal. 
This  yearns  efforts  have  been  mo&t  successful  resulting  in  full  replica- 
tion for  the  Mohave  Va] ley  preschool  handicapped  program  and  partial 
replication  for  the  Social  Skills  Training  for  Physically  Handicapped  Pre- 
schoolers  Project  and  Sahuarita  Preschool  Handicapped  Project.    In  addi- 
tion, several  other  sites  were  established  withi^p  Arizona  and  will  be 
discussed  in  the  next  area^  culturally  diverse  populations. 

Two  new  out  of  state  sites  replicated  the  Project  First  Chance 
model  and  were  trained  this  year  and  are  in  full  swiiig.    One  is  the 
Infant  Preschool  Special  Education  Program  in  San ta  Barbara , 
Calil^ornia  and  the  other  is  Project  Full  Potential  in  Richmond 
California  . 


ERIC 


*        Providing-  awareness,  traininR,  program  modifications,  and  support 

for  culturally  diverse  populatipns.    The ^maj or 'accomplishment  of  the  year 

is  the  cooperative  .efforts  between  Project  First  Chance^and  the  American 

Indian  agencies  serving  preschool  handicappe-ti  eMldren  ^in- the  State  of  ^ 

Arizona.    Awareness, .  traitving,  and  follow-iip  has  occurred  both  at  the  ' 

model  site  in  Tucson  and  the  site  of  the  replicating  agency,  which  has^ 

included  such  difficult  to  access  areas  as  Tsaille,  Arizona,  Parker, 

Arizona,  and  Sells,  Arizona.    Fbr  example,  the  Havajo  Child  Development 

Center  serves  aXl  of  the  handicapped  preschoolers  on  the  Navajo  reserva- 

r 

tion.    There  are  five  special  education  coordinators  and  over  25  special 
education  ^achers.    Project  First  Chance  provided  two  weeks  of  training 
and  material  adaptation  for  the  special  education  teachers  and  four  weeks 
-of  intensive  training. for  the  special  education  coordinators  so  that  they 
would  be  prepared  to  serve  as  teacher  trainers.    In  addition,  materials 
were  modified  so  that  they  would  best  represent  the  Navajo  culture.  The 
special  education  coordinators  are  presently  translating  the  assessment 
device  into  Navajo. 


PROJECT-  FIRST  CHANCE 

1981rl98;> 
INDICATORS  OF  IMPACT 


-A' 


Minimmi  •indicators  .Of  Impact^are  presented  on  all  six  coinponents  of 
O^itreachjbctivitl'es:         ^  *  • 


1.    Product  Development  and  Distribution 
2^  -  Awareness 

•<  <  * 

3..    Stimulating  Sites  ,  v 

4-,  Training 

5.  ' State  Involvement 

6.  Other^  .  ^  v 

-The  Informational  Summary  Format,  together  with  Figures  1,  lA,  2,;^3,  A, 
and '5,  which  follow  suramarize^the  quantifiable  data  available. 

These  coinponents  of  the  informatl^onar  summary  of  Indicators  of  Impact  ' 
are  self-explanatory  with  the  exception  of  Awareness,  Stimulating  bites, 
and  Training.    In  accordance  with  information  disseminated  in  the  Out- 
reach Project  Director's  meeting  on  September  10,  1980,  the  following 
guidelines  have  been  used:  ^     ,     "   •  .- 

Awareness  refers  to  the  dissemination  of  general  knowledge 
about  the  projQ.ct; 

Stimulating  Sites  refers  to  training  provided  to  personnel  from 
those  fiscal  agents  using  the  services  to  children  or  services 
to  families  components  to  serve  children; 

Training  has  been  documented  separately  from  Awareness  and 
replication  site  training  and  refers  to  competency  based 
modules  involving  University  training  program^, generally  a  ^ 
three  week  practicum,  an  eight  week  or  a  fifteen  week  student 
teaching  experience.    One-day  teachet  ingervices  have  been 
Included  in  the  Awareness 'component. 


ii 


2.    Indicators  of  Impact  Across  All  Activities  . 

INFORMATIONAL 'SUM>IARY  FORMAT 

IMPACT  INDICATOR  

  T 

-  Number  of  persons  requesting  tnaterials/ 
Information  by  phore  or  letter 

-  Number  of  persons  visiting  demonstration/ * 
continuation  site  , 

-  Description  of  Awareness  presentations 
(see  Table  ) 

-  Number,  of  Awareness  presentations 

-  Number  of  persons  ^[^volved 


7^ — :  ■  '  \ 

PRODUCT  DEVELOPMENT  -  Number  of  products  developed/revised 


AND  DISTRIBUTION 


STIMULATING  SITES  -  See  Tables  lA,  IB,,  IC,  ID 

-  Information  by  replication  site 
(see  Table  1) 

^  Number  of  staff  trained  (see  Table  5) 


TRAINING  -  See  Table  2 


-  Number  of  higher  education  institutions 
incorporating  model  component (s)  intQ 
x6urse  work 

-  Amount  and  source  of  funding  provided  by 
others  to  ^support  training  experiences 


ERIC  •  ^12 


145 


2950 


12 
520 


-  Number  of  products  distrj.buted  to 
number  of  persons 

-  Number  of  children  receiving  new/improved 
services  via  use  of  sele;.cted  matA?-ials  or 
components  of  model 
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INFORMATIONAL  SUMMARY  FORMAT 
(continued) 


OUTREACH  ACTIVITY 


STATE  INVOLVE^ENT 


OTHER 


IMPACT  INDICATOR 


Recognized  assistance  in  developing  or 
amending  state  plans,  state  policies, 
or  legislation 

Recognized  assistance  in  supporting  new.  ^. 
positions/structure  for  early  childhood  ^ 
within  SEA  or  ather  state  agencies 

Number  of  publications  developed  and 
niunber  distributed"  with  project's 
assistance  in  program  guidelines, 
license,  or  certification,  etc. 


Niunber  of  children  served  with  increased 
high  quality  services,  e,g.,  accurate 
results  in  screening/diagnostic  procedures 
and  subsequent  direct  services 

Number  of  persons  receiving  information  ^ 
on  sources  of  funding,  writing  proposals, 
and  receiving  funding 

Cost  benefit  consideration  and  analyses 


OUTPUT 


YES 


YES 


12 


556/22  sibv^s 


400 


NA 


ERLC 


A  A        TABLE  A  ^  ^ 

DESCRIPTION  OF  DKMONSTUmON-CONTlNUlriON  SITES 

AND  REPLICATION/MODEL  UTILIZATION  SITES 


ontact  Person: 

air.e/Address 

gency 


//  of  Full/ 
Part  Time 
Staff 


fCSON,  AZ 

todel  Demo 
A>  C>  Navarro 
Sunnyside  Schoo 
District  //I 
4238  E.  Ginter 

Project  AMOR 
Sylvia  Guerreo 
Jleadstart 
No.  6th  St, 
88A-8667 

Projecj;_MOR 
Martha  Aldarete 
Heads Lart 
W.  33rd  St 
88A-8667 

-^ocial  Develop- 


ment for  Physi- 


cally Handi- 
capped  Pre- 


schoolers (T^CC 
Susie  Peterson 
2555  E.  1st 
-Sui-ee- 103 
881-89A0 

Schools: 

Outer  Limits  PS 

Charleen  Green 

O  I  Nursery 
ERIC  :ine  Pate 


Amount (s) / 
Source (s)  of 
Funding 


Model  Components 
Used  with  (^)  & 
Without  Adapta- 
tion 


$40,615 
State  and 
local  sources 


Total  Model 


'DES 


If  ? 


Preschool 
Incentive 
Grant 


Assessment 
Curriculum 
Data  Monitoring 


Assessment 
Curriculvun 
Data  Monitoring 


Assessment 


//  of  Children 
served:  Ape 
Range /Handi-^ 
capping  jCondi* 
tlon  


2-5  yrs. 


3 

2-5  yrs. 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


Yes 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


17  ; 
3-5  yrs* 


1^ 

Yes 


Yes 


Yes 


Yes 


Improved  Ser- 
vices at  Bx-« 
isting  Sites 
(Yes/No) 


Yes 


15 


m  -    STABLE  1  Cof^luued  '  ^# 

DESCRIPTION  OF  DKMONSTUATtON-CaNTlNUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


jntact  Person: 
ae/ Address 
;ency 


New  Horizona 
Pam  Roden-Ride 

Small  World  PS 
_luliej?plder 

Career  Woman's 
Shara  Maynes 

Sarly  Interventi 


of  Full/ 
Part  Time 
Staff 


for  Preschoolers 


(E.I>P>) 

jinda  Nadel 
2555  £•  1st  St. 
Suite  -103/85716 
J81-89A0 

Schools; 
A  Mountain 
Ruby  Anderson 
1665  So.  Chollt 
882-38^2 

El  Pueblo 
Norma.  Rodriquek 
101  Irvingttn 
294-5549 

El  Riot 
Babs  Gbmez 
1390  W.  Speedwjiy 
623-5912 


15 


Amount (s)^ 
Source(3)  of 
Funding 


Title  XX 


Model  Components 
Used  with  ('^<)  ^& 
Without  Adapta- 
tion 


Assessment 
Curriculum 
Modified  ?lata 
monitoring 


//  oO  Children 
served:  Age 
Ronge/Jtlandi- 
capping  Condi-- 
tion   


30 - 

3-5  yrs, 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


Yes 


New  Services  > 
Not  Previously 
Supported 
(Yes/No) 


Yes 


Improved  Ser- 
vice?; at  Ex-' 
istinfj  Sites 
(Yes/No) 


Yes 


00- 


i? 


'  # ^  #  TABLE  i  CdStlnued       •  xjt 

DESCRIPTION  OF  DEMONSTUATION-CONTINUATION  (SITES 

AND  REPLICATION/MODEL  UTILIZATION  SITES  ^ 


antact  Person: 

ame/Address' 

gency 


Manpower 
Stella  Mitchell 
fif  Vickie  Sanchelz 
7A5       5th  Ave. 
791-9A60 

Mehlo  Park 
Bea  Jimlnez 
•150  S.WestmGurelland 
882-0523 


Pascua 

Corene  Brooks 
2265  Calle 
623-3817  r 


Peggy's  Day  Carje 
Peggy  Bromley 
800  S*  Tucson  Bjlvd. 
624-7628 

Children's  Livijig 
and  Learning 
Jane  Willsey 
3025  Winstel 
32,7-1929 

United  Child  Gate 
Paula  Hokanson,  / 
2199  E.  36th  S^. 
623-4454 


J 


of  Full/ 
Part  Time 
Staff 


An)ount(s)/  ^ 
Source(s)  of 
Funding 


Central 


Model  Components 
Used^with  C'^)  & 
Without  Adapta-' 
tion 


//  of  Children 
served:  Age 
Range/Handi- 
copiflng  Condi- 
tion ____ 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


New  Services 
Not  Previously 
Supported 
(Yes/No)  . 


Improved  Ser- 
vice?; at  Ex- 
istinj;  Sites 
(YesANo) 


I 


.L3 


•  *  TABLE  1  Continued      *  * 

DESCRIPTION  OF  DEMONSTRATION-CONTINUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


intact  Person: 

tmc/Address 

;ency 


UZOXA 
ihuarita  Preschc 


of  Full/ 
Part  Time 
Staff 


ol 


TOjOCc 

luck  Sprapue  • 
0^  Box  26 
ahuarita,  AZ 
5629 
91-2836 

Schools: 

'i  - 

Susan  HilL; 
SaUuarita  Elem 


Sonori  Elem 


SRICH  Program 
al  McCrady 
islie  Small 
555  N\  Scapley  D[r. 
esa,  AZ  85203 
02-898-A976 


.'J 


Amount (s)/ 
Source(s)  of 
Funding 


Local 
and 

PL  94-1A2 


Model  Components 
Used  with  ('^O  & 
Without  Adapta- 
tion 


Assessment 
Socialization 


VI-B 
(Discretionar> 
Preschool  Inct 


//  of  Children 
served.:  Age, 
Range/Handi- 
ccpping  Condi' 
tion 


50 

3-5  yrs. 


Curriculum 
)    Data  Monitoroing 
ntive 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


Yes 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


Yes 


Yes 


Improved  Ser 
vices  at  Ex- 
isting Sites 
(Yes/No) 


^  ^  TABLE  1  dfntimted      ^  ..^^7 

DESCRIPTION  OF  DKMONSYRATION-CONTINUATION  SITES 
"  AND  REPLICATION/MODEL  UTILIZATION  SITES 


)ntact  Person: 

itne/Address 

jency 


#  of  Full'/ 
Part  Time 
Staff 


Amount (s)/ 
Source(s)  of 
Funding 


MoJel  Components 
Used  with  (^)  & 
Without  Adapta- 
tion 


//  of  Children 
served;  Age 
Range/Handi- 
capping Condi- 
tion  ^ 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


Improved  S€sr 
••ices  at  Ex- 
isting Sites 
(Yes/No) 


RIZON'A 


ohnvc  Valley 
School  District 


nrrv  ilorris 
()/  Box  5070 
ohave  Valley,  A7 
644  0 
65-2212 

nfanc  Stlmulatic 


Learning  Center 


lizabcth  Sequero 
elrls,  AZ 
83.^.2221 

rojcct  Headstart 

saac  Snlcido 
1  Box  29X 
arker,  AZ 
5344 

62-4311  ' 

^rofoc"  Yaqui 
;arol  Lounieau 

821  W,  Calle  Vic 
'ucson,  AZ 

83-2838 


am 


Part  B 
Discretioriar) 
Grant  & 
Preschool ^ 
Incentive 
Grant 


Indian 
Headstart 


HCEEP 


Total  Model 


Total  Model 


Assessment 
Curriculum 


Assessment 
Curriculum 


Yes 


3-5  yrs, 
MR 


2-5  yrs, 

MR,  SH,  Mli 


3-5  yrs. 


10 

3-5  yrs; 


Yes 


Yes 


Yes 


TABLE  1  Continued 
DESCRIPTION  OF  DEMONSTRATION-CONTINUATION  SITES 
AND  REl>LICAlION/MODEL  UTILIZATION  SITES 


lonfcact  Person! 

^ante/Address 

Agency 


#  of  Full/ 
Part  Time 
Staff 


Aihount(s)/ 
Source(s)  of 
Funding 


Model  Components 
Used  with  (^)  & 
VJithout  Adapta- 
tion 


//  o  Children 
scrveu:  Age 
Range/Handi- 
capping Condi- 
tion 


Child  Progress 
Data  to  be.  Re- 
ported in  June, 
1982  * 


New  Services 
Not  Previously 
Supported 
(Yes /No) 


Improved  Se 
vices  at  Ex 
isting  Site 
(Yes/No) 


CALIFORN^IA 

Alan  Sigel 
Pre i cot  Full  Poti 


Atrial  4 


Richmond,  CA 
415-223-3634 


Christy  som^ 
Infant  Preschool 


Special  Educatior 


13A3  Skyline  Way 
Santa  Barbara,  C/ 
93109 

805-965-4757 


State/Local 
and 

PL  9A-1A2 


State/Local 
PL  94-142- 


Total  Model 


Total  Model 


8 

2-5  yrs. 

MR,  LD 


30 

2-5  yrs. 
MR,  LD, 
EH,  MH, 
SH 


Yes 


Yes 


Yea 


*  TABLE  1  Continued' 

^DESCRIPTION  OF  DEMONSTRATION-CONT-INUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


Contact  Person: 
Kame/Address 
^  Agency  ' 

0  of  Full/ 
Part  Time 
Staff 

Amount (s)/ 
Source(s)  of 
Funding 

Model  Components 
Used  with,  (*)  & 
Without  Adapta- 
tion 

//  of  Children 
served:  Age 
Range/Handi- 
capping Condi- 
tion ^ 

Child  Progress 
Data  to  be  Re- 
ported ±n  June, 
1982 

AUSTIN.  TEXAS 

Margie  Sanford 
Education  Service 

• 

< 

Yes 

Center*  Rcc*  XII 

[ 

« 

7703  Laniar 
78752 

512-A 58-9131 

« 

- 

Schools: 

Susan  Tobert 
New  Braunfels 

3 

State/Local 

Total  Model 

12 
3-5  yrs. 

Conroc  Elem* 
Austin 

2 

State/Local  * 

Total  Model 

7 

3-5  yrs. 

/ 

ERIC  *^^' 

> 

New  Services 
Not  Previously 
Supported 
(Yes/No) 


^7 


Improved 
vices  at  E 
isting  Sit 
(Yes/No) 


Yes 


Yes 


•         '      •    TABLE  1  Continued    *  * 

DESCRIPTION  OF  DEMONSTRMION-CONTXNUATION  SITES 
.  AND  REPLICATION/MODEL  UTILIZATION 'SITES 


Contact  Person: 

Natne/Addrcsa 

Agency 


#  of  Full/ 
Part  Time 
Staff 


Amount  (s)/ 
Source (s)  of 
Funding 


FT.nC0RTH>  TEXAS 

Sharon  Fikes 
Education  Service 


Cent or  Refi.  XI 
3001  ti.  Freeway 
76106  ' 
817-625-5311 


School: ' 

■  4 

Dee. 'Patrick 
Tinbct-  Creek  Elcb 
1900  Timber  Crec 
Louisville »  TX 
75067 

214-A36-3558 


ERIC 


Rd, 


State/Local 


Model  Components 
Used  with  (^)  & 
Without  Adapta- 
tion 


Total  Model 


//of  Children 
served:  Age 
Range/Handl- 
capping  Condi- 
tion ' 


10 

3-5  yrs.  • 
MR,  LD 


Child  Progress 
Data  to  be  Re- 
ported in  Jun^t 
1982 


Yes. 


Yes 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


Yes 


O 


Improved  Si 
vices  at  E) 
isting  Site 
(Yes/No) 


is;- 


^  ^    TABLE  1  ?ontinued    ^    Z  ^^^^ 

DESCRIPTION  OF  DKMONSTRATION-CONTINUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


Contact  Person: 
Saine/Address 


it  of  Full/ 
Part  Time 
Staff 


Amount (s)/ 
Source(s)  of 
Funding 


Model  Components 
Used  with  (*)  & 
Without  Adapta- 
tion 


//  of  Children 
served:  Age 
Range/Handi- 
capping Condi- 
tion   


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


Improved  Sc 
vlces^t  E> 
isting  Site 
(Yes/No) 


HUNTSVILLE,  TEXi\? 


Education  Service 


Center  Ko^.  IV 
Al  Stev/art 
3332  Montgomery  F 
773At) 
295-9161 

Schools: 



Ktivasota  ISD 
Navasota  Elem. 
Jackie  Baker 

Conroc'  ISD 
Resouce  &  Devol 
opment  Center 
Jacque  Mincer 


Bryan  ISD  ^ 
Henderson  Elem, 
Marsha  West 

Brenham  ISD 
Brenham  Elem. 
Phoebe  Smith 


Conroe  ISD 
iQakridgQ.  Elem 
1  Knight 

ERIC  o  ) 


State/Local 


State/Local 


State/Local 


State/Local 


State/ Local 


Total  Model 


Total  Model 


Total  Model 


Total  Model 


3-5  years 
MR,  LD,.  SH 


•  5 

.3-5  yrs. 
MR,  SH,  SPH 


4-6  yrs. 
VH,  MR,  LD 


16 

3-6  yrs. 

MR,  LD 


10 

3-5  yrs. 
MR,  LD,  VH,  SH 


Yes 


Yes 


Yes 


Yes 


Yes 


in 


Yes 


•  •    "         •     TABLE  Aontinued  * 
DESCRIPTION  OF  BEMONSTRATION-CONTINUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


I 


Contact  Person: 
Name /Address 
Agency 


HUNTSVILLE>  TX 

Schools:  cont. 

Conroe  ISD 
B,B*  Rice  Elom 
Suzacte  Moore 


Georgie  Berry/ 
Barbera  Coleman 
Huntsville.  ISD 
Huntsville  MS 


j!f  of  Full/ 
Part  Time 
Staff 


Amount (s)/ 
Source(s)  of 
Funding 


State/Local 


State/Local 


Model  Components 
Used  with  (*)  & 
Without  Adapta- 
tion 


Total  Model 


//  of  Children 
served:  Age 
Range /Handi- 
capping Condi- 
tion 


10 

2-5  yre* 
I  MR,  LD,  SH,  AH 


Assessment 
Curriculum 


12 
3-6  yrs. 
MR,  LD,  SH,  AH, 
ED 


Child  Progress 
Data  to  be  Re- 
ported in  June, 
1982 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


Improved. ! 
vices  at 
istlng  Sll 
(Yes/No) 


Yes 


Yes 


ERIC  32 


c 


*     TABLE  l^ontitiued  ^ 

DESCRIPTTON  OF  DEMONSTRATION-CONTINUATION  SITES 
AND  REPLICATION/MODEL  UTILIZATION  SITES 


Contact  Person: 
Name / Add r ess ^ 
Agency 


#  of  Full/ 
Part  Time 
Staff 


ROSENBERG.  TEXAS 

Marcla  Vogelsang 
Lamar  CSD 
930  S,.  Scadium  Dr 
77A71 

713-342-5521 
Schools: 


Robert  E.  Lee  Elen. 
Early  Childhood 

Program 
Liz  Hoot 

Robert  E.  Lee  Elytra. 
Early  Childhood 
*  Program  ^ 
Brenda  Horner 

Robert  E.  Lee  El\im. 
Early  Childhood 
Petty  Plant 

Laniar  Kindergart 

Program 
Lamar  CSD 


ERLC 


3  X 


18 


Amount (s)/ 
Source(s)  of 
Funding 


State/Local 


State/Local 


State/Local 


State/Local 


Model  Components 
Used  with  (*)  & 
Without  Adapta- 
tion 


Total  Model 


Total  Model 


Total  Model 


Assessment 
Curriculum 
Group  Monitorihg 


//of  Children 
served:  Age 
Range/Handi- 
capping Condi- 
tion   


3-5  yrs, 
MR,  LD, 
MH 

8 

3-5  yrs. 
MR,  LD, 
MH 
8 

3-5  yrs. 
MR,  LD, 
MH 
65 

5  yrs* 


Child  Progress 
Data  to  be  Re- 
ported in  June  ,5 
1982 


Yes 


New  Services 
Not  Previously 
Supported 
(Yes/No) 


J  J 


Improved  S 
vices  at  E 
isting  Sit 
(Yes/So) 


TABLE  3 


OVERALL  SUMMARY  OF  IMPACT  ON  CHILDREN 


New  Services  Not 
Previously  Supported 

Improved  Services 
at  Existing  Sites 

Replication/Model 
Utilization  Sites 

1 

6 

50  children 
CA  3-6 

K> 

+24 

+21A 
CA  2-6 

Further  Sites 
Receiving  Other 
Outreach  Assistance 

16 

+292  children 
CA  2-6 

New  Sites 
EY  1981 


Old  Sites 
from 
FY  1980 


11 


Old  Sites 
from 
FY  1979 


Old  Sites 
from 
FY  1978 


Old  Sites 

from 
FY  1977 


If  Sites  22 


556     //  children 
by  age  range 


16 


ERIC 


33 


37 


TABLE  4 


DESCRIPTION  OF  AWARENESS  PRESENTATIONS 
FY  1982  • 


Date 


Duration 


2/26 


8/21 


ERIC 


1  day 


1  day 


■J>2 


Target 


Pendergest 
Developmental 
Preschool 
Teacher 

Preschool 
Handicapped 
Teachers, 
State  of 
Arizona 


0  Persons 
Involved 


50 


Content  Summary 


Awareness  of  all 
program  components 


I'Screenlng  and  assese* 
meat  of  preschool 
h&ndlcapped 


Location 


Tifcson, 
Arizona 


Phoenix, 
Arizona 


Agency 


Pendergest 

Developmental 

Preschool 


Funding 
Source 


Presenter 


33 


Dr*  Vaughn 
Genevieve  . 
Gallardo 

Dr»  McCarthy 


Date 


SUMMARY  OF  TRAINING  SESSIONS  IN  PROJECT  COMPONENTS 
DEMONSTRATION-CONTINUATION  SlTE/lffiPLICATION  SITES 

FY  1982 


Duration 


Agency 


il  of  Persons 
Involved 


Components  Taught 


Location 


Trainer 


7/29  -  7/31 
3/iO  -  8^11 
)/8  -  9/11 
)/14  -  9/l( 
)/21  -  9/25 
5/28  -  10/2 
10/8 

11/2  -  11/5 
11/9  «-  11/10 

11/30  ~  12/A 


ERIC 


4; 


3  days 

2  days 

4  days 

3  days 

4  days 

5  days 

1  day 

4  days 

2  days 

5  days 


Region  VI  Educational 
Service  Center 

White  River  Indian 
Head  Start 

Project  Amor 


Mohave  Valley  Preschool 
Handicapped  Program 

Region  XI  Educational 
Service  Center 

Austin  LEA. 


Tucson  Association  for 
Child  Care 

Sells  fnfant  Stimulation 
Pcogram 

Lamar  Consolidated 
School  District 


Project  Full  Potential 


20 
30 
5 
4 
2^ 

.  6 
20 
2 
50 


All  components 


ABACUS  curriculum 


ABACUS  curriculum 
Data  Monitoring 

All  components 


All  components 
All  components 
Assessment 
All  components 
All  components 

All  components 


Huntsville> 
Texas 

Parker  I 
Ai;izona 

Tucson, 
Arizona  * 

Bullhead  City, 
Arizona 

Fort  Worth, 
Texas 

Austin, 
Texas  v 

Tucson, 
Arizona 

Tucson, 
Arizona 

Lamar, 
Texas 


Tucson , 
Arizona 


Genevieve  Gallardo 


Dr.  McCarthy  \ 
Genevieve  Gallardo 

PFC  Staff 


Dr>  Vaughn 
Genevieye  Gallardo 

Genevieve  Gallardo 


Genevieve  Gallardo 


Dr.  Vaughn 
Genevieve  Gallardo 

PFC  Staff 


Dr.  Vaughn 
Dr.  McCarthy 
Genevieve  Gallardo 

PFC  Staff 


to 
o 


TABLE  5 
Continued 


Date 


Duration 


11  -  1/13 

18  -  1/19 
25  -  1/28 
'1  -  2/A 
9 

'10  -  2/11 
'16  -  2/19 
'23  -  2/26 

1  -  3/3 
'8  -  3/9 
'8  -  3/12 


ERIC 


3  days 

2  days 
A  days 
A  days 
1/2  day 

3  days 
A  days 
A  days 

3  days 
2  days 
5  days 


.1 


Agency 


Navajo  Child  Development 
Center  -  Special 
Education  Teachers 

Region.  XI  Educational 
Service  Center 

Sells  Headstart 
Papago,  Indians 

Sells  Headstart 
PapagOy  Indians 

Early  Intervention  for 
Preschoolers  Project 

Mohave  Valley  Preschool 
Project 

Project  Yaqui 


Navaho  Child  Development 
Center  -  Special 
Education  Coordinators 

Navaho  Child  Development 
Center 

Project  Amor 


Pamela  Heglos-Mellerune 
Australia  Public 
Schools 


#  of  Persons 
Involved 


21 


20 


8 
20 
5 
A 
6 

20 
2 
1 


Components  Taught 


Assessment 
lEP  writing 


All  components 

All  components 

All  components 

Assessment  curriculum 

All  components 

All  components 

All  components 

All  components 
Data  Monitoring 
All  components 


lagstaff , 
Arizona 


Ft*  Worth, 
Texas 

Tucson, 
Arizona 

Tucson, 
Arizona 

Tucson, 
Arizona 

Mohave  Valley, 
Arizona 


Location 


Tucson, 
Arizona 

Tucson, 
Arizona 


Flagstaff, 
Arizona 

Tucson, 
Arizona 

Tucson, 
Arizona  ; 


Trainer 


Dr.  Vaughn 
Genevieve  Gallardo 


Genevieve  Gallardo 


PFC  Staff 


PFC  Staff 


Dr.  Vaughn 
Genevieve  Gallardo 

Genevieve  Gallardo 


PFC  Staff 
PFC  Staff 

Dr.  Vaughn 
Genevieve  Gallardo 

PFC  Staff 

H 

PFC  staff 
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TABLE  5 

Continued 

1 

Agency 

#  of  Persons 

XIlvUX  V  cu 

Components  Taught 

Location 

Trainer 

/22  -  3/23 

2  days 

Lamar  Consolidated  Public 
Schools 

40 

All  components 

Pvosenberg, 
Texas 

Dr,  Vaughn 
Dr,  Bos 

yiO  -  5/14 

5  days 

Santa  Barbara  Early 
Childhood  Program^ 
Christy  Soto 

1 

All  components 

Tucson « 
Arizona 

PFC  Staff 

718 

1  day 

Project  Yaqui 

5 

All  components  review 

Tucson, 
Arizona 

Genevieve  Gallardo 

/2.0  • 

1  day 

Sierra  Vista  Preschool 

1 

Overview  of  components 

Tucson  J 
Arizona 

Genevieve  Gallardo 

nS  -  5/28 

/ 

4  days 

• 

Navaho  Child  Development 
Center  -  Special 
Education  Coordinators 

6 

Total  Number 
of  persons 
involved  358 

All  components 

Tucson^ 
Arizona 

PFC  Staff 

« 

ERIC 

'» 

ro 

N) 
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F.VT  PENCE  OF  EFFECTIVEt^ESS 

Effectiveness  has  been  documented  in  three  ways:    ABACUS  pre/post 
scores  which  describe  the  child's  functioning  level  in  Body  Management , 
sS^Care    Communication.  Pre-Academics ,  and  Socialization  before  entar- 
iBg  Project  First  Chance,  and  the  functioning  level  in  each  ^^^^^^^^ 
at?endiig  the  program;  data  from  the  one-to-one  P^PS'^^^J^'^/^^" 
Khich  gives  evidence  that  the  gains  are  attributable  to  the  teaching 
programs;  and  data  from  the  group  programs  which  supports  the  effective- 
ness of  the  program. 

The  ABACUS  is  the  criterion-referenced  assessment  instrument 
developed  by  Project  First  Chance  which  consists  of  209  objectives  refer-  , 
enced  to  the  five  broad  areas  of  the  curriculum:    Bo.dy  Management,  Self- 
Care    Communication,  Pre-Academics  and  Socialization.    This  summary 
provides  evidence  that  change  has  taken  place  in  each  child  during  his 
participation  in  Project  First  Chance,  with  gains  of  15  to  44  behaviors 
per  child,  primarily  in  the  area  of  pre-academics,  which  substantial 
gains  in  socialization  and  self-care.  .  These  areas  had  been  targeted  in 
the  lEP'ff  of  most  of  the  children  and  were,  therefore,  stressed  in  the 
individual  and  group  programs.    The  nine  children  in  the  model  demonstra- 
tion site  gained  a  total  of  270  behaviors.    Although  the  numerical  gains 
are  impressive,  they  only  tell  a  small  part  of  each  child  s  story.  In 
order  to  provide  evidence  that  the  effects  of  these  gains  are  large 
enough  and  important  enough  to  be  educationally  significant,  a  briet 
description  of  the  functioning  levels  of  several  children  before  and 
after  the  program  follows. 

J. P.  is  an  extremely  complex  six  year  old  who,  despite  his  age. 
was  not  in  school  when  referred  to  our  program  in  the  second  semester  of 
the  school  year.    Although  he  was  only  in  the  program  for  four  ^onths, 
J. P.  Dosttested  on  the  ABACUS,  criterion-referenced  scale  demonstrating 
masteir/  of  97%  of  the  209  behaviors  on  which  he  was  assessed.    His  pre- 
test  score  demonstrated  only  77%  mastery.    Much  of  this  gain  is  attributed 
to  his  success  in  individual  programming  particularly  in  the  area  of  pre- 
academics.  jumping  from  success  on  35  of  58  items  at  pretest  to  success 
oh  55  of  58  items  at  posttest.    J.P.  will  be  placed  in  a  regular  first 
grade  classroom  during  the  1982-83  school  year. 

S.L.  was  in  the  program  for  7  1/2  months  and  made  the  greatest 
number  of  total  gains  of  anyone  in  the  program,  4A.    Unlike  J.P.  whose 
major  gains  were  in  the  pre-academic  area,  S.L.  demonstrated  nearly  equal 
gains  in  all  five  developmental  areas  with  some  acceleration  in  the  pre- 
academics  area.    S.L.  was  diagnosed  as  mentally  handicapped/speech  handi- 
capped and  will  be  placed  in  a  program  for  the  mentally  handicapped  during 
the  1982-1983  school  year. 
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ABACUS  Data 

Summary  oJ Behaviors  Mastered,  Table  1,  presents  a  summary  pf 
behaviors  gained  on  the  ABACUS  and  the  number  of  months  in  the  program 
for  each  child  in  the  model  demonstration  class.    Using  J.C.  as  an 
example,  it  can  be  seen  that  he  was  in  the  program  for  7.5  months  and 
gained  3  behaviors  in  Body  Management,  5  behaviors  in  Self-Care,  2 
behaviors  in  Communication,  22  behaviors  in  Pr^e-Academics,  and  5  behav-- 
iors  in  Socialization  for  a  total  of  37  behaviors  gained. 


Individual  Child  Summary,    Tables  2  and  3  depict  the  percent 
of  ABACUS  entry-exit  behaviors  for  the  entire  group  (Table  2)  and  for 
each  individual  child  by  developmental  area  (Table  3).    For  example,  in 
Table  2,  J.C/s  total  percentage  of  gain  can  be  seen  relative  to  others 
in  his  program  and  in  Table  3  his  individual  gains  for  each  of  the  five 
developmental  areas  are  depicted. 

The  variations  in  the  cross-categorical  population  of  5-6  year 
olds  is  evident  in  a  visual  analysis  of  Table  II.    C  R.  has  achieved 
only  125  of  209  behaviors  upon  entering  the  program,  while  L.C.  has  190 
of  209  behaviors  upon  entering.    The  margin  of  gain,  therefore,  for  L.C. 
was  considerably  less,  18  behaviors,  than  for  C.R.  who  gained  36  behav- 
iors because  of  the  "ceiling"  effect.    While  all  of  the  children  were 
5  or  6  years  old,  the  difference  in  progress  reflects  the  prying  types 
of  handicapping  conditions  and  levels  of  functioning.    It  is  important 
to  note  that  only  those  behaviors  which  were  appropriate  to  the  child's 
age  and  ability  were  targeted  to  be  taught. 


Individual  Programs 

Overview.    Individual  Education  Plans  are  designed  for  each  child 
based  on  his/her  performance  on  the  ABACUS.    Present  levels  of  perfor- 
mance, annual  goals  and  specific  objectives  in  the  IE?  are  drawn  directly 
from  the  ABACUS,  which  is  keyed  to  the  five  developmental  areas  of  the 
curriculum:    Body  Management,  Self-Help  Skills,  Communication,  Pre- 
Academics,  and  Socialization.    ABACUS  data  serves  to  place  the  child  in 
one  or  more  specific  individual  programs  in  each  of  these  five  areas.  ' 
Each  program  consists  of  tasks,  steps,  and  units  which  are  baselined  until 
the  child's  instructional  program  is  pinpointed.    Each  unit  in  a  program 
is  counted  as  a  separate  possible  behavior.    Units  for  branching  programs 
are  also  counted  as  separate  behaviors.    Thus,  each  task  in  the  curriculum 
has  been  analyzed  and  the  specific  number  of  behaviors  involved  in  the 
task  has  been  determined. 

As  soon  as  a  task  is  targeted  for  a  child,  all  program  steps  and 
units  in  the  task  are  checked  as  a  part  of  the  baseline  process.  Baseline 
data  is  taken  at  the  beginning  of  the  year  and  prior  to  the  beginning  of 
individual  instruction  in  each  program.  This  baseline  procedure  extends 
and  updates  the  assessment  process  of  the  ABACUS.  The  systematic  proce- 
dures for  teaching  and  collecting  data  on  each  new  skill  being  taught  has 
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'   Tabu  3.0 


Child  Summary  Percene  of  ABACUS  Entry-ExlC 
Assessntsnt  Sehetviors,  t'l 


J.C. 


Child  Code  
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Siadicapped  Code 
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Child  Summary  Percent  of  ABACUS  Entry-Exit 
Assessment  Behaviors »  e'i 


Child  Code  ^c. 

X>ate  of .  Birth  

Kaodicapped  Code 


2/4/76 
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(cidLt/total  behaviors) 


OCVELOPMEpAL 

AREA  ' 
CXbtaX  of 
Behaviors) 


Body  Management 
(47) 


Self  Care 
.  (52) 


A  OOBmunications 
(29) 


Sre-Acadenics 
(58) 


Socialization 
(23) 


i.  46/47  " 


47/47 


1^  49/52 


34/58 


44/58 


i  1  i  1  1  1  F 


10       20       30       40       SO'      60       70  80 
PERCENT  OF  ASSESSMENT  BEHAVIORS 


90 


52/52 


29/29 


^29/29 


22/23 


23/23 


100 


ERIC 


{ 


Tabl«  3.0 

Child  SOmmary  Percent  o^f  .  ABACUS  Entry-Exit 
A-ssessCTeht'Sehavibrs^  FY 


Child  Code   

Oate  of  Birth  

Sandicapped  code 


CEVELOPMENTAL 

AREA 
CXbtal  of 
Behaviors)  


Body  Management 
(47) 


G.D. 
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Child  Summary  Percent  of  A3ACUS_Entry«Exlt 
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Child  Summary  Percent  of  ABACUS  Entry-Exit 
Assessnent  Behaviors,  t'L 

•        Child  Code 
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Date  of  Birth. 
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Table  3.0 
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Child  Surrsnary  Percent  of  ABACUS  Entry-Exit 
AssessTnenc  aehaviors  r  r  Y 


Child  Code   

Date  of  Birth  1/18/76 
Baxidicapped  Code   
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Child  Summary  Percent  of  ABACUS  Entry-Exit 
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C.R. 
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Table  3.0 

Child  Summary. .PeTcenc  of  ABACUS  EnCry-Exle 
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Child  Code   

0«te  of  Birth. 
UAdicapped  Code 


DEVELOPME:>n:AL 

ASEA 
(Itotal  of 
Behaviors ) 


7/23/76 


(entry/total  behaviors) 


KZ£T 


(exit/total  behaviors} 


Body  Mcunagenent 
(47) 


Self  Care 
.  (52) 


Ooant  unica  ti  o  ns 
(29) 


Pre-Academics 
(58) 


Socialization 
(23) 


I 


iiiiiiiijiiiaiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiioii"*  31/58 


i — I — 1 — h 


42/47 


45/47 


49/52 


51/52 


29/29 
29/29 


43/58 


18/23 


23/23 


i  1  + 


10 


20 


30 


40 


SO 


60 


70 


80 


90 


100 


PERCENT  OF  ASSESSMENT  BEHAVIORS 


resulted  in  individual  progress  data  collected  on  a  daily  basis  summed 
weekly  and  monthly  for  each  child.    Data  collected  each  day  serves  as  the 
basis  for  updating  of  each  program. 

Summary  of  Individual  Programs.     Individual  program  data  is  the 
•most  critical  component  of  this  progress  documentation. •  Programs  to  re- 
flect each  child's  involvement  in  Project  First  Chance  have  been  selected 
and  are  presented  in  Table  IV. 

The  first  column  of  this  form  indicates  the  individual  child's 
identification  and  handicap  code  as  well  as  his/her  entry  date  into  the 
program. 

The  second  column,  labeled  Program  Code,  indicates  the  three  pro- 
grams selected  for  each  child  coded  by  developmental  area  and  program 
number.     BM-6 ,  for  example,  refers  to  the  6th  program  in  the  Boc/  Manage- 
ment area  of  the  curriculum.  Colors  Within  a  Shape.     PA-8  refers  to  the 
8th  program  in  the  Pre-Academics  curriculum.  Identifies  and  Labels 
Numerals.     C-22  refers  to  the  22nd  program  in  the  Communications  curri- 
culum. Following  Directions-two  step. 

The  third  column,  labeled  Baseline  #1,  is  divided  into  DSE  and 
//of  Behaviors.    The  DSE  column  depicts  the  number  of  teaching  days  since 
entry  into  th^  program  that  had  passed  before  the  first  baseline  was  taken. 
Xhe  Number  of  Behaviors  column  indicates  the  number  of  behaviors  the  child 
had  at  the  first  baseline  out  of  the  total  number  of  possible  behaviors 
for  that  program.     Each  program  has  been  task  analyzed  to  determine  the 
number  of  behaviors  included.     Program  BM-6  (Colors  Within  a  Shape)  con- 
sists  of  15  steps  or  behaviors.     PA-8  (Identifies  and  Labels  Numerals) 
consists  of  12  behaviors.     By  baselining  each  program  in  each  child's 
lEP,  it  has  been  i)ossible  to  know  exactly  at  what  step  to  start  teaching, 
and  also  to  determine  if  change  has  taken  place  prior  to  the  start  of 
formal  instruction. 

The  fourth  column,  labeled  Baselxne  //2,  is  divided  into  Days  Later 
and  //  of  Behaviors.    The  Days  Later  column  depicts  the  number  of  teaching 
days  that  have  passed  between  the  first  and  the  second  or  subsequent  base- 
line.   Again,  the  Number  of  Behaviors  column  indicates  the  number  of 
behaviors  the  child  had  after  the  second  or  subsequenc  baseline  was  taken, 
out  of  the  total  number  of  possible  behaviors  for  that  program. 

The  fifth  column,  labeled  End  of  Teaching,  is  divided  into  Days 
Later  and  #  of  Behaviors.    The  Days  Later  column  depicts  the  number  of 
possible  teaching  days  that  passed  after  the  last  baseline  was  taken. 
The  Number  of  Behaviors  column  indicates  the  number  of  behaviors  the 
child  had  at  the  end  of  training,  out  of  the  total  possible  behaviors 
for  the  specific  program,  usually  coded  at  post-base  or  the  end  of  the 
school  year  maintenance  check. 


The  sixth  column,  labeled  Units  Gained,  indicates  the  number  of 
behaviors  a  child  gained  from  the  last  baseline  t9  the  end  of  teaching  or 
instructional  period.     A  plus  preceding  this  figure  indicates  an  increase 
in  behaviors  from  the  last  baseline  to  the  end  of  the  teaching  period. 

The  seventh  column,  labeled  Teaching  Minutes  per  Behavior,  indi- 
cates the  number  of  minutes  required  to  teach  each  behavior  in  the  program. 
Occasionally  teaching  minutes  information  was  not  recorded.     In  such  cases, 
the  figure  in  this  column  will  be  followed  by  an  asterisk  indicating  the 
figure  represents  only  the  number  of  sessions  required  to  achieve  the 
behavior  gains. 

The  eighth  and  last  column,  labeled  Maintenance,  is  divided  into 
Days  Later  and  #  of  Behaviors.    The  Days  Later  column  depicts  the  number 
of  possible  teaching  days  that  have  passed  since  the  end  of  teaching  to 
the  recording  of  the  last  maintenance  check.     The  Number  of  Behaviors 
column  indicates  the  number  of  behaviors  the  child  had  at  the  time  the 
last  maintenance  check  was  taken  out  of  the  tot:il  possible  behaviors  for 
the  specific  program.    This  column  is  especially  important  since  it  indi- 
cates the  strength  with  which  various  behaviors  are  learned  and  once 
learned,  maintained  consistently  over  time. 

There  was  great  variability  among  the  children  in  terms  of  program 
needs,  with  few  children  being  placed  in  the  same  programs  at  the  same 
time.    The  need  for  individualized  programming  is  clear,  with  both  achieve-  • 
ment  before  entry  into  the  program  (ABACUS),  and  progress  in  each  task 
varying  widely  from  child  to  child.    \t  can  also  be  seen  that  some  children 
had  achieved  some  skills  in  each  task  at  baseline,  and  others  had  none  of 
the  necessary  behaviors.    By  pinpointing  each  child's  repertoire  of  skills, 
it  was  possible  to  avoid  teaching  a  behavior  already  achieved  by  the  child, 
or  omitting  a  prerequisite  behavior.    The  critical  need  for  individualized 
programming  for  preschool  children  highlights  the  need  for  a  curriculum 
which  can  be  individualized,  rather  than  a  standardized  curriculum. 

From  the  data  in  Baseline  2,  //  of  Behaviors  column,  progress  prior 
to  formal  instruction  can  be  determined.     Gains  can  be  noted  in  only  2  of 
32  programs  sampled,  due  perhaps  to  maturation,  generalization  from  other 
programs  being  taught  or  unknown  reasons.    G.D. ,  for  example,  on  program- 
PA-69  had  0  of  10  behaviors  in  the  program  at  entry,  71  teaching  days  later 
possessed  10  of  10  behaviors.    He  had  mastered  10  new  behaviors  at  an  aver- 
age of  2.3  minutes  per  new  behavior.    J. P.  in  program  BM-118a  performed  0 
of  8  behaviors  during  the  first  baseline  and  0  of  8  behaviors  five  days 
later  during  the  second  baseline.    However,  at  the  end  of  21  teaching  days 
J  p    performed  all  8  of  the  behaviors  with  the  average  teaching  time  1.5 
minutes  per  new  behavior.     Such  documentation  of  the  value  of  direct  teach- 
ing has  been  difficult  to  determine,  and  is  one  of  the  most  important  con- 
clusions to  be  dva^m  from  Project  First  Chance  data  as  illustrated  in 
Table  IV. 

The  Units  Gained  data  indicate  that-  gains  were  made  on  all  44  of 
the  programs  selected  for  display.     The  44  programs  in  which  gains  were 
made  covered  a  wide  range  of  functions,  and  demonstrate  the  power  ot 
individual  programming.    Strong  gains  wera  evidenced  by  all  children 


within  the  limits  of  the  behaviors  included  in  the  sample.    Because  many 
of  the  children  were  preparing  for  partial  placement  in  a  first  grade 
classroom,  a  heavy  emphasis  was  placed  on  individual  programming  in  the 
area  of  pre-academics. 

From  the  data  on  Teaching  Minutes  per  Behavior,  it  can  be  seen 
that  some  behaviors  can  be  taught  very  quickly  to  some  children,  whereas 
others  require  much  more  time.    Teaching  minutes  per  behavior  ranged  from 
1.6  minutes  per  behavior  to  31.1  minutes  per  behavior.     This  may  reflect 
the  fact  that  the  steps  in  the  programs  are  not  of  equal  intervals,  or  it 
may  reflect  variations  between  developmental  areas,  and/or  the  intra/inter- 
indivldual  differences  among  children.    The  most  important  point  to  be  made 
is  that  direct  teach-ing  time  is  high  potency  time  producing  significant 
behavior  gains  with  minimal  time  invested. 

The  data  on  maintenance  indicates  that  the  children  maintained  ail 
behaviors  learned,  with  no  loss  through  the  end  of  the  academic  year.  Some 
of  the  programs  were  ongoing  at  the  end  of  the  year,  since  new  programs 
were  introduced  or  other  programs  were  not  completed.    A  formal  maintenance 
check  was  not  done  of  those  programs  which  were  automatically  maintained  by 
the  next  program  in  the  sequence.    The  formal  maintenance  check  is  reported 
on  those  programs  where  all  direct  teaching  was  completed.    Checks  were 
done  within  a  1  week,  3  weeks',  and  6  weeks  period.    Occasionally ,  random 
selection  of  the  programs  to  be  displayed  resulted  in  programs  which  were 
stopoed  for  various  reasons,  i.e.,  program  curriculum  revisions,  interfering 
behaviors,  administrative  changes,  prerequisite  behaviors  needed,  or 
medical  reasons. 

In  summary.  Table  IV  graphically  illustrates  the  following  conclu- 


sions: 


1  Children  vary  dramatically  in  terms  of  instructional  needs,  neces- 
sitating  a  curriculum  which  can  be  tailored  to  each  child.    A  standard  curri 
culum  without  built-in  adaptations  for  individual  child  needs  will  ncK  resul 
in  optimal  gains  during  the  critical  period  of  early  childhood. 

2  Children  progress  at  individual  rates  in  each  developmental  area, 
highlighting  the  need  for  an-  instructional  methodology  which  can  be  individu 
alized  over  time. 

3  Children  learn  what  they  are  directly  taught.     Although  most  normal 
children  learn  indirectly  and  evidence  maturational  gains,  baseline  data  on 
Proiect  First  Chance  children  did  not  show  gains  due  to  the  mere  passage  of 
time  on  the  skills  included  in  the  curriculum.    Direct  teaching  produced 
dramatic  change  in  behavior  which  was  maintained  over  time. 

4  Children  maintain  skills  mastered  through  direct  teaching  and 
planned  maintenance.    They  do  not  lose  skills  learned  when  attention  is 
directed  to  new  programs,  since  maintenance  is  built  into  subsequent  pro- 
gr^^ing.     If  a  child  learned  to  count  objects  1-5,  he  did  not  forget  how 
to  count  when  a  new  program  was  introduced.    Maintenance  of  learning  over 
time  is  a  significant  change  for  children  who  have  been  described  as  leaky 
bucket8"~learning  but  forgetting  quickly. 
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Project  EIP 

Hujitsville  Middle  School 
Barbara  Coleman 


Project  CO-PAS 


Lamar  Consolj^lated 
Bren^^omer 


Rand  D  Center  . 
^         Jacque  Mii^ter 

Henderson  Elementary  School 
Marsha  West 

Rice  Elementary  School 
Suzette  Moore 

6akridge  Erementary  School 
^  Tricia  Knight 

Project  Full  Potential 
Alan  Sigel 

Navasoca  Elementary  School 
Jackie  Baker 

Project  Demonstration  Site 

Valencia  Elementary  School 

iiigela  Px^ll 

Brenham  Eleip^^ntaiy 
.  .        Phoche  Smith 


Code 

LCBP 

LCLK 

TDP 
EIP 

BBC 
CO-PAS 

LCBH 

RDJM 

EEMH 

RESM 

OZTK 

PFPAS 

NEJB 

PDAR 


• 

1 

TOTAL  NUMBER  OF  GAINS  FOR 
ALL  OUTREACH  SITES 

1  \ 

I  \ 

\  \ 

:  \ 

49 

• 

- 

DEVELOPMENTAL  AREAS:     NUMBER  OF  BEHAVIORs\ 

GAINED 

• 

'  Outreach 
Site  Code 

Number  of 
Children 
in  Program 

Months 

« 

Body 
Management 

Self- 
Care 

Commu- 
nication 

Pre- 
Acad*.  '.cs 

Social- 
ization 

Total 
Behaviors 
Gained 

A  LCBP 

9. 

9 

33 

43 

43 

162 

,26 

307 

^ — -1  

ICLK 

7 

9 

48 

25 

20 

94 

14 

201 

TOP 

10 

9 

80 

106 

64 

206 

89 

545 

•  EIP 

9 

8 

27 

51 

41 

151 

24 

294 

'HBC 

9 

6 

10 

4 

11 

87 

3 

115  • 

CO-PAS 

1^ 

6 

66 

73 

65 

188 

63 

455 

•  LCBF 

6 

9 

A2 

51 

38 

54 

24 

209  • 

BDJM 

5 

7 

19 

13 

4 

5  ' 

•  ^6 

HEMW 

10 

7 

28 

77 

0 

■'157 

5  . 

267 

*  RESM 

'  12 

7 

65 

71- 

'78  •.  • 

'171 

24 

 1— 

399 

OETK 

16 

7 

69 

85 

67 

219 

■.    60  . 

■  500 

PFPAS 

6 

7 

23 

54 

51 

'  63 

1 

220 

*  NEJB 

11 

7 

*  72 

"  202 

1 

52  ; 

M 

'  494 

PDAJ 

9 

7 

29 

5*3 

22 

121 

I 

45  1 

270 

BEPS 

13 

7 

54 

81 

\ 

18 

395 

• 

• 

1  TOTAL' 

138 

112 

667 

880 

621 

2078 

482 

4717. 

■z  ■ 

1 

i 

Ierxc 

•  -v 

1 

1 

•83 

1 

*\ 

i  1      1  1  .  n  
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GAINS  FOR  ALL  OUTREACH  SITES 
I  Total  number  of  sites  reporting  data 
X  Number  of  gains  by  developmental  area: 


Body  Management 
Self-Care 
,  CoTcmunlcat  ion 
Pre-Acadenics 
Socialization 
Total  Beh^ior 


15 


X  •  Range 

44,46  10-80 

58.66  A-1C6  ' 

41.40  0-78 

138.53  6-219 

32.13      ,  3-89 

314.46  46-5 A5 


Child  Progress  Data: 


Robert  E.  Lee  ,        .  4  - 

Lamar  Consolidated  School  District 

Rosenberg,  Texas 
•  Bettye  Plants 


Table  1  indicates  that  9  children  were  involved  in  the  Project  First 
Chance  outteach  classroom  for  an  average  of  9'M>nths  per  child.  Before 

^r-c  f-P«,t'data  were  taken  on  the  ABACUS,  the  post- test 
beginning  the  program,  pre-test  data  were  uaKen 

data  were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.  This 
table  is' useful  to  the  teacher  in  looking  at  overall  progress  of  all  children 
in  the  iSrogram,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total 
of  307  behaviors  were  gained  with  individual  child  gains  ranging  from  20  be- 
haviors in  child  H-11  to  56  behavioro  in  child  3-2.    Of  the  307  behaviors 
gained,  the'  largest  number.  162.  was  in  the  area  o^  Pre-Academics,  Becapse 
of  high  pre-test  scores.in  the  other  four  developmental  areas,  fewer  gains 
were  made  in  these  areas  because  of  the  ceiLing  effect. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  Children  in  all  areas  sampled  on  the  ABACUS-    On  the  initial  •, 

.    t-h.  lowest  functioning  child  had  developed  62%  of  the  be- 
ABACUS  assessment,  the  lowest  runcuxuuj-ue 

Havior.  assessed.'  with  a  «nge  of  .p  to  92X  of  the  behaviors  assessed  in  the 
highest  functioning  child.    Post-testing  yielded  a  range  fro»  80Z  to  99%. 

lale  HI.  »ith  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  program  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at  pre 
testing  and  the  straight  line  indicates  performance  at  post-testing.  The 
child's  perfor^nce'is  further  subdivided  h,  each  develop.ental  area:  Bod, 
Hanage^nt.  Self-Care,  Co-unication.  Pre.Acade.ics.  and  Socialization.  In 
this  .ay  the  teacher  can  identify  »hich  area  of  £he  curriculum  the  child 


made  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
example,  M-12  made  signiiicant  gains  in  a  developmental  area.    In  Com^iu- 
nication  7  new  behaviors  were  gained,  in  Pre-Academic    20  new  behaviors 
were  gained,  and  in  Socialization  7.  new  behaviors  were  gained. 


TABLE  1 


LAMAR  CONSOLIDATED  SCHOOL  DISTRICT 
ROBERT  E-  LEE  . 
ROSENB^G,  TX 
81- 


1                  Dcmopjorru  a-kias 

ortLO 
cost 

!£OSXdS 
TN 

tsc 

sooir 

SILT 
CA2£ 

CCiCiUM- 
ICATIOM 

FSE- 

ACAOCIICS 

SOCIAL- 

TOtAL  ^ 

BEHA7I0RS  • 

/ 

G-2 

A 

9 

2 

NA 

9 

7 

/ 

27- 

9  . 

•  2 

A 

3 

lA 

5 

2S 

N-A  . 

9 

1 

2 

3 

17 

0 

23 

M-12 

9 

2 

10 

7 

20 

7 

A6 

9 

fl 

A 

14 

0 

31 

K-9 

9 

2 

0 

rt 

18 

3 

31 

J-2 

■  9 

■  0 

1 

10 

A4 

1 

56 

T  11 

y 

D 

1  7 

8 

11 

3 

45 

H-11- 

9 

3 

2 

Q 

15 

0 

20 

31 
fiXV 

33 

■  A3 

A3 

162 

26  - 

307 

^7 


Suaaary  of  Percanc  of  ABACUS  Entrv-Extj: 


Aaagfismenc  Benaviors. 

TOTAL  BEHAVIORS 
ABACUS 


(aatcy/total  behaviors) 


(«dt/total  bshavxcjs) 


4  ^ 
ERIC 


L-9 


K-9 


H-11 


iiiiiiiiiiHiiiiiiiiiiiiiiiiiiiiiiiiiKiiiiiiiipiiii"""""""""!  136/209  . 

—1^1^—^—^——  I     ^  163/209 

iiiiiiiiiiiiiiiiiniiiiiiii»8iiiii|iiniinm"n"   '  179/209 

— '—— I  '■■  207/209 


iiiii»iiiiir=uiHiiiiiiiiiiiiiiiiiimiiiiiMiiiiiiiiiiiiiiiii»iiiiiiiiiiiiiiMiuiiiiiiiii  184/209 


208/209 


■BiiiiiiiiiiiifiiiiiiiimiHiiiiiiiriaiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiijiii  150/209 
uiiiiiiimiHiiimniiiimamiiuiiiiimiiiiiiiiiiiiiiiiiiiiiiiiiiiiniiiiir  164/209 


196/209 


195/209 


170-209 


201/209 


133/209 


189/209 


lUi  139/209 


184/209 


fiiuiiniiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiciiiiiiiiiiiiiiijiiiiiiiiiiiiiiiiiiiiimiiiiiiiii  179/209 
m^mmmmmmmmmm^mmii^mmmmmm^mmsmmimmmmmmmmmmmmmmmmmmmmmt  199/2u9 


I 

10 


^  \  A  V 


4. 


^  1  1  f- 
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88 


90 


100 


T«ble  3.0 


Chil<!(  SuHCTarv  Percent  of  A3ACUS_Entry~Exlt 
Assessment  Senaviors>  cY 


Child  Code  n-2 


p«te  of  3ir€h  10-7-77 
Eaiidicapped  Code   


(entry/total  beha.viQ£a: 


(exit/total  behaviors) 


DEVELOPMENTAL 

AREA 
(Total  of 
Behaviors) 

Body  Managenent 
(47) 


Self  Care 
.  (52) 


Ooxnmunica  ti  o  ns 
(29) 


Pre-Acadenics 
C5$J 


Socialization 
(23) 


10 


38/47 


Ji7/47 


49/52 
_  51/52 


NA 


33/58 


42/58 


■s'  16/23 


j23/23 


_L 


20 


30 


i  1  \- 


40       50       60       70  So 
PERCENT  0?  ASSESSIEOT  BEHAVIORS 


90 


100 
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X«ble  3.0 


Cftlld  Surroary  Percent  of  ABACUS  Entry-Exit 
AssessTr.enc  Benaviors,  c : 


dild  Code  0-1 


Eawdicapped  Code   


-(entxy/ total  t?ehavix>xs 


EXIT 

(exit/total  behaviors) 


DEVELOPMENTAL 

AREA 
(Total  of 
Behaviors) 


Body  Managenent   miniuiiir  iiiiiiimiii  imii  sMiiitiimiiiiiiiisn  i  ^5/47 


(47) 


Self  Care 
.  (52) 


Ooanaunica  ti  o  ns 
(29) 


Prc-Acaderii  ca 
(58J 


Socialization 
(23) 


47/4> 


■■mnniciMiiiiiiiii  iiiimi  ■  "«"»  ^7/52 

•  •    •   DXt 


iiiiiiiiiiiiiRiiiiHii  iiiiiii  iiic  iiiiiiiiciiiiRaiiiiiiiui  mill  II 


26/29 


iiiiiiiiiiiiiiii>iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii>ii""kiim>ii  44/ 5P 


>iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiH^iiii"ii"">ii""^""''"""     17/ 23 


i  h 


10 


T 

40 


■t— H  1  1- 


T 


1^9/29 


58/58 


22/23 


I 


20       30        40        50       60       70       80     •  90  100 

.PERCENT  OF  ASSESSI-2OT  BEHAVIORS 


0-J 


Table  3.0 


Chlld(  Sununarv  Percent  of  AJBACUS  Entry-Exit: 


Assessment  Senaviors ,  t'i 


CSxild  Code 


N-4 


"Date  of  ^fg?  I2^(F76~ 
EAndicapped  Code   


ENTKSf  poll  w  I  «3ai  •»  •  »•» 

(exlt/tx)tal  behaviors) 


DEVELOPMZOTAL 
AREA 

(Total  of  * 
Behaviors)  

Body  Manageneht  sniiiiiiiiiimiiiiinniiiiiiiiiiiiiiiiiiiiiiiii  niiiiiiiiin  ■  nm  i  46/47 


(47) 


Self  Care 
.  (52) 


Oofflmunications 
(29) 


Pre-Acaderu.cs 
(5SJ 


Socialization 
(23) 


i — I- 


I 


ifr— 1  h  h 


10       20       30       40       SO      .60       70  80 
PERCENT  OF  ASSESSMENT  BEHAVIORS 


,47/47 


49/52 
-i_5lZ52. 


■I  26/29 


29/29 


41/58 


58/58 


II  22/23 

23/23 


90 


100 


tRJC 


91 


Yftble  3.0 


Child  Sunmarv  Percenc  of  AJACtJS_Entry-Exit 
Assessn-.enc  Sc-naviors,  cY 


Child  Code  M-12 


©•tc  of  Birth  2-2-77 
Karidicapped  Code   


(entry/ total  behaviors) 
(exit/total  behaviors) 


AREA 
(Total  of 

Behaviors) 

Itody  M2magenent 
(47) 


Self  Care 
.  (52) 


CoBsnunica  tio  ns 
(29) 


gye~ Academics 
(58) 


Socialization 
(23) 


-1  h 


■I  45/47 
mm^  47/47 


51/52 


22/29 


•29/29 


27/58 


47/58 


li  •  15/23 


22/23 


T 


-HH  1  ]r 


10        20       30'       40       50       60       70    ,  80 
PERCENT  OF  ASSESSMENT  BEHAVIORS 


90  100 


table  3.0 

Child  SuiTCTnrv  PercenC  of  A3ACIJS_Entry--Exlt 
Assessr.enc  Senaviors.  c"f 


■1 


Child  Code  L-9 


D«tc  of  Birth.  12-9-76 
Eondicapped  Code 


(«ntry/total  behaviors) 


EXZT 


(exit/total  behaviors) 


DEVELOPMENTAL 

(Total  of 

Behaviors) 

Body  Managenent  I,  ,  ,  b,iiii  ■  i  m   39/47 

(47) 


S«lf  Care 
.  (52) 


Oocimunica  ti  o  ns 
(29) 


Prc-Acadeaics 
(58) 


Socialization  , 
(23) 


1 47/47 


47/52 


52/52 


25/29 


«*— '29/29 


30/58 


44/58 


23/23 


23/23 


\  h 


i  1 — — F 


10        20       30        40       50       60       70  80 
PERCEOT  OF  AS3E5S:ENT  BEHAVIORS 


90 


100 


tRJC  . 


e3 


Table  3.0 


Sumnarv  Percent  o 
Assessrr.tin!:  aer.aviors/  c'i 


dild  Code   

j>«tc  of  Sirth 
Kaiidicapped  Code 


7-16-76 


(entry/total  behaviors) 
(esxit/total  behaviors) 


OEVELOP.'-IENTAL 

AK£A 
CTotal  of 
Behaviors)  


Body  Management 
(47) 


Self  Care 


Oocanunica  tio  ns 
(29) 


Pre~Acaderu  cs 
(58) 

Socialization 
(23) 


\ 


•air  45/4-7 
»47/47 


51/52 
51/52 


21/29 


33/58 


20       30       40       SO       60       70      '  80 
PERCENT  OF  ASSESSMEOT' BEHAVIORS 


29/29 


■  51/58 


20/23 


123/23 


i — -f— H  i  h-r4- 


90 


100 


'ERIC 


Childf  Sumiarv  Percent  of  /IS ACUS_En try-Exit 
Assessment:  Senavicrs/  cV 


J-2 


Child  Code  .  

D*t«  ot  3irt:h  s-3-76 
Kaadicapped  Code   


(entry/total  behaviors) 


EXIT 


(eadt/total  behaviors)  ** 


DEVELOPMEOTAL 

AREA 
Ototal  of 
Behaviors) 


I 


Body  Managenent , 


(47) 


liiiiiiiiiiiiiiiiniiiiiiiiiiiiiiiiiiiiiiiiiiiifiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii  11111  47/ 47 

*  47/47 


Self  Care 
.  (52) 


Ooimaunica  tuo  ns 
(29) 


Sxe-Acadeiaics 
{58J 


Socialization 
(23) 


■■■■■(■■■■■■•■■■■■■■■■■■■■■■■I  ■■■■iiiiiiiii  ■■■■■■■■■■■■■■■iiiiiiiiiiiiiiiiiiiiiiiuiiiiii  51/52 


6/29 


16/29 


11/58 


■■■(■{■■■■■■■■■■■■■^■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■^■(■■■■■■■■'^'^8/23 

I    -  -  19/23 


i  h 


10. 


30 


40 


i  i  P 


JL 
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PERCENT  OF  ASSESSMENT  BEHAVIORS 


90 


55/58 


100 


^3 


Tftble  3.0 


Child  Suncnary  Percent  of  AJBACUS  Entry-Exit 
AssessReac  Senaviors,  c"i   


I-ll 


CSxlld  Code  

0«t«  of  Birth  1-13-76 
Bandicapped  Code   


(entry/total  behaviors) 


(exit/total  behaviors) 


DEVEtiOPMEOTAL 

AREA 
(Itotal  of 
Behaviors) 


Body  Management 
(47) 


iiai 


Self  Care 
.  (52) 


Communications 
C29) 


Pre~Acad6ru.cs 
'(58) 


Socialization 
(23) 


i  \- 


10 


34/52 


16/29 


29/58 


-40/58 


II  40/47 


30 


20       30       40       50.       60       70  80 
PERCHTT  OF  ASSESSI-EOT  BEJIAVIORS 


46/47 


51/52 


24/29 


20/23 


^3/23 


■h — b — I  \  F 


90 


100 


Table  3.0 


CMl<j  Suncnary  Percent  of •  ABACUS^Entry-Exlt 
Assessr.tanc  Senaviors,  i"i 


Child  code  H-11 


Date  of  Birth  q-9w> 
Bandicappfed  Code   


(entry/ total  behaviors) 
C«xit/totai- behaviors) 


DEVELOP.MENTAL 

AREA 
(Total  of 

Behaviors) 

Body  Managenent 
(47) 


Self  Care 
.  (52) 


Oommunica  tio  ns 
(29) 


Pre-Acadenics 
(58) 


Socialization 
(23) 


34/58 


i  h 


X 


I 

60 


i  }■ 
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— -  47/47 


50/52 
.  52/52 


29/29 
29/29 


49/58 


22/23 
, 22/23 


90 


100 
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Child  Progress  Data: 


Robert Lee 

Lamar  Consolidate.d  School  District 
Rosenberg,  Texas         ^     ^        ^  . 
Lana  Kulpa 


Table  1  indicates  that  7  children  were*  involved  in  the  Project  First 
.Chance-  outreach  classroom  for  an  average  of  9  months  per  child.  Before 
beginning  the  program,  pre-test  data  were  taken  on  the  ABACUS,  the  post-test 
data  were  also  t^ken  at  the  end  of  the  program  as  shown  in  Table  1.  This 
table  is  useful  to  the  teacher  in  looking  'at  overall  progress  of  all  children 
in  the  program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total 
of  201  behaviors  were  gained  with  individual  child  gains  ranging  from  15  , 
behaViors  in  child  T  to  54  behaviors  in  child  Q.    Of  the  201  behaviors  gained, 
the  largest  number,  94,  was  in  the  krea  of  Pre-Academics ,  with  significant^ 
gains,  '48  behaviors,  also  being  made  in  the  Body  Management' category. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  onfall  children  in  all  areas  sampled  on  the  ABACUS.    Ort  the- initial 
ABACUS  assessment,  the  lowest  functioning  child  had  developed  58%  of  the.be- 
haviors  assessed,  with  a  range  of  up  to  90%  of  tne  behaviors  assessed.,  Post- 
testing  scores  ranged  from  68%  to  100%. 

9 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child'-  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
Rram  for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testingi  - 
The  child's  performance  is  further  -subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pte-Academics,  ani  Socialization. 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 


-ERIC 


'  9S 


Utade  the  most  gains' and  in  which  area  additional  progress  'is  needed.  For 
example,  U  completed  only  65%  of  the  behaviors  in  Socialization  at  pre- 
testing and  90%  at  post-testing  acquiring  6  new  behaviors.    In  Communica- 
tion Q  moved  from  65%  mastery  at  pre-test  to  80%  mastery  at  post-test. 


•    ,     TABLE  1  .       "        '      .  • 

< 

.  LAMAR  CONSOLIDATED  SCHOOL  'DISTIRICT 

ROBERf  E.  LEE  •  ^ 

ROSENBERG,  TX 
Lana  Kulpa 
81-i.2.     .  ■ 


EDO 

SODT 

S117 

AnnrMTr^ 

SOCIAL- 

3EEAVT0aS 

.W 

'  3 

3  • 

3, 

.  5 

3 

2. 

16/ 

u 

n 

A 

6 

6 

19 

_JQ  L 

ft 

1A 
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Q 

7 

3 

18 

^  1 

40 

.V 

.9 

0 

1 

1 

X 

24. 

3 

35 

9 

6 

i 

n 

22 

9  ^ 

0 

U 

-a  J 

* 

1 

X 

15 

tOZAX.  31 

'  48        j  25 

20 

94 

o 

14 

201 

TilbU.Z 


Su^?rv  of  Percant  of  ABACUS  Entrv-Exlt 


A*<»i«t.;mgnt  Behavlors,    FY  V 


TOTAL  BEHAVIORS 
ABACUS 


'(•attjr/ total  behaviors) 
{•adt/total  bsiiavicrs) 


Code 

s 


R 


nil 


.151/209 
167/209 


■»    125/209  •• 

144/209 


173/209 


149/209 


lg9/209  * 


155/209 


190/209' 


'\    125/209 


147/209 


,189/209 


,204/209 


t 
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40 
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Table  3.0 


Chll<j  Summary  Percent  6f  ABACUS^ En cry-'Exlt 
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Child  Surmary  PercenC  of  AJSACUS^  En  try-Exit 
Assessr.ent:  Sfen'aviars,  i"i  . 
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Child  Progress  Data:  Tinibercreek  School 

LewLsville,  Texas  , 

Table  1  indicates  that  10  children  were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average  of  9  months  per  child.    Before  begin- 
ning the  program,  pre-test  data  were  taken  on  the  ABACUS,,  the  post-test  data 
were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.    This  table  is 
useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in  the 
program,  as  well  as-areas'  of  emphasis  within  the  curriculum.    A  total  of  545 
behaviors  were  gained  with  individual  child  gains  ranging  from  17  behaviors 
In  child  F-9  to  110  behaviors  in  child  C-7.    Of  the  545  behaviors  gained,  the 
largest  number,  206,  was  in  the  area  of  Pre-Academics,  with  the  area'of  Self- 
Care  demonstrating  significant  gains  of  106  behaviors. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ^JAGUS.    On  the  initial 
AI^ACUS  assessment  the  lowest  functioning  child  had  developed  26%  of  the  be- 
haiblors  assessed,  with  a  range  of  up  to  88%  of  the  behaviors  assessed.  Post- 
testing  demons trat€d\  a  range  from  75%  to^98%. 

V       Table  III,  wi^th  progress  delineated  for  each"  child,  is  useful  in 
discussing  each  childV  individual  programs  with  the  child's  parents  or  new 
■  teachers.    It  is  also  i^seful  lin  checking  on  the  appropriateness  of  the  pro- 
gram'for  each  child.    The  dotted  line  indicates  each  child's  progress  at  pre- 
testing and  the  straight  line  Wcates  performance  at  posr.-testing.  The 
child's  performance  is  further  sub^^vided  by  each  developmental  area:  Body 
Management,  Self-Care,  Communication, \Pre-Academics,  and  Socialization.  In 
this  way  the  teacher  can  identify  which\area  of. the  curriculum  the  child 
Bade  the  most  gains  and  in  which  area  additional  progress  is  needed.  .  For 
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example . -0-7  made  significant  gains  in  all  developmental  areas  with  extremely 
high  gains  in  Self-Care,  ore-testing  18%  and  post-testing  92%,  and  also 
Socialization,  pre-testing  26%  and  post-testing  100%.  ^ 
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Lewisville,  Texas  . 

Te'acher:  Dee  Patrick 
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Tabu  3.0 


Child  Summary  Percenc  of  ABACUS  Entry-Exit 
Asses jnent  Behaviors  >  t"£ 
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Child  Summary  Percent  of  ABACUS  Entry-Exit 
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Child  Summary  Perfeenc  of  ABACUS  Entry-Exlc 
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Child  Summary  Percent  of  ABACUS  Entry-Exit 
Assessment  Behaviors,  i"i 


CtdXd  Co'de  

|>stc  of  Birth  

gandicapped  Code 


C-7 


1/8/78 


sum    I   t  ■■■  H  > 

(•Btzy/total  behaviors) 


(exit/total  behaviors) 


developmental 

area''  ' 
iXbtal  of 
Behaviors) 

Body  tUnagenent 
(47) 


Self  Care 
(52) 


liiiiiiiiiiiiiiiiiiii    10/  47 


(29)  ' 


fire-'Acadenics 
(58) 


Socialization 
(23) 


10/5-2 


24/47 


16/29 


llllllllllllllllll 

11/58 


39/58 


1  i  


II     C/23.  • 


■i  h 


-I  h— i  i  i  P — I — T- 

10       20       30       40       50       60       70       80       90  100 
PERCENT  OF  ASSESSMENT  BEHAVIORS 


48/52 


29/29 


23/23 


'ERIC 


110 


Yftbl*  3.0 


Child  Sut^afy  Percent  of  ABACUS  EntryExlt 


AssCTSmenc  aehaviocs>  FY' 


ChijLd  code   

OaUt  of  Sirth  

Umdicapped  Code 


7/7/77 


'A  lo 


CVotal  of 
Behaviors)  


Body  Management 
(47) 


Self  Care 
(52) 


captions 


fire->Acadexaics 
(381 


Socialization 
(23) 


/4 


10 


20 


(•ntxy/total  behaviors) 


(«xit/total  behaviors) 


36/58 


30 


40 


50 


60 


70 


80 


,47/47 


47/47 


51/52 


52/52 


27/29 


29/29 


54/58 


21/23 


23/23 


i  i  F  1 — H  1  KH- 


90 


100 


PERCENT  OF  ASSESSMENT  BEHAVIORS 


ERIC 


■  20 


'   Tabu  3.0 

/  Child  Summary  Percent  of  ABAStfS  Entry-Exit 
''  Assessment  Behaviors »  i"i 
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CKlld  Progress  Data:  Project  E.I.P, 

Tucson,  Arizona 

>  <> 

Table  1  indicates  that  9  children  were  involved  in  .the'P^o^ect  Fijrst 

Chance  outreach  classroom  for  an  average  of  8  months  per  child/ -  Before  begin- 
ning the  program;  pre-test*  data  were  taken  on  the  ABACUS,- the  post-test  data 
were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1*    This  table  is 
useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in  the 
program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total  of  294 
behaviors  were  gained  with  individual  child  gains  ranging  from  7  behaviors 
In  child  B12  to  63  behaviors  in  child  F12.    Of  the  294  behaviors  gained,  the 
largest  number^  151,  was  in  the  area  of  Pre-Acadeinics ,  with  a  ceiling  effect 
accounting  for  fewer  gains  in  the  developmental  areas  of  Socialization,  Self- 
Care  and  Conmiunication. 

« 

Tf.b1«»  TI,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  66%  of  the  be- 
haviors assessed,  with  a  range  of  up  to  94%  of  the  behaviors  assessed.  ,  At 
post-test,  scores  ranged  from  92%  to  96%. 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  usefuj.  in  checking  on  the  approprl|itene^s  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  swfght  line  indicates  performance  at  post-testing. 
The  child's  performance  is  further  subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
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nade  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
example,  C12  completed  100%  of  the  behaviors  in  Communication 'and  demon- 
strated significant  gains  in  Pre-Academics ,  moving  from -40%  at  pre-testing 
to  72%  at  post-testing  for  a  total  of  18 'neV  behaviojrs  gained.  ^ 
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Child  Progress  Datfi:  Huntsville  Middle  School 

Barbara  Coleman/Berry 

Table  1  indicates  that  9  children  were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average  of  6  months  per  child.    Before  begin- 
ning the  program,  pre-test  data  were  taken  on  the  ABACUS,,  the  post-test  data 
were  also  taken  at  the  end  of  the  program  as  shown  in^l:able  1*    This  tabic  is 
useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in  the 
program,  as  well  as  areas  of  emphasis  within  the  curriculum,    A  total  of  115 
behaviors  were  gained  with  individual  child  gains  ranging  from  10  behaviors 
to  16  behaviors.    Of  the  115  behaviors  gained,  the  largest  number,  87,  was 
in  the  area  of  Pre-Academi-s,  with  less  emphasis  placed  on  the  other  four 
developmental  areas. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children' in  all  areas  sampled  on  the  ABACUS.    On  the  initial ^ 
ABACUS  assessment  the  lowest  functioning  child  had  developed     %  of  the  be- 
haviors assessed,  with  a  range" of  up  to      %.  of  the  behaviors  assessed  at 
pre-test.    Post-testing  yielded  a  range  of     %  to 

Table  III,  with  progress  delineated  for  each^ child,  is  useful  in 
discussing  teach  child *s  individual  programs  \7±f/^he  child *s  parents  or  new 
teachers-    It  is  also  useful  ±u    hecking  on  the  appropriateness  of  the  pro- 
gram for  each  child-    The  dotted  line  indicates  each  child ^s  progress  at 
pre-testing  and  the  stright  line  indicates  performance  at  post-testing. 
The  child *s  performance  is  further  subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 
In  this  way  the  teacher  can  identiiy  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  which  area  additional  progress  is  n^^d.  For 


example,  MH  mastered  55%  of  the  behaviors  in  Pre-Academics  at  prf --testing 
and  72%  of  the  behaviors  at  post-testing.    In  Socialization  85%  of  the 
behaviors  had  been  acquired  at  pre-testing  and  at  post-testing  100%  of  the 
behaviors  had  been  acquired. 
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Huntsville  Middle  School 
Huntsville,  Texas 
Barbara  Coleman/Berry 
81-82 
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CHild  Progress  Data:  CO-PASS 

Tucson,  Arizona 


Table  1.  indicates  that  16  children  were  involved  in  the  Project  Pirst 
Chance  outreacji^lassr^oom  for  an  average  of  5.5  months  per  child.  •Before 
beginning  the  program,  fte-test  data  were  taken  on  the  ABACUS,  the  post- test 
data  were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.  This 
table  is  useful  to  the  teacher  in  looking  at  overall  progress  of  all  children 
in  the  program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total 
of  455  behaviors  were  gaine^d  with  individual  child. gains  ranging  from  3 
"behaviors  in  child  G7  to  64  behaviors  in  child  L?*    Of  the  455  behaviors 
gained,  the  largest  number,  188,  was  in  the  area  of  ?re-Academics,  with  fewer 
gains  in  the  other  four  developmental  areas  as  a  result  of  their  high  pre- 
test scores  in  these  areas. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents^ 
•data  on  all  children  in  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  35%  of  the  be- 
haviors assessed,  with  a  range  of  up  to  95%  of  the  behaviors  assessed.  At 
post-testing  scores  rangeii  from  68%  to  98%. 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child^s  individual  programs  with  the  child^s  parents  or  new 
teachers.    It  is  alTO  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child."   The  dotted  .line  indicates  each  child^s  progress  at  pre- 
testing  and  the  stright  line  indicates  performance  at  post-testing.  The 
child^s  performance  is  further  subdivided  by  each  developmental  area:  Body 
Management,  Self-Care,  Communication,  Pre-Academics,  and  Socialization.  In 
this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 


nade  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
example,  U  completed  only  65%  of  the  behaviors  in  Socialization  at  pre- 
testing and  90%  at  post- testing  acquiring  6  new  behaviors.    In  Communica- 
tion Q  moved  from  65%  mastery  at  pre-test  to  80%  mastery  at  post-test. 
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Child  Progress  Data:  Robert  E.  Lee 

Lamar  Consolidated  School  District 
Rosenberg,  Texas 
Brenda  Horner 

Table  1  indicates  that  6  children  were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average  of  9  months  per  child.    Before  begin- 
ning the  program,  pre- test  data  were  taken  on  the  ABACUS,  the  post-test  data 
I 

were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.    This  table  is 
useful  to  the  teacher  in  looking  at  overall  progres-^  of  an  children  in  the 
program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total  of  209 
behaviors  were  gained  with  individual  child  gains  ranging  from  21  behaviors 
in  child  B-9  to  52  behaviors  in  child  F-1.    Of  the  209  behaviors  gained,  tne 
largest  number,  54,  was  in  the  area  of  Pre-Academics,  followed  by  high  gains 
in  Self -Care  with  51  new  behaviors. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  iu  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  45%  of  the  be- 
haviors assessed,  with  a  range  of  up  to  94%  of  the  behaviors  assessed.  Post- 
testing  demonstrated  scores  ranging  from  65%  to  85%  mastery. 

Table  III,  with  progres^  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  do-ted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testing. 
The  child's  performance  is  furthet  subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 


made  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
-example,  A-8  completed  40%  of  the  behaviors  in  Pre-Academics  at  pre-test 
and  by  post-testing  had  completed  62%  of  the  behaviors  for  a  gain  of  new 
behaviors  in  the  Pre-Academics  area.    In  the  Communication  area,  A-8  went 
from  65%  mastery  at  pre-testing  to  100%  mastery  at  post-testing. 


Lammar  Consolidated  School  District 
Robert  E.  Lee 
Rosenberg,  TX 
Brenda  Horner 
1981-82 
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Child  Progress  Data:  R  and  D  Center 

,  Conroe,  Texas 
'  Jacque  Minter 

Table  1  indicates  that  5  children  were  involved  in  the  Project  First 
Cha.  -e  outreach  cla«t    >om  for  an  average  of  7  months  per  child.    Before  begin- 
ning the  program,  pre-test  data  were  taken  on  the  ABACUS,  the  post-tesf "data 
were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.    This  table  is 
useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in  the 
program,  as  well  as  i.reas  of  emphasis  within  the  curriculum.    A  total  of  46 
behaviors  were  gained  with  individual  child  gains  ranging  from  6  behaviors 
in  child  SB  to  15  behaviors  in  child  TC.    Of  tlie  46  behavxors  gained,  the 
largest  number,  19,  was  in  the  area  of  Bodv  Management,  with  significant 
gains  .also  in  the  area  of  Self-C^^re. 

.■    Since  this  group  of  children  was  severely  handicapped,  their  numbers 
of  behaviors  gained  were  significantly  less  than  the  mildly  handicapped 
children  in  the  other  outreach  sites.    For  this  reason  no  group  gains  are 
»  presented^ 

Table  III,  with  progress  delJjiJ^ted  for  each  child,  is  useful  in 
discussing  each  child's  individual  prVams  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  cheeking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
•  pre-testing  and  th.:  straight  line  indicates  performance  at  post-testing. 
Tne  child's  performance  is  further  subdivided  by  each  developmental  area: 
Body  »lanagement,  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
made  the' most  gains  and  ir  which  area  additional  progress  ia  needed.  For 
example,  MB  completed  1Q%  of  the  behaviors  in  Self-Care  at  pre-testing  and 
25%  at  post-testing* 
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'   Table  3.0 

Child  Summary  Percent  of  ABACUS  Entry-Exit 
Assessment  Behaviors.  e"i 
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Child  Progress  Data:  Henderson  Elementary  School 

Bryan,  Texas 

Table  1  indicates  that  10  children  were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average  of  7  months  per  child.    Before  begin- 
ning the  program,  ?re-test  data  were  taken  on  the  ABACUS,  the  post-test  data 
were  also  taken  at  the  eiid  of  the  program  as  shown  in  Table  1.    This  table 
is  useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in 
the  program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  tot;al  of 
267  behaviors  were  gained  with  individual  child  gains  ranging  from  19  behav- 
iors in  child  RK  to  39  behaviors  in  child  AO.    Of  the  267  behaviors  gained, 
the  largest  number,  157,  was  in  the  area  of  Pre-Academics,  with  fewer  gains 
in  the  other  developmental  areas  because  of  ceiling  effects.    The  children 
approached  near  mastery  of  the  other  four  developmental  areas  at  pre-test.  . 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  75%  of  the  be- 
haviors assessed,  with  a  range  of  up  to  90%  of  the  behaviors  assessed. 
This  represents  a  highly  sophisticated  group  of  children  at  pre-testing , 
Post-testing  scores  ranged  from  95%  to  100%. 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram  for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testing. 
The  child's  performance  is  further  subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 


In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
exampis<^,  BP  completed  100%  of  the  behaviors  in  Socialization  at  pre-test. 
However,  in  Pre-Academics  BP  moved  from  50%  mastery  at  pre-test  to  80% 
mastery  at  ^post-test. 
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Child  Progress  Data:  'Rice  Elementary  School 

Conroe,  Texas  * 

Table  1  indicates  that  12  children "were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average 'of  7  months  per  child.    Before  begin- 
.ning  the  program,  pre-test  data  were  taken  on  the  ABACUS,,  the  post-test  data 
were  "also  taken  at  the  end  of  the  program  a&  shown  in  Table  1.    "fhis  table 
is  use-TuT  to  the  teacher  in  looking  at  overall  progress  of  all  children  in 
the  program,  as  well  as  areas  of  emphasis  within  the' curriculum.    A  total  of 
399  behaviors  were  gained  with  individual  child  gains  ranging  from  18  behav- 
iors  in  child  TE  to  46  behaviors  in  c^iild  AM.    Of  the  399  behaviors  gained, 
the  largest  iiumber,  171,  was  in  the  area  of  Pre-Acadendcs,  with  les^  emphasis 
.placed  on  Body  Management  and  Self-Care.    The  significantly  fewest  gains  in 
the  areas  of  Socialization,  24  behaviors,  and  Conmiunication,  68  behaviors, 
can  be  explained  by  level  of  -  functioning  of  the  group,    fiany  children 
approached  ceiling  on  these  developmental  areas  at  pre-testing. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ABACUS .    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed -48%  of  the. 
behavioi?s  assessed,  with  a  range  of  up  to  78%  of  the  behaviors  assessed.  At 
post-testing  the  percentage  of  behaviors  mastered  ranged  from 

Table  III,  with 'progress  delineated  for  each  child,  is  useful  in 
discussing  each' child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram fqr  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testing. 
The  child's  performance  is  further  subdivided  by  each  developmental  area:^ 
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Body  Management,  Self -Care,  Contaiuni&ation,  Pre-Academics ,  and  Socializatiort. 
In  this  way  the  teacher 'can  identify  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  which  area  additional  progress  is  needed.  '  For 
example,  SG  completed  100%  of  the  behaviors  in  Socialization  gaining  no  new« 
behavior  because  he  had  mastered  all  of  the  behaviors  at  pre-testing.  For 

t 

this  reason  we  do  not  know  his  true  gains  in  the  area  of  Socialization  for 

I 

this  7  month  period.    However,  in  Pre-Academics  SG  moved* from  38%  mastery 
at  pre-test  to  68%  mastery  at  post-test. 
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Child  Progress  Data:  Oakridge  Elementary  School 

Conroe,  Texas 

Table  1  indicates  that  16  children  were  involved  in  the  Project  First 
Chance  autreach  classroom  for  an  average  of  7  months        child.    Before  begin- 
ning  the  program,  pre-test  data  were  taken  on  the  ABACUS,,  the  post- test  data 
were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.    This  table  is 
useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in  the 
program,  as  well  as  areas  of  emphasis  within  the  curriculum,    A  total  of  500 
behaviors  were  gained  with  individual  child  gains  ranging  from  14  behaviors  ^ 
in  chiia  NA^to  49  behaviors  in  child  AG,    Of  the  500  behaviors  gained,  the  ♦ 
l&rgest  number,  219,  was  in  the  area  of  Pre-Academics,  with  fewer  gains  in 
Body  Management,  Self-Care,  Communis:ation  and  Socialization,    Fewer  gains  in 
Communication  and  Socialization  could  be  due  to  a  ceiling  effect  with  many 
children  reaching  near  mastery  at  pre-testing. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  ^children  in  all  areas. sampled  on  the  ABACUS,    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  52%  of  the  be- 
haviors assessed,  with  .a  range  of  up  to  9.2%  of  the  behaviors  assessed.  This 
reflects  a  hlgl^ly  sophisticated  group  of  children  entering  the  program. 
Post-testing  Scores  ranged  from  65%  to  96%, 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicate-  performance  at  post-testing. 
The  child's  performance  is  further,  subdivided  by  each  developmental  area; 
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Body  Management,  Self-Care>.  Communication,  Pre-Academics^  and  Socialization- 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 
example,  WH  completed  95%  of  the  behaviors  iu  Socializatipn  at  pre-test, 
gaining  the  one  new  behavior  not  pxeviousl;-  mastered  and, moving  to^l0O% 
mastery  in  this  developmental  area*    In  Pre-Academics  WH  moved  from  35% 
mastery  at  pre-test  and  60%  mastery  at  post-test* 
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Child  Sunroarv  Percent  of  ABACUS  Entry-ExtC 
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Child  Progress  Data:  Project  Full  Potential 

Table  1  indicates  that  6  children  were  involved  in  the  Project  First 
Chance  outreach  classroom  for  an  average  of  7  months  per  child.  Before 
beginning  the  ,rogram,  pre-test  data  were  taken  on  the  ABACUS,  the  post-test 
data  were  also  taken  at  the  end  of  the  program  as  shown  in  Table  1.  This 
uahli  is  useful  to  the  teacher  in  looking  at  overall  progress  of  all  chil- 
dren  in  the  program,  as  well  as  areas  of  etnphasis  within  the  curriculum. 
A  total  of  220  behaviors  were  gained  with  individual  child  gains  ranging'from 
29  bc-haviors  in  child  A-4  to  46  behaviors  in  child  A-5.    Of  the  200  behaviors 
gained,  the  largest  number,  63,  was  in  the  area  of  Pre-Academics ,  with  major 
emphasis  placed  on  Communication,  51  behaviors  gained,  and  Self-Care,  54 
behaviors  gained.    Fewest  gains  were  made  in  the  area  of  Body  Management 
with  only  23  behaviors  gained. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  40%  of  the 
behaviors  assessed,  with  a  range  of  up  to  82%  of  the  behaviors  assessed.  At 
final  cesting  percentage  of  ABACUS  behaviors  mastered  ranged  from  55%  to 
95%. 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  programs  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testing. 
The  child's  performance  is  further  subdivided  by  each  developmental  area: 
Body  Management.  Self-Care,  Communication,  Pre-Academics,  and  Socialization. 


In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  ^hich  area  additional  progress  is  needed.  For 
example,  A-3  completed  98%  of  the  behaviors  in  Socialization  gaining  4  new 
behaviors.    In  Communication,  A-3  moved  from  42%  mastery  at  pre-test  to  75% 
mastery  at  post-test.  ,  ' 
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Child  SuTnmarv  Percent  of  ABACUS  Entry-Exit 
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■    Child  Suinmarv  Percent  of  ABACUS  Entry-Exit 
Assessment  Behaviors,  i"i 


Child  Code   A- 3 


Date  of  Sirth  /n0.i/12/77 
Kandicapped  /  code  ^  ^ 


(entry/ total  behaviors) 


tXTS 


(exit/total  behaviors) 


DEWELOPMEOTAL 

AREA 
(Total  of 
Behaviors) 

Body  Management 
(47) 


{i,i„ii  I  iiii  mil  I  ■■■  ■  38/  47 


43/47 


Communications 
(29) 


Pre-Acadeiaics 
(58) 


Socialization 
(23) 


22/52 


34/52 


22/29 


III!  16/58 


29/58 


iiiiiiiRiiiiiiiiiiiiiiiiii>iiiiiiiiiiii>i>ii>">iii"M  "  18/23 


22/23 


■i  h 


»  L 


i  h 


4- 


0       10  20 


-Till. 
30       40       50       60       70  80 


¥ — h 


90  100 


PERCENT  OF  ASSESSMENT  BEHAVIORS 


211 


table  3.0 


Child  Summary  Percent  of  ASACUS_Entry-Exit> 
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Child  Progress  Data:  Navasota,  Texas 

Table  1  indicates  that  11  children  were  involved  in  the  Project  First 
Chanca  outreach  classroom  for  an  average  of  7  months  per  child.    Before  begin- 
ning the  program,  pre-test  data  were  taken  on  the  ABACUS,  the  post-test  data 
were  also  taken  at  the  end  of  the  program  as  shown  in  Tab-le  1.    This  table 
is  useful  to  the  teacher  in  looking  at  overall  progress  of  all  children  in 
the  program,  as  well  as  areas  of  emphasis  within  the  curriculum.    A  total  of 
494  behaviors  were  gained  with  individual  child  gains  ranging  from  88  behav- 
iors in  child  DR,  to  27  behaviors  in  child  JA,  SK  and  NG.    Of  the  494 
behaviors  gained,  the  largest  number,  202,  was  in  the  area  o^Pre-Academics 
with  less  emphasis  placed  on  Body  Management,  Self-Care,  Communication,  and 
Socialization. 

Table  II,  summary  of  percent  of  ABACUS  entry-exit  behaviors,  presents 
data  on  all  children  in  all  areas  sampled  on  the  ABACUS.    On  the  initial 
ABACUS  assessment  the  lowest  functioning  child  had  developed  28%  of  the  be- 
haviors assessed,  with  a  range  up  to  75%  of  the  behaviors  assessed. 

\ 

Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individual  progress  with  the  child's  parents  or  new 
teachers.    It  is  also  useful  in  checking  on  the  appropriateness  of  the  pro- 
gram for  each  child.    The  dotted  line  indicates  each  child's  progress  at 
pre-testing  and  the  straight  line  indicates  performance  at  post-testing. 
The  child's  performance  is  further  subdivided  by  each  developmental  area: 
Body  Management,  Self-Care,  Communication,  Pre-Academics ,  and  Socialization. 
In  this  way  the  teacher  can  identify  which  area  of  the  curriculum  the  child 
made  the  most  gains  and  in  which  area  additional  progress  is  needed.  For 


example,  JA  completed  95%  of  the  behaviors  in  Socialization  gaining  only 
new  behavior  because       was  so  near  to  ceiling  in  this  area.    However,  i 
Body  Management  JA  moved  from  65%  mastery  at  pre-test  to  75%  mastery  at 
post-test . 
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Navasota  Elera.  School 

Navasota,  Texas 
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Navasotd/  Texas 
Child  Surjnary  Perc^.nt  of  AJ3ACUS  Entry-Extt 
Assessr.enc  Ser.aviors,  ri 
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Navasota,  Texas 
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Navasota,  Texas 
Child  SuTa-narv  Percent:  of  A.BACUS  EnCrv-ExiC 


Assessr.enc  fienaviors,  rY 
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Navasota,  Texas 

Child  Surr:.irv  Percent  of  A3ACUS_Enrry-Exi t 
Asses sr.ent  At:njiviors ,  r Y 


K.O. 


Child  Code   

t>atc  of  Birtii  1-7-77 
Baxidicapped  Code   


EfTTItSf  »s»  f  aro  I  war  I  i«  •  ran  • 
(cmtry/total  behavxors) 


EXIT 

(exltytotal  behaviors) 


DEVELOPMENTAL 

AREA 
Ctotal  of 
Behaviors) 

Body  Management 
(47) 


Self  Care 
(52) 


Cojimunica  ti  o  ns 
(29) 


Pre-Academics 
(58) 


Socialization 
(23) 


[ml,  a  mil  ii  ^  38/47 


: 47/47 


iiiiiiiiiiiiiiiiiiiiii 


lilt  giiiiiiiii  I  II  40/52  . 


48/52 


IlllllllllllllllllllllllllllllllllCtPIIIIIIIIIII 


III  lilt  Sim  28/29 


IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIKIIIIIII 


iiiiiiiis  I  31/58 


47/58 


 iiiii  I  mill  Ii"  »  iiitiiiii  »■"■■ 


23/23 
,  23/23 


i  \  F 


i  I  I  I 

10        20        30        40        50      '  60  70 

PERCEtrr  OF  AS3ESS:iENT  BEHAVIORS 


80 


-r 

90 


100 


Navasota,  Texas 
Child  Sunrr.nry  Percent  of  ABACUS_Entry-£xl t: 
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Navasotd/  Texas 
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Navasota,  Texas 
Child  Surmarv  Percent  of  ABACUS  Entp/-Extt 
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Navasota,  Texas- 
Child  SuCT;nr/  PorcfinC  of  ABACUS  Entrv-Exlt 
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Navasotd/  Texas 

Child  Surm.irv  Percent  of  AIiACUS_Entry-Exit 
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Navc^ota ,  Texas 

Child  Surn;ary  Percent  of  AJBACU S  Entr/-£xit 
Assessment  Jtrr.avior^ ,  r^' 
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Child  Progress  Data:  Branham  Elem.  School 

Phoebe  Smith 

Tab3e  1  indicates  that  13  children  were  involved  in  the  Project 
First  Chance  outreach  classroom  for  an  average  of  7  months  per  child. 
Before  beginning  the  program^  pre-test  data  v;ere  tai.en  on  the  ABACUS, 
the  post-test  data  were  also  taken  at  the  end  of  the  program  as  shown  in 
Table  1.    This  cable  is  useful  to  the  teacher  in  looking  at  overall 

pro^;ress  o£  all  children  in  the  program,  as  well  as  areas  of  emphasis 

I 

\ 

within' the  curriculum.    A  total  of  395  behaviors  were  gained  with 
individual  child  gains  ranging  from  18  behavior^  in  child  BW  to 
54  behaviors  in  child  AF.    Of  the  395  behaviors  gained,  the  largest 
number,  197,  was  in  tba  larea  of  Pre-Aca demies. 

Tbble  II,  summary  (j)f  percent  of  ABACUS  entry-exit  behaviors, 
presents  data  on  all  children  in  all  areas  sampled  on  the  ABACUS. 
On  the  initial  ABACUS  ai^sessment  the  lowest  functioning  child  had 
developed  50%  of  the  behcyiors  assessed,  with  a  range  up  to  88% 

of  the  behaviors  assessed\    This  indicates  that  the  children  even 

\ 

at  pretest  were  functionin^at  a  high  skill  level.     This  also  helps 
to  explain  why  the  greatest  number  of  gains  was  in  the  area  of 

Pre-Academics.     This  was  the\area  in  which  the  children  showed 

\ 

the  lowest  pre-test  scores  thxXs  there  was  the  greatest  opportunity 
for  gaini.    Many  of  the  childrei)  were  approaching  ceiling  in  the  other 
developmental  areas  at  pretesting. 


Table  III,  with  progress  delineated  for  each  child,  is  useful  in 
discussing  each  child's  individua^  progress  with  the  child's  parents 

or  new  teachers.     It  is  also  useful  in  checking  on  the  appropriateness 

'  / 

of  the  program  for  each  child.     The  dotted  line  indicates  each  child  s 

\ 

progress        pre-testing  and  the  stra\|ght  line  indicates  performance 
O  at  post-t(^ting.    The  child's  performance  is  further  subdivided  by 


each  developmental  area:    Body  Management,  Self-Care,  Conununication, 
Pre-Academics,  and  Socialization.     In  this  way  the  teacher  can  identify 
which  area  of  the  curriculum  the  child  made  the  most  gains  and  in  which 
area  additional  progress  is  needed.     For  example,  DH  completed  68% 
of  the  behaviors  in  Socialization  at  pretesting  and  at  posttesting 
coTupletcd  88%  of  the  behaviors.     In  the  area  of  Pre-Academics, 
DH's  lowest  area  of  functioning,  38%  of  the  behaviors  were  completed 
at  pretesting  and    65%  of  the  behaviors  were  completed  at  posttesting. 


Brenham  Elementary  School 
Brenham  TX 
Phoebe  Smith 
1981-82 
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  ■  1 

LEA 

No.  of 

Children 
in  Class 

BODY 
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Evaliiatlon  Sunonary 
The  data  collected  indicates  that  the  primary  objective  of 
stimulating  the  developme.nt  or  improvement  of  educational  services  to 
preschool  children  and  families  has  been  met  with  a  great  d«al  of  suc- 
cess,   k  total  of  22  new  sites  in  the  State  of  Arizona  have  been  trained 
by  Project  First  Chance  staff  and  are  using  Project  First  Chance  compo- 
nents.   Of  these  new  sites,  we  are  most  pleased  with  Project  First 
Chance's  success  with  American  Indian  populations  including  Navaho  Child 
Development  Center.  Sells  Indian  Head  Start,  and  White  River  Indian  Head 
Start. 

The  second  principal  objective,  to  stimulate  the  development  or 

improvement  of  educational  services  to  young  handicapped  children  and  . 

j 

tamilies  in  the  Southwest  region  and  nation  with  emphasis  on  current 
replication  sites,  has  also  been  met  with  a  great  deal  of  success.  The 
Lamar  Consolidated  Gchool  District  in  Rosenberg,  Texas  paid  for  trans- 
portation costs  of  five  visits  during  the  1981-82  year  from  Project  First 
Chance  staff  to  provide  technical  assistance  and  support  for  previously 
established  preschool  handicapped  programs  and  the  extension  of  the 
Project  First  Chance  model  to  their  kindergarten  programs.    In  addition, 
all  Project  First  Chance  sites  in  Teyas  supported  Project  First  Chance 
technical  assistance  for  their  preschool  handicapped  classrooms. 

The  third  principal  objective,  to  furt.*  -  uavelop  the  model  for 
dissemination  and  replication  has  met  with  large  success.    The  model  has 
beeti  adopted  by  two  sites  in  California  and  extensive  materials  revision 
and  development  has  occurred* 
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PRINCIPAL  OBJECTIVE 

SUBORDINATE  OBJECTIVE 

1.  To  stimulate  the  devel- 

1.1  Continue  the  Model 

opnent  or  improvement 

Demonstration  Center 

of  comprehensive  educa- 

in Sunnyside  School 

tional  services  to 

District  as  a  train- 

preschool handicapped 

ing  and  demonstration 

children  and  their 

facility 

families  in  the  State 

of  Arizona,  strengthen- 

1.2 Continue  Project 

ing  and  extending  the 

First  Chance  Outreach 

services  provided  by 

activities : 

the  SEA 

a.  Participate  in  a 

major  public  aware 

ness  campaign 

planned  by  the  SEA 

as  part  of  the 

State  Implementa- 

tion Grant 

activities 

b.  Continue  product 

development  of. 

those  products 

listed  in 

Appendix  C 

c.  Continue  to 

* 

stimulate  high 

quality  programs 

2S  } 

o 
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ACTIVITIES 


Assist  Sunnyside 
School  District  in 
the  selection  of 
demonstration  staff 

Employ  a  demonstra- 
tion site  staff 

Employ  necessary 
Staff 

Plan  and  conduct 
awareness  activities 
on  a  county-by- 
county  basis 


Revise  materials  as 
necessary 

Develop  training 
.materials 

Field  test  materials 

Train  screening  team 
for  lea's  receiving 
incentive  funds  for 
screening 

Provide  technic^il 
assistance  on  program 
planning  and  implemen 
tation  to  LEA's  recei 
ing  funds  for  start 
costs 


EVALUAi.  ION/PRODUCT 


Calendar  dates  for 
T.A. 


Contracts  of  Employment 


Contracts  from  the 
University  of  Arizona 

Log  of  Awareness 
Activities 


Revised  Products 


New  Training  Materials 


Field  Reviews 

Log  of  Calendar  Dates 
for  Technical  Assistance 


Log  of  Calendar  Dates 
for  Technical  Assistance 


DEGREE  OF  ACCOMPLISH- 
MENTS OF  OBJECTIVES 


5 
5 
4 


5 

5 

2 
1 
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PRINCIPAL  OBJECTIVE 

SUBORDINATE  OBJECTIVE 

ACTIVITIES 

EVALUATIC-i^/PRODUCT 

DEGREE  OF  ACCOMPLISH-  . 
MENTS  OF  OBJECTIVES 

jrrovioe  uecnnicax 
assistance  to  grantees 
of  VI-B  Discretiopary 
funds  as  detailed 
below: 

T no  nf  PalpnHar  HafPQ 

for  Technical  Assistance 

Evaluation  forms  completed 
by  participants 

5 

i.e,.  On-site  help  in 
program  planning, 
needs  assessment , 
budgeting,  staff 

arkl  or»  t**{  nn      nHv^'i  '^fll 

facility  requirements, 
proposal  writinjj, 
staff  training,  and 
program  evaluation 

Training  materials  devel- 
oped to  meet  specific 
needs 

* 

f 

Follow-up  contacts 
with  specifically 
targeted  agencies 
interested  in  imple- 
mentation of  the  model 

Continue  planning  and 
implementation  activi- 
ties with  agencies  and 
school  districts  in 
Arizona  who  have  ex- 
pressed interest  in 
Project  First  Chance 

Correspondence  , 
Log  of  Phone  Calls 

> 

5  ^ 

• 

Continue  planning 
with  Tucson  District 
//I,  the  largest  school 
district  in  the  State 
of  Arizona 

Correspondences 
Log  of  Phone  Calls 
Log  of  Meetings 

3 

• 

ERLC 

>- 

• 

'  PRINCIPAL  OBJECTIVE 


SUBORDINATE  OBJECTIVE 


Support  SEA  in- 
volvement in 
programs  for 
preschool  handi- 
capped children 


Provide  training 
to  graduate  stu- 
dents in  Early 
Childhood  Handi- 
capped Pjrograra 


ERIC 


ACTIVITIES 


EVALUATION/PRODUCT 


Continue  planning  with 
Sunnyside  Schocl 
District  for  addition- 
al classrooms 

Provide  T,A.  to  other 
targeted  agencies, 
/  i.e.,  BIA,  Headstart, 
TACC,  Office  of  Indian 
Child  Services,  DDMR, 
etc.,  as  detailed  above 

Participate  in  activi- 
ties proposed  in  State 
Implementation  Grant 
Proposal,  i.e. ,  legis- 
lative study.  Incentive 
Grant,  St^te  Plan,  polic: 
formation,  development 
of "  standards^v  Interagenct 
Agreements,  consortia 
activities 

Provide  practicum 
facilities  and  intern- 
ships 

Provide  short-term, 
or  one-time  workshops 
off  campus 

Provide  a  5  day  inten- 
sive training  program 
for  replication  site  , 
staff 


Log  of  Meetings 


Calendar  of  Activities 


Specification  of  Objec- 
tives of  Student 


Workshop  Syllabus 


DEGREE  OF  ACCOMPLISH- 
MENTS OF  OBJECTIVES 


Agend^ 


2b5 


PRINCIPAL  OBJECTIVE 


SUBORDINATE  OBJECTIVE 


f.  Provide  specific 
other  consultative 
assistance 


To  continue  to  stimu- 
late the  development 
or  improvement  of 
comprehensive  educa- 
tional ^services  for 
preschool  handicapped 
children  and' their 
families  in  the  South- 
west region  and  the 
nation,  with  emphasis 
on  current  replication 
sites  and  their 
O   £ort^  to  develop 


,1  Promote  awareness  of 
the  .leed  for  high 
quality  programs . 


ERJC^ond  ^^i^er^tion  sit 


es 


ACTIVITIES 


EVALUATION/PRODUCT 


DEGREE  OF  ACCOMPLISH- 
MENT OF  OBJECTIVES 


Participate  on  Early 
Childhood  Task  Force 
at  SEA  request 

Review  VI-B  proposals 
on  request 

Participate  in  Gover- 
nor's Council  on  Devel- 
opmental Disabilities 
Legislative  Action 
Committee 

Attend  meetings  and 
contribute  written 
material  for  testimony 
to  support  Senate  Bill 
//1145 

Respond^^to  requests 
for  special  presenta- 
tions for  varying 
target  audiences,  e.g.. 
State  (CEC,  ACLD,  local 
service  clubs,  etc.) 

Pl'an  and  conduct 
awareness  activities 


Letter  of  Appointment 
Log  of  Meetings 


Letter  of  Appointment 


Letter  of  Appointment 
Log  of  Meetings 


State  Standards  for 
Preschool  Program  for 
the  Handicapped 

Text  of  Testimony 

Conference  Programs 
Log  of  Letters 
Log  of  Phone  Calls 


Conferences 
Copies  of  Programs 


SUBORDINATE  OBJECTIVE 


ACTIVITIES 


EVALUATION/PRODUCT 


DEGREE  OF  ACCOMPLISH 
KENT  OF  OBJECTIVES 


2.2  Provide  technical 
assistance  tq  Texas 
Educatioi^  Agency 


2.3  Provide  technical 
assistance  to  Texas 
Outreach  sites: 

a.  Fort  Worth 

Reiglonal  Service 
Center  (RSC  XI) 


Saginaw  School 
District 


b.  Huntsville 

Regional  Service 
Center  ("RSC  VI) 

Navasota  School 
District  Demon- 
stration site 


Austin  Regional 
Service  Center 
(RSC  XIII) 


Assist  in  -planning  and 
model  development  on'  a 
state-wide  basis  inclu- 
ding planning,  needs 
assessment,'  budgeting, 
staff  selection,  physi- 
cal facility  require- 
ments, proposal  writing, 
staff  training,  and 
program  evaluation 


Schedule  of  Activities 


Provide  training  to 
site  staff  in  all 
phases  of  model 
implementation 

Provide  training  to 
lUigional  Service 
Canter  Trainer 

Provide  training  to 
site  staff 


Provide*-  technical  * 
assistance  in  all 
phases  of  model 
implementation 

Provide  training  to 
RSC  trainer 

Provide  technical 
assistance  as  request- 
ed by  Early  Childhood 
Coordinator  in  RSC 


Technical  Assistance 


Training  Materials 
Developed 


5 
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• 
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« 

PRINCIPAL  OBJECTIVE 

8 

SUBORDINATE  OBJECTIVE 

ACTIVITIES 

EVALU  AT  ION  /  PRODUCT' 

DEGREE  OF  ACCOMPLISH- 
MENTS OF  OBJECTIVES 

Seguin  School 
District  . 

Provide  technical 
assistance  in  program 
planning  and  in  devel- 
oping the  Project 
First  Chance  model  at 
Seguin  School  District 

Training  Materials 
Develop.ed 

/ 

> 

d.  Houston  Regional 
Service  Center 
^  (RSC  IV) 

Provide  training  to- 
site  staff  in  all 
pha*ses  of  model 
implemen  ta  t  ion 

n 

Lamar  Consolidated 
School  District 

i 

Provide  technical, 
assistance  in  all 
phases  of  model  imple- 
mentation" at  Lamar 
Consolidated  School 
District. 

It 

5 

2. A  Provide  technical 
assistance  to  sites 
in  California: 

a.  Richmond 

b.  Santa  harbara  - 

Provi'de  training  to 
site  staffs  in  all 
components  of  model 
implementation 

Written  Documents 
Training  Materials 

^NA           '  ; 

2.5  Provide  technical 
assistance  to  sites 
in  Maryland  who  were 
reached  by  1980-81 
awareness  conferences 

Provide  on  site  ^elp 
in  program  planning, 
needs  assessment, 
budgeting,  staff 
;    selection,  physical 
facility  requirements 
proposal  writing, 
staff  training,  and 
program  evaluation 

Technical  Assistance 
Document  ' 

SEA  Task  Force 
funded  through 
John  Hopkins 

ERIC 

- 

1,  > 

OQ  • 

PRINCIPAL  OBJECTIVE 


3..  To  further  develop  the 
Interactive  Outreach 
Model  for  the  dissemina- 
tion and  replication 
components  of  Project 
First  Chance,  a  cogni- 
tive-behavioral-develop- 
mental approach  to  the 
education  of  young 
•handicapped  children 
developed  over  the  past 
five  years  of  HCEEP 
funding 


SUBORDINATE  OBJECTIVE 


To  promote  awareness  of 
the  need  for  high  quality 
programs 


To  facilitate  the  com- 
mitment to  replicate 
the  model 

To  develop  linkages 
between  the  model  ,site 
and  the  replication 
site 


To  hold  a  planning  con- 
ference with  replica- 
tion sites 


To  provide  guidance  in 
all  steps  of  the  imple- 
mentation process 


ACTIVITIES 


Develop  newspaper 
stories,  TV  and  radio 
presentations ,  prepare 
presentations  for  local 
and  state  CEC  groups, 
etc.    Establish  liaison 
between  SEA  and  repli- 
cation site 

Complete  arrangements 
for  a  written  letter 
of  intent 

Assist  in  staff  selec- 
tion, facilities 
selection,  ordering, 
invite  replication 
site  for  additional 
visits 

Complete  needs  assess- 
ment: 
Priorftize  needs; 
Select  target 
activities; 
Devfelop  a  time  line; 
Organize  fiscal 
agreement 

Develop  local  child 
find  procedures: 
Establish  eligibility 
criteria; 
Select  children 


EVALUATION / PRO J  ECT 


Copy  ol  Materials 
Calendar 
Visit  from  SEA  personne:. 


DEGREE  OF  ACCOMPLISH- 
MENT OF  OBJECTIVES 


Letter  of  Intent 


Written  Documents 


Schedule  of  Activities 


PRINCIPAL  OBJECTIVE 


SdloRDINATE  OBJECTIVE 


Provide  resource  support 
in  model  replication 


Continue  to . implement  an 
efficient  evaluation  com- 
ponent 


Assist  in  ,necessary 
modification  of  coiiipo- 
nents  of  model  reflecting 
local  needs 


I 


ACTIVITIES 


Organize  Fall  Training 
Confe'rence ; 

Initiate  on-site 

consultations; 

Start  program  for 

children  and  parents 

Evaluate  training 
activities  and  needs: 

Monitor  child  progress; 

Develop,  data  display 

Review  local  variations 

Review  program  status; 
Receive  feedback  from 
^r^eplication  site  . 

Review  modifications 
of  the  model  dictated 
by  local  needs  as 
model  is  assimilated 


Schedule 


D^ta  display  of 
child/parent  progress 


Rewritten  components 
Written  reports 

Rewritten  components 


DEGREE  OF  ACCOMPLISH- 
MENTS OF  OBJECTIVES 


APPEIJDIX 

^/    ^  ;  ^  • 

tt.^  Child  Co-des  .  * 

Indicators  of  Impact  Across  All  Activities 
Evaluation  Data  •  ,  ^. 

Training  Session  Agendas   •  ^      ^  • 

X.og  of  Participants  Trained  .  . 

Statements  of  Committment 
Log  of  Parent  Contact 

Log  of  Visitors  to  Model  Demonstration  Site 
SAMPLE ^ABACUS  MATERIALS:  Developed  FY  1981  . 

— M_  ^3   V.  J 

.    The  Arizona*  Basic  Assessment  and  Ciirriculum  Utilization 
System 

Pre  ABAXUS  Screening  System  Level  I 
'   Pre  ABACUS  Screening.  System  Level  II, 
Revised  ABACUS 

ABACUS    Assessmenc/Cv\rriculuin  Cross-Re ference 
'  -ABACUS  Curriculum    Individual  Program  List 
ABACUS    Coranunication  Sample 
ABACUS    Socialization  Programs 

order  form 

abacus  materials  by  area 
'behavioral  teriiimology  examination"^ 


^  .1 


APPElipiX 


CHILD  CODES 


CHILD  OCOE 


CHILD 
aX)E 


DATE  CF 
BIRTH 


H^NDI. 


DATE  CF 
ENTRY 


DATE  CF 
EXIT 


S.  C. 

3.  C. 

L.  C. 

G.  D. 

S.  L. 

G.  M. 

J.  P., 

9  R. 

M.  Y. 


2/4/76 

8/1 4/76 

7/19/76 

7/6/76 

6/21/76 

5/25/76 

1/18/76 

6/25/76 

7/23/76 


9 

1 

12 
6 

1 

12 
12 
1 

9 


1/4/82 
10/5/81 
11/30/81 
10/5/81 
10/8/81 
9/16/81 
1/25/82 
8/25/81 
10/26/81 


5/27/82 
^5/27/82 
5/27/82 
5/27/82 
5/27/81 
5/27/82 
5/27/82 
5/27/82 
4/23/82 


V 


APPENDIX 


INDICATORS  OF  IMPACT  ACROSS 
ALL  ACTIVITIES 


2  ■• 


NUMBERS  TRAINED 


Region  VI  Educational  Service  Center 

Huntsville,  Texas  20  persons  trained 

Purpose:    Further  development  of  replication  site 

White  River  Indian  Head  Start 

.      Parker,  Arizona  30  persons  trained 

Purpose:     Establishment  of  replication. site 

Project  Amor  .  , 

Tucson,  Arizona  5  persons  trained 

Purpose:     Establishment  of  replication  site 

Mohave  Valley  Preschool  Handicapped  Program- 

Mohave  Valley,  Arizona  4  persons  trained 

Purposed    Establishment  of  replication  site 

Region  XI  Educational  Service  Center 

Fort  Worth,  Texas  2  persons  trained 

Purpose:     Further  development  of  replication  site 

Austin  Local  Education  Agency  ^ 

Austin,  Texas  6  persons  trained 

Purpose:     Further  development  of  replication  site 

Tucson  Association  for  Child  Care 

Tucson,  Arizona  20  persons  trained 

Purpose:     Further  development  of  replication  site 

Sells  Infant  Stimulation  Program 

Tucson,  Arizona  2  persons  trained 

Purpose:     Establishment  of  replication  site  ^ 

Lamar  Consolidated  School  District 

Rosenberg,  Texas  50  persons  trained 

Purpose:     Further  development  of  replication  site 

Project  Full  Potential 

Tucson,  Arizona  1  person  trained 

Purpose:    Establishment  of  replication  site 

Navajo  Child  Development  Center 

Flagstaff,  Arizona  21  persons  trainee 

Purpose:     Establishment  of  replication  site 

Region  XI  Educational  Service  Center 
♦         Fort  Worth,  Texas  20  persons  trained 

Pujioose:    Further  development  of  replication  site 


Sells  Head  Start,  Papago  Indians 

Tucson,  Arizona  16  persons  trained 

Purpose:    Establishment  of  replication  site. 

Early  Intervention  for  Preschoolers  Project 
Tucson,  Arizona  20  persons 

Purpose:    Partial  replication  site 

Mohave  Valley  Preschool  Project 

Mohave  Valley,  Arizona  5  persons  trained- 

Purpose:-   Establishment  of  outreach  site 

Project  Yaqui 

Tucson,  Arizona  ^  persons  trained 

Purpose:    Partial  replication  site  ^ 

Navajo  Child  Development  Center 

•      Tucson,  Arizona  ^        6  persons  trained 

Purpose:    Training  of  trainers  for  further  replication  sites 

Navajo  Child  Development  Center 

Flagstaff,  Arizona  20  persons  trained 

Purpose:    Establishment  cf  outreach  site 

Project  Amor 

Tucson,  Arizona  2  persons  trained 

Purpose:     Further  training  for  replication  site 

Lamar  Consolidated  Public  Schools 

Rosenberg,  Texas  AO  persons  trained 

Purpose:    Further  development  of  replication  site 

"  Santa  Barbara  Early  Childhood  Program 

Tucson,  Arizona  1  person  trained 

Purpose:    Establishment  of  outreach  site 

Project  Yaoui 

Tucson,  Arizona  5  persons  trained, 

Purpose:    Further  training  for  partial  replication _ 

Sierra  Vista  Preschool 

Tucson,  Arizona  1  person  trained 

Purpose:    Partial  replication  site 

Navajo  Child  Development  Center 

Tucson,  Arizona  6  persons  trained 

Purpose:    Further  development  of  replication  si^:e 


ERLC 


3' 


PROGRAMS  USING  ADAPTATION  OF 
PROJECT  FIRST  CHANCE  MODEL 


11/4/81  . 


1.  Tucson  Association  for  Child  Care,  Inc* 

Educational  Intervention  for  Preschoolers  Project,  Tucson,  AZ 

2.  Tucson  Association  for  Child  Care,  Inc. 

Social  Skills  Development  for  Physically  Handicapped  Preschoolers  Proj 

Tucson,  AZ 

3.  Project  AMOR,  Tucson,  AZ 

4.  Vcojett  Heads  tart,  Parker,  AZ  '  , 

5.  Project  Headstart,  Sells,  AZ 

6.  Navajo  Tribe,  Project  Headstart,  Tsaile,  AZ 

7.  Infant  Stimulation  Program 

Special  Learning  Center,  Sells,  AZ 

NOTE:    These  do  not,  include  programs  in  Texas  which  are  adapting  model. 
We  are  unaware  of  how  many. 

Does  not  include  programs  using  entire  Project  First  Chance  model, 
i.e.,  Mohave  Valley  Preschool  Program. 


—    AP-RENDIX- -B- 


EVALUATION  DATA: 

Sample  from  training 

Sample  from  technical  assistance 
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TRAINING  EVALU/"iTIOtl  SCALE 


,  Replication  site:   P(-.-v^    ^  Qm  rO/? 

(name) 


(city) 

Presentation: 


A2. 


(  (state) 


Date  (s) 


Briefly  outline  major  objective  o 


f  this  training  session:        A^'-i  '^-^'_U.-^'L 


INSTRUCTIONS 

OXJ  determine  whether  or  not  this  training  session  inet  your  needs  and  our  objectives, 
,S  ^uld  me  for  you  to  give  us  your  honest  opinion  on  the  design,  presentation, 
a^'alue  of  the  presentation.    Please  circle  the  number  which  f  f  ""^^^^"^ 

ruction  to  each  of  the  items  on  the  following  list.    Space  xs  provided  for  your 
comments • 


I.,  A.    The  organization  was: 
B.    The  objectives  were; 


EVALUATION  CRITERIA 


Excellent 

ij)  6 

Clearly  Evident 

CP  6 


The  work  of  tlie  trainer  (s) - 
consultant (s.)  was: 


Excellent 

®  6 


The  ideas  and  acti- 
vities presented  were: 


Very  Interesting 

6 


The  scope  (coverage)  was: 
My  participation  Very  Beneficial 


should  prove! 

Overall,  I  consider 
this  presentation: 


Very  Adequate 

•7    ®  S 


Ejccellent 


H.    Do  you  feel  a  need  for  additional 
information  iibout  the  topic 


1.  Yes 


Poor 


4     3    .2  1 
V 

4  2  1 


Vagu^ 


6. 


Poor 


Dull 


Inadequate 
1 

No  Benefit 


Poor 
2  1 


-34- 


3.' 


strongly 


■Trdicate  the  degree  to  which  you  agree  ^ith     Strongly  Strong 
Se  Swng  statements:   (circle  one)  .nisagr.^     Disagree  Acree  

A*    The  training  objectives  were 
met  as  outlined 

0 

B*    The  trainer 'was  well  prepared 
and  concnunicated  clearly 

C.  The  material  presented  was 
delivered  at  a  desirable  ^  j;;^, 
time  iii  the  school  year                ,                    "  ^ 

D.  Over,  the  presentation  was 
satisfactory  and  assis^ted 
me  in  furthering  replication 
activities  in  the  Project 

First  Chance  Model  ^ 


0  The  stronger  feati.res  of  this  training  session  were:  P        V Jl.^ 


The  weaker  features  were: 


General  Comments: 


Adapted  from:    Evaluation  Scale:    by  Earl  McCallon,  Ph.  D. 
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TRAINING  EvViLUATICt^  SCALE 


Replication  site: 


(r.ame) 


(city) 
Presentation 
Date(s)         '^-f/  - 


(state) 


Briefly  outline  major  objective  of  this  training  session: 


INSTRUCTIONS 

TO  determine  whether  or  not  this  training  session  met  ycur  needs  and  our  objectives, 
TO  determine  "'je^ne  oninion  on  the  design,  presentation, 

rnd^v:L'o1%  e  P  eLnVtiln^  Prease  circi.  'the  numher  which  ^est  expresses  your 
reacSn  to  each  of  the  items  on  the  following  list.    Space  is  provided  for  your 
comments . 


EVALUATION  CRITERIA 


I.  A. 


B. 


C. 


G. 


.  H. 


The  organization  was; 
The  objectives  were: 


Excellent 

7  ^ 


Clearly  Evident 


The  work  of  the  trainer (s)-  Excellent  ^  . 
consultant (s)  was: 

7 


5      4  3 


7  5      4  3 


5      4  3 


The  idess  and  acti-          Very  Interesting  _ 

vr:ities  presented  were:                              ^  ^      5     4  3 

T5i='  scopcj  (cove.rage)  was:      Very  Adequate 

7  6/543 


My  pai  Licipation 
should,  provt;  : 

Overall,  I  osnsidar 
this  presentat;ion: 


Vfiry  Beneficial 

T      6      5      4  3 

Ejccellont 

7     6      5     4  3 


Do  you  £eel  a  need  for  additional 
information  about  the  topic 


Poor 
1 

Vagu^ 
1 

Poor 
1 

Dull 
1 

Inadequate 
1 

No  Benefit 
1 


Poor 
2  1 


1.  Yes 


2.  No 


II,    Indicate  ^ho  ^legree  to  which  you  agree  with 
the  following  statements:   (circle  one) 

A*    The  training  objectives  were 
set  as  outlined 

B.    The  trainer  was  well  prepared 
and  communicateid  clearly 

C*    The  material  presented  was 
delivered  at  a  desirable 
time  in  the  school  year 

D*    Over,  the  presentation  was 
satisfactory  and  assisted 
jne  in  furthering  replication 
activities  in  the  Project 
First  Chance  Model 


Strongly 
Disagree 


Disagree  Agree 


X 

y 


X 


Strongly 
Aaroe 


HI. 


The  stronger  features  oi  this  training  session  were:         Iv'rn-^  '<  <•  ■  ^ 


The  weaker  features  were; 


.  <-^ 


General  Comments: 


C 


f  V/ 


Adapted  from:     Evaluation  Scale:    by  Earl  McCallon,  Ph.  D. 


•eric 
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TiyVINING  BvViLUATIOrt  SCALE 


Replication  site: 

^uc^o  w  ul  — 

(city)  (state) 

Presentation:       '^ro  v^.    ^x^-A  CLVxanCv    Trcx>Nx»  vn^ 

(s)  —  W  ^  


Date 

Briefly  outline  major  objective  of  this  training  session: 


INSTRUCTIONS 

10  determine  whether  or  not  this  training  session  met  your  needs  and  our  objectives 
we  would  like  for  you  to  give  us  your  honest  opinion  on  the  desxgn,  presentation, 
and  value  of  the  presentatiol     Please  circle  the  number  which  bast  expresses  your 
reaction  to  each  of  the  items  on  the  following  list.     Space  is  prcvided  for  your  • 
comments. 


EVALUATION  CRITERIA 


I.    A.    The  organization  was: 
B.    The  objectives  were: 


Excellent 


Clearly  Evident 


C.    The  work  of  the  trainer  (s)-  E:H:cellent^ 

consultant(s)  was:  IZJ  6      5      4      3  2 


.E.    The  scope  (coverage)  was:      Very  Adequat 


(z> 


Poor 


(2>    6      5^  4      3      2  1 


(7)    6      5      4      3      2  1 


P.    My  participation 
should  prove: 

G.    Overall,  I  consider 
this  presentation: 


Very  Beneficial} 


ExcellenX 


Vagu^ 


H,    Do  you  feel  a  need  for  additional 
-information  cibout  the  topic 


Poor 
1 


D.    The  ideas  and  acti-  Vezfy  Interesti 

vities  presented  were:  vl)    6      5      4      3      2  1 


Dull 


Inadequate 
6      5      4      3      2  1 


No  Benefit 


77    6      5      4      3      2  1 


Poor 


6      5      4      3      2  1 


1.  Yes 


ERJC 


strongly 


II.    maicate  'the  degree  to  which  you  agree  with     Strongly  Strong 
the  following  statcmenis:   (circle  one)  ,  Disagree      Disacrrea-^oree  Acjroe 

-  G) 


III. 


A.  The  training  objectives  were 
met  as  outlined 

B.  The  trainer  was  well  prepared 
and  communicated  clearly 

C.  The  material  presented  was 
delivered  at  a  defeirable 
time  in  the  school  year 

D.  Over,  the  presentation  was 
'  Satisfactory  and  assisted 

me  in  furthering  replication 
activities  in  the  Project 
Pirst  Chance  Model 


The  stronger  features  of  this  training  session  were: 


The  weciker  features  were: 


General  Comments:       ^    ^joo^>^    .^m^cv^  J\ ■v^.O\-^..i  <;x.cK     Vh^\^'^\^     .^^^C  ^v.^ 
_  yy^^A^  


Adapted  from:    Evaluation  Scale:    by  Earl  McCallon,  Ph.  D. 
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TRAINING  EVrtLUATIOW  SCALE 

J         i  I'tU" 
Replication  site:     r,  -v^t  ?  r  — 

tname) 

(city)  Estate) 
Presentation:  ^■.■"^    U......  hv^rn^i-a 

Date(s)    SSi  V  


^iefly  outline  major  ooj active  of  this  training  session:  ^ 


INSTRUCTIONS 


TO  determine  whether  or  not  this  training  session  met  your  needs       ^^^^^S^^^^^^ ' 
we  would  me  for  you  to  give  us  your  honest  opinion  on  the  design,  presentation, 
I^d^aiue  of  the  presentation.    Please  circl.  the  nuM.er  which  best  expresses  your 
reLSon  to  each  of  the  items  on  the  following  list.    Space  is  provided  for  you. 


comments . 


EVALUATION  CRITERIA 


I.    A.    The  organization  rfas:  Excellent 


Poor 


B.    The  objectives  were; 


(2)     6      5      4      3      2  1 

Clearly  Evident  Vagu^ 
(I)     6      5      4      3      2  1 


C.  The  work  of  the  trainer  (s)-         Excellent  ^o^^ 
consultant (s)  was;  (7)     6  5      4      3      2  1 

D.  The  ideas  and  acti-          Very  Interestinq  Dull 
vities  presented  were:  (7)     6  5      4      3      2  1 

E.  The  scope  (coverage)  was:      Very  Adequate  Inadequate 

(7)654321 

Very  Beneficial.  No  Benefit 

6  5      4      3      2  1 


P.    My  participation 
should  prove: 


iicial. 


G«    Overall,  I  consider  Excellent, 


Poor 


l7j     6      5      4      3      2  1 


this  presentation: 

Do  you  feel  a  need  for  additional 
information  about  the  topic  , •  1.    Yes  No 
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^3. 


III. 


tt'    ipdicate  the  degree  to  which  you  agree  with  Strongly 

II.    inaicace  uiv.  ,  .  nT<?aciree     Disaciree     Aoroe  Agree 

the  following  statements:  (circle  one)  Disagree  >ji-ajt^v.  ^  

A.    The  training  objectives  were  **  ^ 


TCt-  ^  Outlined 

B.  The  trainer  was  well  prepared 
And  coinmunicated  clearly 

C.  The  material  presented  was  ^  . 
delivered  at  a  desirable                                                    ^                    ^  ^ 
time  in  the  school  year                                                      ^      k              ^  ^  ^--T 

D.  ^Over,  the  presentation  was  ^  .  ^ 

satisfactory  and  assisted 

me  in  furthering  replication  .  , 

activities  in  the  Project  ^    •  '  ^  \  ^ 

w-Jt-q^-  rhanCG  Meckel  — 


J 


The  stronger  features  of  this  training  session  were: 


The  weaker  features  were: 


General  Comments:  >  -   ^        /  '^^^  orr^^c,  ( ,  J  UlL^JiL: 


Adapted  from:    Evaluation  Scale:    by  Earl  McCallon#  Ph.  D. 
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November  10  &  11,  1981 
PPC:    TECHNICAL  SITE  VISIT  ASSISTAIO: 

« 

LCISD— Early  Childhood 

started 

More  work  needed 

Projected  Need 

Carpleted 

COMMENTS 

Group  Progranining: 

Modified  math  programs  on  site 
leaving  model  for  staff. 

11/9 
81 

11/10 

81 

Continioe  models 
established 

Data  management  checked  ' 

Maximize  staff/stud^t  tine 
,  .      -              ,     \  ^ 

11/9 
81 

/ 

11/10 
81 

On  target 

LCISD  staff  follow-\5) 

Individual  Prpgrannang: 

> 

Inplementation  &  .data  management 
.  checked  and  discussed  i 

li/9 
81 

11/10 
81 

On  target 

Maximize  staff /student  time 
Establishing  Program  Priorities: 

ll/9> 
81 

/ 

LCISD  staff  follow-i^) 

Reducing^  interferring  behaviors 

1 

/ 

T.A.  *Teachers  targeting 
several  children 

Inplementation  of  Cormtunication 

11/9 
81 

y 

T.A.  expansion  of  Curric- 
ulum 

Inplementation  of  Hone  Programs 

11/ 11 

81 

Develop  LCISD  plan  for 
teacher  and  support  staff 
involvenent 

Socializstion/affective  Curriculum 
Development  Problem  Solving  Approach 

/+ 

E:q)lbre  with  Vaughn — 
Study  with  respect  to 
Secondary  Affective  Curric- 
ulum. 

EC  Teachers  very  interested 

*  (TA-Technical  Assistance) 

■■A 


Noventer  10  &  11,  1981 

I 

PPC:    TE)CHNICRL  SITE  VISIT  AgSISTA^3CE 
LCISD— Kindergarterf 


Program  Inplemsntation : 

t 

•AdaptDbility/understanding  of  value 
for  Kincaergarten  population 

•Clarification/inodification  of  data 
sheets  for  Kindergarten 

•  Pe-^stablish  Kindergarten' student 
needs  and  priorities: 

Thinking  Skills  ^ 

•  Surmary  of  each  Kindergarten  inplen^- 
tation  design  (by  canpus) ' 

•Develop  evaluation  design  by  type/ 
intensity  of  PFC  program  ' 


Group  and  Individual  Programs: 

•Data  managenient  system 

•Effective  use  of  staff/student  time 

I 

Screening  &  CRT  Testing  Program: 

•Identify  a  good  screening  instrument 

•Identify  determiners  for  first  grade 
placement 


CO 


11/9/ 
81 

11/9/ 
81 

11/9/ 
81 

11/10 
81 
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0 

0) 

S 


/ 
/ 

/ 
/ 


•X3 

B 

Q) 


11/ia 

81 

11/10 
81 


■Excellent  Kindergarten 
awareness  training 

LCISD  staff  to  disseminate 
to  field 


CCMCNTS 


LCISD  Staff,  Continue 
training 

LCISD  Staff 


TA  with  LCISD  staff 


TA  with  LCISD 
TA 


TA 
TA 


Nj^veniser  10  &  11,  ISOl 


SA 


prc:    TE)CHNICAL  SITE  VISIT  ASSISTANCE 

Staff  De-/elopT^t/Regional  Training  ,  ^ 


Foundations  for  PFC: 

•Region  Wide  Awareness 


•Principal  Awareness  Session 


•K.  Teach6r  Awareness  Session 


1 11/9/ 
81 

1 11/9/ 
81 

lll/9/ 
81 


Ccmnunication  Section  Training 

•Introduction  (tapes)  Language 
PRBQUISITES 

•Inplemsntation  for  Sp.  Therapists 
•Irrplenentation  in  Multihandicapped 

•Expand  Curriculum  beyond  3-word 
ut-*-erance 

EXPANSION  OF  P.F.C.  Carriculum  and/or 
jDasic  format  to  other  areas  of  special 
education 

Region-Wide  Training : 

•Materials  prepared  &  shared 
(tapes,  overheads,  agendas) 

•Sunmary  session  to  plan  training 

•Develop  Agenda  for  3-day  training 
at  LCISD  site 

•Develop  evaluation  system  to  follow 
new  sites  using  P.F.C. 


[11/9/ 
81 


u 

0) 

s 


11/9/ 
81 

11/10 
81 


Well  done,  thorough. 

Excellent  follow-up 
Camients  frcm  Sp.Ed. 
Directors  in  Region  & 
frcOT  School  principals. 


/ 
/ 

/ 


'Ei^d  with  LCISD  Staff 
training  &  supervision 


Begin  inplementation 
11/81 

TA/LCISD  Sp.  Therapists 

LCISDstaff  to  develop 
with  TA  consultation 


Excellen  t  preparation 
by  Arizona  Consultants 


LCISD  Staff,  Cy  Fair. ISO 
Training  scheduled  12/82 

LCISD/Reg.IV/PFC  Team  ' 


Continued 
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^}ove^lber  .10  &  11,  1901 


PPC:    TECmiCKL  SITE  VISIT  ASSISTWOl 

Staff  Development/Regional  Training 


In  Distxict  Training/Staff  tevelopgnsnt: 

•Ejq^ansion  to  MH   Settings  .K-S 

•Intensive  Training 
PPC  (Continuous) 

Language  Experience  App.  R  &  LA 
Generalization  of  skills 

(Conceptualize,  gen.  across  swings 
Direct  teaching  tactics 

•Data  Gathering  and  Analysis 


0) 
'0 

o 

0) 

8 


/ 


CaMMENTS 


TA/IjCISD  Staff 

TA/LCISD  Staff 

TA  cxDnsultation  to 

DCISD  staff 
TA 
TA 
TA 
TA 


TA/LCISD  Staff 
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PROJECT  FULL  POTENTIAL 
Berkeley,  CA 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 

TRAINlilG  SESSION 
11/30  -  12/3/81 


MONDAY 

8:00  a.m.  Orlentatioa  to  Valeacic 

Valencia  Adaptive  Education  Center 
Drexel  and  Camphell 
Phone '294-14 11 
Project  Phone  889-8636 

Introduction  to  Staff 

Slide  Tape  Presentation: 
"WELCOME  TO  MY  WORLD" 

Overview  of  Model  Components 
Philosophy  &  Rationale 


11:00  a.m.  The  Procegs  of  Assessment 

ABACUS 
I.E. P. 

12:00  NOON  LUNCH  BREAK 

1:00  p.m.  The  Curriculum 

1)  Group  Program  Format 

2)  Individual  Program  Format 

2:30  p.m.  Orchestrating  the  Classroom 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  Vaughn,  Assistant  Director  ,  „  , 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 

Angela  Roll    Clss&rooia  Teacher 


FKOJECT  FIRST  CHANCE 
IRAINING  SESSION 


TOESDAY 


8:00  a.m. 


Introduction  to  Data  Monitoring  System 

t 

1)  Introduce  Sam  "Sample's  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Programs 


VTR  -  Presentation: 

"INVISIBLE  OBSERVER" 


10:00  a.m.  G^^^P  Assignment 

1)  I.E. P. 


11200  a.m.  Discuss  Group  Programs 

Procedures  for  taking  data 
VTR  -  IM  -  Group  Programs 
12:00  NOON  LUNCH  BREAK 


1:00  p.m.  Discuss  Individual  Programs 

Procedures  for  taking  data 
Introduce  M-2 
Introduce  M-3 
Baseline 

Daily  dat^  taking 
Dally  updating 
Probing 

Ending  a  program 

Maintenance 

Graphing 


FROJECT  PIRST  OLANCE 
XRAINING  SESSION 


WEDNESDAY     ^^^^  ^^^^  Individual  Assignment 

1)  Prepare  M~2 
Prepare  M-3 

-VTR  -  2M  -  Individual  Program 

2)  Set  up  Materials  for 

Individual  and  Group  Programs 

3)  Bole  Playing 

"WTR  -  Data  Collection 

11:00  a.m.  Questions  and  Answers 


11:30  a.m. 


LUNCH  BREAK 


1:00  p.m.  Introduction  to  Behavior 

Management 


2:15  p.m.  Continuation  of  Behavior  Management 

Interfering  Behaviors 
ll-4a 

H-5a 

Levels  of  Reinforcement 


PROJECT  FIRST  CHANCE 
TRAINING  SESSION 


IHORSDAY 


8:00  a.m. 


9:00  a.m. 


Review  Assignment 
Independent  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

2)  Set  up  materials  for  a  program 

Introduction  to  Language  Curriculum 
Communication  Sample 


12:00  NOON. 

1:00  p.m. 
2:00  p.m- 


3:00  p.m. 


LUNCH  BREAK 

Points  on  Home  Programming 
End  of  the  year  transparencies 
What  happens  to  the  data? 
Why  is  the  data  important? 

Review  total  process 
Questions  &  Answers 
Evaluation 
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LAMAR  CONSOLIDATED  INDEPENDENT  SCHOOL  DISTRICT 

ADMINISTRATION  BUILDING 
930  EAST  STADIUM  DRIVE 
ROSENBERG.  TEXAS  77471 
AR£A  Code  713  342-5521 


tUAtctox,  SpexAol  Education 


December  16,1981 


Ms.  Genevieve  Gallardo 
Departmsnt  of  Special  Education 
Cbllege  of  Education 
University  of  Arizona 
Tucson,  Arizona  85721 

Dear  Genevieve: 

Please  excuse  the  delay  in  relating  this  infontation  to  you  cmceming  the 
training  Vicki  and  I  did  on  October  19,  20,  21. 

SS'iMadison..;  Region  IV  Early  Childhood  Consultant 

Kathy  Moody  Supervisor  for  Infant  Stiitrolation  Program, 

Richitond  State  School 

Dovi«  Werlla  Supervisor,  Regular  Education  Lamar  C.I.S.D. 

Eva  Hardy   Sx:5)ervisor ,  Regvdar  Education  lamar  C.I.S.D. 

Evie  Beasly *.  Special  BducaUon  Counselor,  Lamar  C.I.S.D. 

Enclosed  is  a  copy  of  our  training  schedule.    We  are  projecting  that  vje  will 
be  training  one  school  district  in  January  and  another  in  February.    I  11 
get  you  the  infontation  after  the  fact.    Have  a  marvelous  holiday! 

Sincerely, 


Kathy  DeGroff 

enclosure 
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8:30  -  9:00 

9:00  -  10:00 
10:00  -  10:30 
10:30  -  11:30 
11:30  -  12:30 
12:30  1:00 
. 1:00  -  2:00 

2:15  -  3:30 


8:30  -  10:30 

10:30  -  11:30 

11:30  -  12:30 
12:30  -  1:00 
1:00  -  2:15 

2:15  -  2:30 
2:30  -  3:^0 


PROJECT  FIRST  CHANCE  TRAINING  SCHEDULE 


DKi  ONE 

Introduction 
Components — 
Review  Philosophy 

ABACUS — practice  in 

Guided  Observation  in  Classroom 

Assessment  to  I.E.F. 

LUNCH 

Visit  with  Teachers 

Orientation  to  Curriculum— individual,  group 
What's  different  about  this  curriculum? 
—Principles  of  learning 
— ^Principles  of  data  collection 

Group  Programming 

— ^Data  Sheet 

— Demonstration 

— Select  program  to  tun 


DAY  TWO 


Review  group  program/prepare  for  instruction 

Run  program 

Set  up  another  group 

Language  Curriculum 

— Bloom  and  LoJiey  Model 

— Scope  and  Sequence  Chart 

LUNCH 

Visit  with  Teachers 

Individual  Prograiming 
--Setting  up  a  clipboard 
— Data  Sheec — M-3 
— Demonstration 

—Review  clipboards—select  program  to  run 
Travel  to  Terry  Highschool 

*  Spotting*  Film 
Film  of  Individual  Programming 
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PROJECT  FIRST  CHANCE  TRAINING  SCHEDULE 


8:30  -  10:30 


10:30 
11:30 
12:30 
1:00 


11:30 
12:30 
1:00 
1:45 


2:00  -  3:15 


3:15  -  3:30 


DAY  THREE 

Run  individual  programs  (2)  +  baseline 
Observe  circle  time — spotting 
Set  up  a  "mock"  clipboard 

Reducing  interfering  behavior 
.  LUNCH. 
Visit  with  Teachers  . 

—Data  Evaluation—Instructional  Decisions 
—L.C.I. S.D.  1981  Data 

Plan  implementation  timeline  and  procedures 
— Review  daily  schedule  ^  ^ 

— Develop  implementation  timeline  ^ 

Critique  of  Training 
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Technical  Site  Visit 

Proposed  Schedule 
November  9  &  10,  1981 


Consultant 


Monday 


Tuesday 


Materials  Needed 


McCarthy 


Vaughn 


Gallardo 


ERIC 


8: 

00 

-  Welccming 

9: 

00 

-  Lee— :E.C. 

10: 

00 

-  Bowie — 

K/MH 

11: 

00 

-  launch 

12: 

00 

-  Travel  to 

Houston 

1: 

00 

-  Region  IV 

AWARENESS 

75  to  100 

Expected 

8:00  -  Adm,  Bldg. 
9:00  -  Lee— K-3 

Principal 

Meeting 
11:30  -  Lunch  with 

.trainers  &  . 

K  debreifing 

(10  persons) 
2:30  -  E.G.  Staff 

Mseting 

(10  persons) 


8: 

00 

-  Welconing 

8: 

00  - 

Socializa- 

9: 

00 

-  Cfoservation 

/ 

tion 

11: 

00 

-  Lunch 

Traijiing 

12: 

00 

-  Observe 

9: 

00  - 

Visit  K 

K  at  Lee 

Classrooms 

1: 

00 

-  Discuss  K. 

11: 

30  - 

Lunch 

inplenienta- 

Meeting  \^7ith 

tion  vdth 

trainers  &  K 

Coordina- 

clebriefing 

'  tors 

2: 

30  - 

E.G.  Staff 

2: 

45 

-  K  teachers 

Meeting- 

ineetin^lH 

teachers 

(35  persons) 

8:00  -  Ifelccaning 
9:00  -  Lee,  E.C. 

observation 

and  lunch 
l2:00  -  Discussion 

vath  E.G. 

Staff 

(8  persons)  ; 

1:00  Continue 
Ttechnic^l 
Assistance 
^  to  EC  Staff 

2:15  -  Meeting, with 
MH,  Sp.T  and 
E-C*  Staff 
on  Gomtunica 
tion  Section 


8:00  -  Training  in 
Socializa- 
tion Section 
9:00  -  Technical 
Assistance 
Training  , 
Methods  & 
Mater  i^s 
(5-7  persons) 
11:00  -  Meet  jfith 

^JCrairJers 
2:30  -  E-C-  Staff 
Meeting 
(•10  persons) 


1;    Black  copy  of  Home 
Program  packet 

2.  Film — Invisable 
Observer  (Spottyig) 

3.  Film— Individual 
Training  Units 

4.  Materials  needed  for 
Awareness  Session 

5.  Training  materials  for 
Comiunication  Section 

6*    Wbrksheets  for  Guided 
Observation 

7.    Kindergarten  Mat^ials 
that  would  help  us 
facilitate  iirplementation 
(modified  data  sheets) 

8*    Additional  items  to 
consider 

•Video  Tapes  for  review 

•   *  Screening  materials 

•Materials-  used  for 
training 

•Handouts  for  sessions, 
#'s  in  boxes  on  schedule 


Awareness  Session  on  Project  First  Chance 


Presenter:    Dr*  jJean  McCarthy^  University  of  A^^izona 

Date:  November  9,  1981 

Tirr.e:  1:00  p.m.  -  4:00  p.m.  ^ 

Location:     Region  IV  Education  Service  Center 
7200  West  Ti dwell 
Houston,  Texas 


Administrators,  support  personnel  and  diagnosticians  working  with  the 
Early  Childhood  age  handicapped  student  as  well  as  directors  or  supervisors 
of  elementary  education  are  encouraged  to  attend. 

Lamar  Conso'l idJied  Independent  School  District's  Project  First  Chance  will 
provide  training  in  their  district  for  any  interested  personnel.  Technical 
assistance  will  be  provided  by  F.llie  Madison,  Early  Childhood  Consultant, 
Region  IV  to  participating  districts. 

Lamar  has  also  expanded  the  original  PFC  curriculum  into  their  kindergarten 
classes  this  year.  • 

If  you  have  any  questions  please  contact  Ellie  Madison,  Early  Childhood 
Consultant  at  452-7708. 
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PROJECT  FIRST  CllANCE 

ARIZONA  BEHAVIOR  ANALYSIS  MODEL 
PROGRAI-I 

TRA"^KING  SESSION 
2/9/82 


Tuesday 


6:30  -  7:00  p.m. 


Dinner 


7:00 


-  9:00  p.m. 


Fun  Activities  that  Teach 


Guest  Speakers: 


Saundra  VJood 


Kay  Huber 


PROJECT  FIRST  CH:VXCE  SIAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  R.  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 

Angela  Roll,  Clas^rooT:^  Teacher 

Betty  Bali,  Project  Secretary 


♦PROJECT  FIRST,  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 
PROGRAM 


Bisbee,  Arizona 
July  9,  1982 


TRAINING  SESSION 


FRIDAY,  JULY  9 


9:00  -  9;20  a.m. 


Introductions 


9:20  -  9:50  a.m. 


Welcome  to  My  World 


9:50  -12:00  a.m. 


Introduction  to  Assessment 

1.  Criterion  referenced  vs. 
nomed  referenced  testing 

2.  ABACUS  Introduction 
3 •    ABACUS    Ro le-P laying 


12:00  -  1:00  p.m. 


LUNCH 


1:00  -  1:30  p.m. 


CAN  DO  -  CANNOT  DO 
(Goal  Setting) 


1:30  -  3:00  p.m. 


Introduction  to  the  Curriculum 


♦PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 
Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll/  Classroom  Teacher 
Betty  Ball,  Project  Secretary 


PROJKCT  FIRST  CHANCli! 

ARIZONA  BEHAV[OR  ANALYSIS  MODEL 
^  PROGRAM 

TRAINING  SESSION 
12/2/81 


Wednesday 

6:30  -  7:00  p.m.  Dinner 

7:00  -  9:00  p.m.  Behavior  Problems  in  the  Classroom 

A  Panel  Discussion 


PROJECT  FIRST  CH.\NCE  staff: 

Dr.  Jean  MoRae  McCarthv,  Director 

Shari  Vau^Vnn,  Assistant  Director 
Genevieve  Gallardo,  Coordinator  ot"  Personnel  Development 
Angelv4  Roll,  Classroom  To  ^rher 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 


TRAINING  SESSION 
1/12-1A/82 


TUESDAY 

^12/Q2  Introduction    and  Overview  (Large  Group) 

Slide  Tape  Presentation: 

"Welcome  to  My  World'* 

Overview  of  Model  Components 

Philosophy  and  Rationale 

'    The  Process  of  Assessment  (Small  Group) 

ABACUS 

Lunch  Break 

ABACUS  (Small  Group) 

Review  items 
Administer  ABACUS  items 

Developing  an     I.E.?,  (Large  Group) 

Introduction  to  I,E,P, 
Introduction  to  Curriculum 
Sample  I.E.P. 

I>E>P.  Assignment  (Small  Group) 


PROJECT  FIRST  GhVNCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  Vaui;hn,  Assistant  Director 

Genevieve  Gallardo,  Coor.ilnator  of  Personnel  Development 
Aniiela  Roll,  Cla^sroon  Toacaar 


Er|c  3:; 


1/13/82  Introduction  to  Data  Monitoring  System         (Small  broup; 

1)  Introduce  Sam  Sample's  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Programs 

Discuss  Individual  Pror,rams 

Procedures  for  taking  data 

Introduce  modified  data  sheet 

Baseline 

Daily  data 

Daily  updating 

Probing 

Ending  a  Program 
Maintenance 

Lunch  Break 


Cnntinuation  of  Individual  Programs 
Set  up  sample  baselines 

Role  playing  (Small  Group) 


Introduction  to  Communication 
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THURSDAY  ^ 
1/14/82  Rpvipw  of  Data  Collection      ^  (Lsrge  Group) 

Tnilc^t  Training  Program 

Classroom  Management 

Lunch  B rente 

ActivitJes  for  the  Classroom 


Confidentialitvv  of  Records 



Total  Review 


er|c 
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ARIZONA  BEHAVIOR  AxNALYSIS  MOOia 
PROGRAM 


TRAINING  SFiiSSION 
10/6/81 


6:00-6:20  p.m. 
6:20-6:50 


Introduction  Susie  Peterson 

The  Assessment  Process  Shari  Vaughn 

Genevieve  Gallardo 


I.     Introduction  to  Assessment 

a)  Purpose  of  Assessment 

b)  Criterion  Referenced  Testing 

c)  Attending  Behaviors  During 

Assessment 

6:50-7:20  •        II.  A.B.A.C.U.S. 

a)  Introduction  to  the  ABACUS: 
The  Areas  of  Skill  Development 

b)  Face  Sheet 

c)  Explanation  of  Items  on 

Assessment  Sheet 

7:20-7:30     .  BREAK 

7:30--8:10  III.     Guidelines  for  Administering  the 

ABACUS  (Small  Group) 

a)  Classroom  Setting 

b)  Reinforcement 

c)  Where  to  Begin  Testing 

d)  Administering  the  ABACUS 

8:10-8:20  IV.     Scoring  the  ABACUS 

a)  Complete  Scoring  of  Face  Sheet 

b)  Analyzing  Test  Results 

c)  Using  Results  for  Instructional  Purposes 


PROJECT  FIRST  CHANCi:  STAFF: 
Jeanne  McRae  McCarthy,  Fh.D.,  Director 
Sharon  R.  V.uinhn,  Ph.D.,  Asst.  Director 
Genevieve  Gallarco,  Coordiaacor  ol 

Personnel  Development 


TACC  STAFF: 

Susie  PciLerson,  Coordinator  oL 
EXP  Program 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 

TRAINING  SESSION  ^.^^.^^  

2/16-19/82  -mem. 


'  0 


Tuesday 

2/16/82  Orientation  to  Valencia 

Valencia  Adaptive  Education  Center 
Drexel  and  Campbell 
Phone  294-1411 
Project  889-8636 
Universi«t?y  Office  -  626-3248 

Introduction  to  Staff 

Slide  Tape  Presentation: 
"Welcome  to  My  World" 

Overview  of  Model  Components 
Philosophy  &  Rationale 

The  Process  of  Assessment 

Criterion  vs  Norm-Referenced 

Testing 

ABACUS 

Lunch  Break 

Introduction  to  lEP 
lEP  Writing 

The  Curriculum 

1)  Group  Program  format 

2)  Individual  Program  format 

Orchestrating  the  Classroom 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  R.  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 

Angela  Roll,  Classroom  Teacher 

Betty  Ball,  Project  Secretary 


ERLC 


PROJECT  PIRST  CHANCE 
TRAINING  SESSION 


WEDNESDAY 


Individual  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

YTR  -  2M  -  Individual  Program 

2)  Set  up  Materials  for 

Individual  and  Group  Programs 

3)  Role  Playing 

VTR  -  Data  Collection 

Questions  and  Answers 
LUNCH  BREAK 


Introduction  to  Behavior 
Maaagetnent 


Continuation  of  Behavior  Management 

Interfering  Behaviors 
M-4a 

lf-5a 

Levels  of  Rainf orcement 


ERLC 


PROJECT  FIRST  CHANCE 
TRAINING  SESSION 


THURSDAY  '  ^  ^ 

Revlev  Assignmeat 

Itidependent  Assignmeat 


1)  Prepare  M-2 
Prepare  M-3 

2)  Set  up  materials  for  a  program 


Teach  Program 

Question  ^  Answer 


Communication 

VTR  -  COMMUNICATION  SAMPLE 


LUNCH  BREAK 

Introduction  to  Language  Curriculum 


Continuation  of  Language  Curriculum 


3:' 


PROJECT  FIRST  CHANCE 
TRAINING  SESSION 


# 

Friday  ^  ^ 

2/19/82  Independent  Data  Monitoring  Assignments 

Prepare    M-2  . 

Prepare  M-3 


t  ^ 


ERIC  ^  . 


ARIZONA  BEHAVIOR  ANALYSIS.  MODEL 
>  PROGRAM 


TRAINING  SESSION 
10/6/81 


6:00-6:20  p.m. 
6:20-6:50 


6:50-7:20 


7:20-7:30 
7:30-8:10 


8:10-8:20 


Introduction 
The  Assessment  Process 

•  I*     Introduction  to  Assessment 

a)  Purpose  of  Assessment 

b)  Criterion  Referenced  Testing 

c)  Attending  Behaviors  During 

Assessment 

II.  A.B^A.C.U.S, 

a)  Introduction  to  the  ABACUS: 
The  Areas  of  Skill  Development 

b)  Face  Sheet 

c)  Explanation  of  Items  oh 

Assessment  Sheet 

BREAK 

III.     Guidelines  for  Administering  the 
ABACUS  (Small  Group) 

a)  Classroom  Setting 

b)  Reinforcement 

c)  Where  to  Begin  Testing 

d)  Administering  the  ABACUS 

<3 

IV.     Scoring  the  ABACUS 

a)  Complete  Scoring  of  Face  Sheet 

b)  Analyzing  Test  Results 

c)  Using  Results  for  Instructional  Purposes 


Susie  Peterson 

Shari  Vaughn 
Genevieve  Gallardo 


PROJECT  FIRST  CHANCE  STAFF: 
Jeanne  McRae  McCarthy,  Ph.D.,  Director 
Sharon  R*  Vaughn,  Ph.D.,  Asst.  Director 
Genevieve  Gallardo,  Coordinator  of 

Personnel  Development 


TACC  STAFF: 

Susie  Peterson,  Coordinator  c 
EIP  Program 


SEULS 


PROJECT  FIRST  CHAUCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 

TRAINING  SESSION 
U/2-5/81 


MONDAI 


8:00  a.m. 


Orientation  to  Valencia 

Valencia  Adaptive  Education  Center 
Drezel  and  Campbell 
Phone  294-lAll 
Project  Phone  889-8636 


Introduction  to  Staff 

Slide  Tape  Presentation: 
•'WELCOME  TO  MY  WORLD" 

Overview  06  Model  Components 
Philosophy  &  Rationale 


11:00  a.rii^ 

12:00  NOON 
1:00  p.m. 

2:30  p.m. 


The  Process  of  Assessment 

ABACUS 
I-E.P- 

LUNCH  BREAK 

The  Curriculum 

1)  Group  Program  Format 

2)  Individual  Program \Format 

Orchestrating  the  Classroom 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 


ERLC 


PROJECT  FIRST  CHANCE 
TRAINING  SESSION 


TUESDAY 


8:00  a.m. 


Introduction  to  Data  Monitoring  System 

1)  Introduce  Sam    Sample's  Clipboard^ 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Programs 


VTR  -  Presentation: 

"INVISIBLE  OBSERVER" 


10:00  a.m. 


Group  Assignment 
1)  I.E.P- 


11:00  a,m. 


12:00  NOON 


Discuss  Group  Programs 

Procedures  for  taking  data 
VTR  -  IM     Group  Programs 
LUNCH  BREAK 


1:00  p.m. 


Discuss  Individual  Programs 

Procedures  for  taking  data 
Introduce  M-2 
Introduce  M-3 
Baseline 

Dally  data  taking 
Dally  updating 
Probing 

Ending  a  program 

Halnteiiance 

Graphing 


ERLC 


PROJECT  PIRST  CHANCE 
TRAINING  SESSION 


WEDNESDAY 


8:00  a.m. 


Individual  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

VTR  -  2M  -  Individual  Program 

2)  Set  up  Materials  for 

Individual  and  Group  Programs 

3)  Role  Playing 

7TR  -  Data  Collectioa 


11:00  a.m. 
11:30  a.m. 
1:00  p.m. 


Questions  and  Answers 
LUNCH  BREAK 

Introduction  to  Behavior 
Management 


2:15  p.m. 


Continuation  of  Behavior  Management 

Interfering  Behaviors 
M"4a 

M-5a 

Levels  of  Reinforcement 


ERLC 


3  J  J 


PFDJECT  FIRST  CHANCE 
TRAINING  SESSION 

THURSDAY 

8:00  a.m. 

9:00  a.m. 

12:00  NOON 

1:00  p.m. 
2:00  p.m. 

3:00  p.m. 


Review  Assignment 
Independent  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

2)  Set  up  materials  for  a  program 

Introduction  to  Language  Curriculum 
Communication  Sample 

LUNCH  BREAK 

Points  on  Home  Programming 
End  of  the  year  transparencies 
What  happens  to  the  data? 
Why  is  the  data  important? 

Review  total  process 
Questions  &  Answers 
Evaluation 


Project  ENRICH 
2555  N.  Stapley  Dr. 
Mesa,  kl  85203 


Dr.  Shari  Vaughn 
Project  First  Chance  Outreach 
Department  of  Special  Education 
College  of  Education 
University  of  Arizona 
Tucson,  AZ  85721 


Dear  Shari , 

We  enjoyed  having  the  opportunity  to  observe  the  First  Chance 
program  and  to  interact  with  you  and  your  staff. 

We  look  forward  to  meeting  with  you  on  December  14th  and  15th 
for  technical  assistance  in  your  data  collection/curriculum  components. 
I  have  made  reservations  at  the  Best  Western  Mezona  at  250  W. 
•  Main,  Mesa.    (602)  834-9233.    The  rate  is  $35/night. 

I  have  also  included  a  map  showing  you  how  to  get  to  the  project 

site. 

We  look  forward  to  seeing  you  on  December  14th. 


Sincerely, 


;lie  Small 
Program  Specialist 
Early  Childhood 
Project  ENRICH 


LS/kj 


ERIC 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANAI^YSIS  MODEL 

TRAINING  SESSION 
U/6/81 


Valencia  Adaptive  Education  Center 
Drexel  and  Campbell 
Phone  294-1411 
Project  Phone  889-8636 

Introduction  to  Staff 

Slide  Tape  Presentation: 
"WELCOME  TO  MY  WORLD'* 

Overview  of  Model  Components 
Philosophy  &  Rationale 


FRIDAY 


8:00  a.m. 


Orientation  to  Valencia 


10:00  a^m. 


The  Process  of  Assessment 


ABACUS 


12:00  NOON 


LUNCH  BREAK 


1:00  p.m. 


I.E. P. 


Developing  en  I.E. P. 


Use  of  Curriculum 


2:30  p.m. 


Group  Assignment 
Sample  Face  Sheet 


PROJECT  FIRST  CHANCE  STAFF:  ; 
Dr.  Jeanne  McRae  McCarthy,  Director 
Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MDDEL 


TRAINING  SESSION 


Orleatation  to  Valencia 

Valeacia  Adaptive  Education  Cent 
Drexel  and  Campbell 
Phone  294-1411 
Project  Phone  889-8636 

Introduction  to  Staff 

Slide  Tape  Presentation: 
'^WELCOME  TO  MY  WORLD" 

Overview  of  Model  Components 
Ptillosophy  &  Rationale 

The  Process  of  Assessment 
ABACUS 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 


ir:>:: 
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FIRST  PRIORITY 

A  aiBLIC  A:.ARE)£SS  CQ'f  ERBCE  on  M  U,r.ET  NEDS  OF  FRESCm.  CHIUREN  0-5 


ERIC 


IT'S  -fHEIR  FIRST  amCE 
IS  IT  YOUR  FIRST  PRIORITY? 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL  PROGRAM 


TRAINING  SESSION 
9/8/81  -  9/11/81 


TUESDAY 
9/8/81 


9:00  a.m. 


Icitroduction  of  Staff 


Slide  Tape  Presentation: 
"Welcome  to  My  World^' 

Overview  of  Model  Components  -  Jeanne  McCarthy 
Philosophy  and  Rationale 

The  Process  of  Assessment 

ABACUS 

I.E. P. 
Group  Activity 
Questions  and  Answers 


The  Curriculum 

1)  Group  Program  Format 

2)  Individual  Format 

Introduction  to  Data  Monitoring 

1)  Introduce  Sara  Sample's  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Data  Sheet 

Questions  and  Answers 


WEDNESDAY 
9/9/81 


9:00  a.m. 


Review  of  I.E. P. 


PROJECT  FIRST  CHANCE  STAFF: 


Dr.  Jeanne  McCarthy,  Director 

Dr.  Sharon  Vaughn,  Assistant  Director 


Genevieve  Gallardo,  Coordinator 
Angela  Roll,  Classroom  Teacher 


THURSDAY 

9/1Q/81  9:00  a*m.  Group  Assignment 

Discuss  Individual  Programs 
Procedures  for  taking  data 
Introduce  M-3 
Baseline 
Dateline 

Daily  Data  Taking 
Daily  Updating 
Probing 

Ending  a  Program 

Maintenance 

VTR 

Data  Collection  Sample 

FRIDAY 

9/11/81  9:00  a.m.  Review  Individual  Programs 

Introduction  to  the  Language  Curriculum 
Review  Total  Process 


Evaluation 


*PROJECT  FIRST  ClL*uNCE 
ARIZONA  BEHAVIOR  AN^\LYSIS  MODEL 
PROGRAM 


TRAINING  SESSION 
9/14-1S/81 


MONDAY  ,  ^ 

7:A5  a.m.  Meet  at  Motel 


8:00  a.m.  Orientation  to  Valencia 


Valencia  Adaptive  Education  Center 
Drexel  and  Canpbell 
Phone  294-1411 
Project  889-8636 

Iniiroduction  to  Staff 

Slide  Taoe  Presentation: 
•%JELCOME  TO  MY  WORLD" 

Overview  of  Model  Components 
Philosophy  &  Rationale 


11:00  a.m.  The  Process  of  Assessment 

ABACUS 
I.E. P. 

12:00  NOON  LUNCH  BREAK 

1:00  p.m.  The  Curriculum 

1)  Group  Prograa  Format 

2)  Individual  Program  Format 


2:30  p.m.  Orchestrating  the  Classroom 


^OJECT  FIRST  C1L\NCE  ST.\FF: 

Dr.  Jeanne  McRne  McCarchy,  Director 
Dr.  Sharon  Vau/,nnv  /\ssiscant  Director 

Genevieve  Callardo,  Cooramator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 

ERIC  3  2. 


PROJECT  FIRST  QIANCE 
TRAINING  SESSION 


TUESDAY 


8:00  a.m« 


latroduction  to  Data  ^tonito^i^g  System 

1)  Introduce  San    Samplers  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 
A)  Individual  Programs 


VTR  -  Pxesentation: 

"INVISIBLE  OBSERVER" 


10:00  a.m. 


Group  Assignment 
1)  I,E,P. 


11:00  a.m. 

12:00  NOON 
1:00  p.m. 


Discuss  Group  Programs 

Procedures  for  taking  data 
VTR  -  IM  -  Group  Programs 
LUNCH  BREAK 

Discuss  Individual  Programs 

Procedures  for  taking  data 

Introduce  M^2 

Introduce 

Baseline 

Daily  data  taking 
Daily  updating 
Probing 

Ending  a  program 

Maintenance 

Graphing 


ERiC 


PROJECT  FLRST  CllANCE 
TRAINING  SESSION 


WEDNESDAY 


8:00  a.m. 


ladividual  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

VTR  -  2M  -  Individual  Program 

2)  Set  up  Materials  for 

Individual  and  Group  Programs 

3)  Role  Playing 

VTR  -  Data  Collection 


% 


11:00  a.m. 
11:50  a.m. 
1:00  p.m. 

2:15  p.m. 


Questions  and  Answers 
LUNCH  BREAK 

Introduction  to  Behavior 
Management 


Continuation  of  Behavior  Management 

Interfering  Behaviors 

M-4a 

M-5 

M-5a 

Levels  of  Reinforcement 


ERIC 


PROJECT  FIRST  CllANCE 
TRAINING  SESSION 


THURSDAY  ^  ^ 

8:00  a.m.  Revlev  Assignment 

Independent  Assignment 


1)  Prepare  M-2 
Prepare  M-3 

2)  Set  up  materials  for  a  program 


Teach  Program 

Question  &  Answer 

9:45  a.m.  Communication 

VTR      COMMUNICATION  SAMPLE 

12:00  NOON  LUNCH  BRL\K 

1:00  p.m.  Introduction  to  Language  Curriculum 


2:15  p.m. 


Continuation  of  Language  Curriculum 


PROJECT  FIRST  CHA.NCE 
TRAINHIG  SESSION 


FRIDAY 


8:00  a.m. 


Points  on  Home  Progracnning 


9:00  a*m. 


End  of  the  year  transparencie 


10:00  a.m. 
11:30  a.m. 


What  happens  to  the  data? 


Why  is  the  data  important? 


Review  total  process 


QuestionsT  &  Answers 


Evaluation 


12:00  NOON 


LUNCH  BREAK 


1 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 

TRAINING  SESSION 
2/23-26/82 


Tuesday 
2/23/82 


Introduction  and  Review 

Overview  of  Model  Components 
Philosophy  and  Rationale 

Overview  of  Valencia  School 
Tour  of  the  school 

The  Process  of  Assessment:  Review 

ABACUS:  Review  of  Administration  Techniques 

LUNCH  BREAK 

The  Process  of  Assessment:  Review 
ABACUS:     How  to  Train  Others 


Wednesday 
2/23/82 


Developing  and  lEP:  Review 

Introduction  to  lEP 
Introduction  to  Curriculum 
Sample  lEP 

How  to  Train  Others  in  lEP  Development 
LUNCH  BREAK 

Introduction  to  Data  Monitoring  System 

1)  Introduce  Sam  Samples 's  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Programs 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCar*thy,  Director 

Dr.  Sharon  R.  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  CoDrdinator  of  Personnel  Development 

Angela  Roll,  Classroom  Teacher 

Betty  Ball,  Project  Secretary 


ERIC 


3 


NAVAJO  HEADSTART 
2/23-26/82 


Thursday 

2/25/82  Individual  Programs 

Procedure^for  Taking  Data 

Introduce  Modified  Data  Sheet 

Baseline 

Daily  Data 

Daily  Updating 

Probing 

Ending  a  Program 
Maintenance 

Lunch  Break 

Individual  Programs/Group  Programs 

How  to  Train  Others  to  Utilize  Individual 
and  Group  Programs 


Friday 

2/26/82  Introduction  to  Communication 

Toilet  Training^  Program 


Classroom  Management 


Lunch  Break 

Review  of  Procedures  and  Materials  for  How  to  Train 
Others  in  Assessment,  lEP  Writing,  Curriculum, 
and  Data  Monitoring 


noxiaay  luu  * 


TUESDAY 
1/12/82 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 


1 


TRAINING  SESSION 
1/12-1.4/82 


Introduction  and  Overview 
Slide  Tape  Presentation: 

"Welcome  to  My  World" 
Overview  of  Model  Components 

Philosophy  and  Rationale 

The  Process  of  Assessment 


(Large  Group) 


(Large  Group) 


Overview  of  Norm-referenced  Testing 
Overview  pf  Criterion-referenced  Testing 
Purpose  o'f  ABACUS  Assessment 


Lunch  Break 


ABACUS 


Review  Items 
Administer  ABACUS  Items 
Score  and  Interpret  ABACUS 


PROJECT  F^ST  CHANCE  STAFF:  \ 

Dr.  Jeanne  McRae  McCarthy,  Director  \ 

Dr.  Sharon  Vaughn,  Assistant  Director  \ 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 

Angela  Roll,  Classroom  Teacher 


(Small  Group) 


ERLC 
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\ 


WEDNESDAY 
1/13/82 


Review  ABACUS  - 

Developing  an  I.E.P. 

Introduction  to  I.E.P. 
Introduction  to  Curriculum 

Lunch  Break 

I.E.P.  Assignment 

Determining  I.E.P.  Goals 

Writing  an  I.E.P.  -  Abridged  Form 

Writing  and  I.E.P.  -  Standard  Form 


(Small  Group) 
(Large  Group) 


(Small  Group) 


THURSDAY 
1/14/82 


.......  nf  I.E.P.  Process  (Small  Group) 

Moving  from  Assessment  to  I.E.P.  Writing 
Scoring  and  ABACUS /Writing  and  I.E.P. 


Lunch  Break 

  > 

Tn^r^ductiQ^  to  Data  Mojiitorin^^^^    aarge  Group) 
Introduce  Sam  Sample's  Clipboard 
Communication  Inventory 
Reinforcement  Inventory 
Individual  Programs 


Technical  Siue  Visit 


Proposed  Schedule 
November  9  &  10,  1981 


Consul tant 


McCarthy 


Vaughn 


Gallardo 


ERLC 


Monday 


8:00 

-  lAtelconunq 

9:00 

-  Lee — E.G. 

10:00 

-  Eiowie — 

K/MH 

11:00 

-  Lunch 

12:00 

-  Travel  to 

Houston 

1:00 

-  Region  IV 

AWARENESS 

75  to  100 

Eiqiected 

8:00  -  hfelccming 

9:00  -  Observation 
Lunch 

i  I \30  -  Observe 
K  at  Lee 

1:00  -  Discuss  K. 

inplementa- 
tion  with 
Coordina- 
tors 

2:45  "  K  teachers 
mseting/'MH 
teachers 
(35  persons) 
At  Lee  LiLVl 


Tue sday 


8:00  -  Adm.  Bldg. 
9:30  - 

Principal 
Meeting 
11:30  -  Lunch  with 
trainers  & 
K  debr...fing 
(10  persons) 
2:30  -  EX.  Staff 
Meeting 
(10  persons) 


8:00  - 

9:00  - 
11:30  - 

2:30  - 


Socializa- 
tion 

Training 


Lunch 

Nteeting  with 
tx'ainers  &  K 
debriefing 
E.C.  Staff 
>teeting . 


Materials  Needed 


8:00-1  learning 
9:00  -  Lee,  E.C. 

observation 

and  lunch 
12:00  -  Discussion 

with  E.C. 

Staff 

(8  persons) 
1:00  -  Continue 
Technical 
Assistance 
to  EC  Staff 
2:15  -  Meeting  with 
MK,  Sp.T  and 
E.C.  Staff 
on  Cormunica 
tion  Section 
At  Uc  EvnM. 


8:00  -  Training  in 
Socializa- 
tion Section 
9:00  -  Technical 
(  Assistance 
Training 
Methods  Si 
Materials 
(5-7  persons) 
ll:jO  -  Meet  with 
Trainers 
2:30  -  E.C.  Staff 
^y^etinq 
(10  persons) 


1.  Flack  copy  of  Hone 
Program  packet 

2.  Film — Inviscible 
Observer  (Spotting) 

3.  Film — Individual 
^Training  Units  ^ 

4.  Materials  needed  for 
Awareness  Session 

5.  Training  materials  for 
Cormrunication  Section 

6.  Worksheets  for  Guided 
Observation 

7.  Kindergarten  Materials 
that  would  help  us 
facilitate  iirplejnnentation  } 
(nxxiified  data  sneets) 

8.  Additional  items  to 
consider 

•Video  Tapes  for  review 

•Screening  materials 

•Materials  used  for 
training 

•Handouts  for  sessions/ 
#*s  in  boxes  on  schedule 


J  


p.  H.  PRESCHOOLERS 


PROJECT  FIRST  CHANCE 
ARIZONA  BEHAVIOR  ANALYSIS  MODEL 


TRAINING  SESSION 
11/6/81 


FRIDAY 


8:00  a.m. 


Orientation  to  Valencia 

Valencia  Adaptive  Education  Center 
Drexel  and  Campbell 
Phone  294-1411 
Project  Phone  889-8636 

Introduction  to  St  ff 

Slide  Tape  Presentation: 
"WELCOME  TO  MY  WORLD" 

Overview  of  Model  Components 
Philosophy  &  Rationale 


10:00  a.m. 


The  Process  of  Assessment 
ABACUS 


12:00  NOON 
1:00  p.m. 


2:30  p.m. 


LUNCH  BREAK 
I.E. P. 

Developing  an  I.E. P. 
Use  of  Curriculum 

Group  Assignment 
Sample  Face  Sheet 


PROJECT  FIRST  CHANCE  STAFF:  ^ 
Dr,  Jeanne  McRae  McCarthy,  Director 
Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 
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PROJECT  FIRST  CHMCE 
ARIZONA  BEHAVIOR  ANAI.YSIS  MODEL 


TRAINING  SESSION 
12/7-10/81 


i  8:00  a.m.  Orientation  to  Valencia 

Valencia  Adaptive  Education  Center 
Drexel  and  Campbell 
Phone  29A-1A11 
Project  Phone  889-8636 

Introduction  to  Staff 

Slide  Tape  Presentation: 
"WELCOME  TO  MY  WORLD" 


Overview  of  Model  Components 
Philosophy  &  Rationale 

11:00  a.m.  The  Process  of  Assessment 

ABACUS 
I.E.P. 

12:00  NOON  LUNCH  BREAK 

1:00  p.m.  The  Curriculum 

1)  Group  Program  Format 
■  2)  Individual  Program  Format 

2:30  p.m.  Orchestrating  the  Classroom 


PROJECT  FIRST  CHANCE  STAFF: 

Dr.  Jeanne  McRae  McCarthy,  Director 

Dr.  Sharon  Vaughn,  Assistant  Director 

Genevieve  Gallardo,  Coordinator  of  Personnel  Development 
Angela  Roll,  Classroom  Teacher 
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PROJECT  FIRST  CHANCE 
»  TRAINING  SESSION 


TUESDAY 


8:00  a.m. 


Introduction  to  Data  Monitoring  System 

1)  Introduce  Sam    Sample's  Clipboard 

2)  Communication  Inventory 

3)  Reinforcement  Inventory 

4)  Individual  Programs 


VTR  -  Presentation: 

^     "INVISIBLE  OBSERVER" 


10:00  a.m. 


Group  Asslgament 
1)  I.E. P. 


11:00  a.m. 

12:00  NOON 
1:00  p.m. 


• 


Discuss  Group  Programs 

Procedures  for  taking  data 
VTR  -  IM  -  Group  Programs 
LUNCH  BREAK 


Discuss  Individual  Programs 

Procedures  for  taking  data 
Introduce  M-2 
Introduce  M-3 
Baseline 

Dally  data  taking 
Dally  updating 
Probing 

Ending  a  program 

Maintenance 

Graphing 


ERiC 
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PROJECT  FLRST  CHANCE 
TKAINING  SESSION 


WEDNESDAY 


8:00  a.m. 


Individual  Assignment 

1)  Prepare  M-2 
Prepare 

VTR     2M  -  Individual  Program 

2)  Set  up  Materials  for 

Individual  and  Group  Programs 

3)  Role  Playing 

VTR  -  Data  Collection 


11;00  a*m. 


Questions  and  Answers 


11:30  a.m- 
1:00  p.m» 


LUNCH  BREAK 

Introduction  to  Behavior 
Management 


2:15  p»m» 


Continuation  of  Behavior  Management 

Interfering  Behaviors 

M-Aa 

M-5 

M-5a 

Levels  of  Reinforcement 


ERLC 
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PROJECT  FIRST  aL\NCE 
TRAINING  SESSION 

THURSDAY 

8:00  a.m. 

9:00  a.m. 

12:00  NOON 

1:00  p.m. 
2:00  p.m. 

3:00  p.m. 


Review  i^iSsignment 
Independent  Assignment 

1)  Prepare  M-2 
Prepare  M-3 

2)  Set  up  materials  for  a  program 

Introduction  to  Language  Curriculum 
Communication  Sample 

LUNCH  BREAK 

Points  on  Home  Programming 
End  of  the  year  transparencies 
What  happens  to  the  data? 
Why  is  the  data  important? 

Review  total  process 
Questions  &  Answers 
Evaluation 


'sierra  Vista  Workshop 

Some  parents  choose  to  send  their  children  to  preschool.  Some 
parents  choose  not  to  send  their  children  to  preschool.  Why 
did  you  choose  to  send  your  child  to  preschool? 


How  do  you  know  your  child  benefits  from  preschool? 


If  you  were  a  preschool  teacher,  what  kinds , of  activities 
would  you  provide? 


!   !   !  WELCOI'lE  !   !  ! 


TO  THE 


EDUCATIONAL  INTERVENTION  FOR  PRESCHOOLERS 
(E.I. P.) 

PROGRAM 


f 


ERIC  '^-^ 


Day  Care  teachers  play  an  important  role  in  the  overall  education 
of  preschool  children.    You  spend  a  great  deal  of  lime  with  the  children  and 
are  aware  of  skills  that  ^ach  child  can  or  cannot  perform.    You  know  of  specific 
activities  th,.c  children  enjoy  and  are  using  thera  in  your  teaching.     As  a 
Day  Care  teacher,  you  are  providing  an  important  educational  link  between  home 
and  future  school  prograirjuing. 

The  training  program  consists  of  many  parts;    Assessment,  Child 
Management  Techniques,  Educational  Programs,  Schedules,  Individual  and  Croup 
Teaching,  Charting  Progress,  and  Evaluation.     Upon  completion  of  the  training 
program,  you  will  have  enough  information  for  planning  and  implementing  well 
rounded  education  programs  for  the  Day  Care  children. 

Please  remember  -  -  anytime  you  have  questions,  the  staff  of 

PROJECT  FIRST  CILVNCE 
^  will  be  happy  to  talk  to  youl 

889-8636  v 
Genevieve  Gallardo 
Shari  Vaughn 


) 


ERIC 
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INTROnUCTTON'  TO  ASSF.SSMENT  AND  SCREENIN'G 


/ 


the  assessment  of  a  child  helps  you,  to*" get  specific  information 
on  what  the  child  can  and  cannot  do.     This  information  will  help  you  to  find 
out  where  the  child  is  in  different  areas  such  as  Communication,  Body  Management, 
Self-Care,  Pre-Academics,  and  Socialization  skills. 

From  this  inform.at ion ,  you  will  need  to  make  decisions  on  which  skills 
need  to  be  taught,  and  where  to  start  teaching  with  each  child • 


A.B.A.C.U.S. 

ARIZONA  BEtLWIOR  AN'ALYSIS  CRITERION  UTILIZATION  SCALE 

The  ABACUS  is  an  assessment  tool  which  has  209  items.    These  items 
are  included  in  five  broad  areas  of  the  curriculum:    Body  ManagemenS  Self-Care, 
Communication,  Pre-Acaderaics ,  and  Socialization. 

The  ABACUS  gives  a  profile  on  each  child's  knowledge  and  skill  in 
each  of  the  above^ developmental  areas.     This  information  provides  the  starting 
point  for  planning  educational  programs  appropriate  to  each  chiM's  needs.' 
The  assessment  gives  specific  information  on  what  the  child  can  and  cannot  do. 
From  this  information,  a  list  of  "priority"  needs  are  made  for  each  child. 
Decisions  are  then  made  on  what  skills  need  to  be  taught  first.     The  ABACUS, 
together  with  teacher/parent  judg-.nent,  leads  to  appropriate  curriculum  planning 
and  teaching. 


-3- 
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GUIDE  FOR  ADMIN ISTERING  AND  SCORING  THE  ABACUS 


The  primary  goal  of  assessment  is  to  obtain  the  highest  possible 
performance  of  the  child.     It  is  best  to  wait  until  the  child  is  comfortable 
and  settled  into  the  classroom.     A  corner  of  the  clc^ssroora  can  be  screened  in 
or*.*  r  to  maintain  th    child's  attention. 

A  testing  period  of  short-time  spans  (5  to  15  minutes)  has  been  found 
iDost  satisfactory. 

It  has  been  found  helpful  to  assess  all  children  in  one  deve lot mental 
area  before  moving  into  other  areas. 

Example;    The  materii-ls  needed  for  Body  Management  can  be  made  aval  able 
for  all  the  children  before  the  teacher  noves  into  another 
developmental  area. 
The  ordoi  of  testing  the  developmental  areas  can  be  varied  with  the 
exception  of  Communication  which  Ls  given  last.     The  communication  skills  are 
Che  njost  importai  c  single  element  in  the  education  of  a  young  child.    For  this 
reason,  the  Comrau-aication  portion  of  the  ABACUS  is  completed  last  in  order  to 
obtain  the  highest  performance  from  each  child. 

The  AB.  CUS  is  set  up  so  that  all  necessary  information  for  administering 
the  items  is  contained  on  each  page.     The  criteria  is  spelled  out,  and  the  cue 
is  highlighted  in  quo';atiun  marks.     The  cue  must  be  used  as  directed.    The  data 
record  for  pre/post  testin,   follows  the  cue.     Scoring  has  been  ke^t  to  a  simple 
"+"  or  "0"  to  show  correct  and  incorrect  responses. 


IMPORbCj  I :      W>iile  you  arc  admistcring  the  items  on  the  ABACUS,  the_child  is 
not  reinforced  for  correct  or  incorrect:  responses. 

The  teacher  nay,  however,  positively  reinforce  attending  behaviors, 
remaining  in  seat,  and  task  completion.     Such  phrases  as:  "You  are  ready  to 
work."  -  "I  like  the  way  you  are  sitting."  -  "You  finished  that  one."  -  nay 
be  .useful  during  the  assessment. 


ERIC 
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WHIJIE  TQ  BrCIN  TfoTIMG  (^^UIDELINKS) 


Guidelines  dh  where  to  begin  testing  will  be  gained  from 


e 


teacher  cuservation. 


It  is  not  necc^ssary  to  start  with  Item  I  in  each  developmental  > 
area\      It  is  important  to  begin  testing  at  a  level  where  success  will 
be  insured.      Testing  is  continued  until  a  child  has  3^  failures  in 


a  row. 


After  completing  each  developmental  area,   the  data  for  each  item 
is  transferrad  to  the  white  face  sheet  by  drawing  a  connecting  line 
through  the  number  corresponding  to  each  item  successfully  completed. 
No  mark  is  made  on  items  that  were  not  correct. 


Mark  pre-test  in  green  ink  and  post- test  in  red  ink, 
EXA>[PLE: 


Teacher  jud^r.^int  on  where  to  begin  teaching  is  an  IMPORTANT  f •  ctor 
in  the  Assessn^ent  process. 


ERIC 
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PROJECT  PROFILE:    EDUCATIONAL  INTERVENTION  FOR  PRESCHOOLERS  (E.I.K) 

In  1972,  the  President's  Corrmittee  on  Developmental  Disabilities  defined  de- 
velopmental disorders  as  tne  classic  condition  plus  any  other  conditions  which  are 
like.ly  to  prevent  a  cnild  from  achieving  optimum  growth  and  development  in  any  of 
the  social,  emotional,  intellectual,  language  and  physical  realms  considered  singly 
or  in  combination. 

Project  E.I  P   will  begin  to  develop  an  awareness  around  parents  and  day  care 
center  teachers  of  hew  to  recognize  the  child  with  mild-to-moderate  developmental 
delays  and  to  provide  assessment  information  as  well  as  educational  programs  m  ^ 
order  to  help  in  reducing  developmental  Relays,  utilizing  both  parent  training  and 
professional  assistance. 

Services  provided  through  this  program  will  begin  to  alleviate  early  learning 
or  adjustment  problems  the  preschool-age  child  (2-5  years)  who  regularly  attends 
a  day  care  center  in  the  City  of  Tucson. 

The  purpose  of  the  project  is  fourfold: 

1.    To  train  parents  and  primary  caregivers  who  work  in  day  care  centers 
in  identifying  and  caring  for  mild-to-moderate  developmental ly  delayed 
children. 

2  Caregivers  will  be  trained  in  developmental  assessment  and  educational 
programing  by  Project  First, Chance  staff.    Project  First  Chanca  was 
developed  at  the  University  of  Arizona  as  a  model  for  educating  pre- 
school handicapped  children.-  The  model  includes  developmental  assess- 
ment tool  (ABACUS)  and  a  corresponding  curriculum  for  the  development, 
of  Individual  Educational  Programs.    The  areas  of  programing  include: 
Fine  and  Gross  motor,  preacademics ,  socialization,  self-help  ,ind  com- 
munication. 

3  Parents  of  the  targeted  population  will  also  receive  training  to  sen- 
sitize the:^  to  the  special  needs  of  their  child  and  to  provide  them 
with  skills  to  teach  their  child  at  home. 

4  Cliildren  who  need  more  intensive  remediation  or  therapy  than  can  be 
offered  by  this  program  will  be  referred  to  appropriate  community 
agencies . 

With  the  successful  implementation  of  this  program,  we  will  endeavor  to  helo 
veach  child  to  develop  necessary  developmental  skills  appropriate  to  his/her  age  si.. 
that  he/she  can  irake  the  ma.ximum  contribution  to  society  consistent^wi th  his/her 
potential.   
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Tucson,  Arizona  85716 


PROJECT  PROFILE:    EDUCATIONAL  INTERVENTION  FOR  PRESCHOOLERS  (E.I. P.) 

In  1972,  the  President's  Comittee  on  Developmental  Disabilities  defined  de- 
velopmental disorders  as  the  classic  condition  plus  any  o:her  conditions  which  are 
likely  to  prevent  a  child  from  achieving  optimum  growth  and  development  in  any  of 
the  social,  emotional,  intellectual,  language  and  physical  realms  considered  sing.y 
or  in  combination. 

Project  E.I. P.  will  begin  to  develop  an  awareness  around  parents  and  day  :are 
center  teachers  of  how  to  recognize  the  child  with  raild-to-moderate  developmental 
delays  and  to  provide  assessment  information  as  well  as  educational  programs  in 
order  to  help  in  reducing  developmental  delays,  utilizing  both  parent  training  and 
professional  assistance. 

Services  provided  through  this  program  will  begin  toalleviate  early  learning 
or  adjustr.ent  problems  of  the  preschool-age  child  (2-5  years)  who  regularly  attends 
a  day  care  center  in  the  City  of  Tucson. 

The  purpose  of  the  project  is  fourfold: 

1.  To  trair»  parents  and  primary ^caregivers  who  work  in  day  care  centers 
in  identifying  and  caring  for  mild-to-moderate  developmental ly  delayed 
children. 

2.  Caregivers  will  be  trained  in  developmental  assessment  and  educational 
programing  by  Project  First  Chance  staff.    Project  First  Chance  was 
developed  at  the  University  of  ArizoEtpi  as  a  model  for  educating  pre- 
school handicapped  children.-  The  model  includes  developmental  assess- 
ment tool  (ABACUS)  and  a  corresponding  curriculum  for  the  development: 
of  Indiviiual  Educational  Programs.    The  areas  of  programing  include:: 

,  Fine  and  iJross  motor,  preacademics,  socialization,  self-help  and  com- 

municatio.i . 

3     Parents  of  the  targeted  population  will  also  receive  training  to  sen- 
sitize them  to  the  special  needs  of  their  child  and  to  provide  tnem 
with  skills  to  teach  their  child  at  home. 

► 

4.    Children  who  need  more  intensive  remediation  or  therapy  than  can  be 
offered  by  this  program  will"  be  referred  to  appropriate  community 
agencies.  " 

With  the  successful  implementation  of  this  program,  we  will  endeavor  to  help 
•       each  child  to  develop  necessary  developmental  skills  appropriate  to  his/her  age  so 
that  he/she  can  .-nake  the  naximum  contribution  to  society  consistent  with  his/her 
potential . 
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PROJECT  PROFILE:    EDUCATIONAL  INTERVENTION  FOR  PRESCHOOLERS  (E,I,Pj 


In  1972.  the  President's  Conrmittee  on  Developmental  Disabilities  defined  de- 
velopmental disorders  as  the  classic  condition  plus  any  other  conditions  which  are 
likely  to  prevent  a  child  from  achieving  optimum  growth  and  development  in  any  of 
the  social,  emotional,  intellectual,  language  and  physical  realms  considered  singly 
or  in  combination. 

Project  E.I. P.  will  begin  to  develop  an  awareness  around  parents  and  day  care  , 
center  teachers  of  how  to  recognize  the  child  with  mild-to-moderate  developmental 
delays  and  to  provide  assessment  information  as  well  as  educational  programs  in 
order  to  help  in  reducing  developmental  delays,  utilizing  both  parent  training  and 
professional  assistance. 

Services  provided  through  this  program  will  begin  to  alleviate  early  learning 
^  or  adjustment  problems  of  the  preschool-age  child  {2-5  years)  who  regularly  attends 
a  day  care  center  in  the  City  of  Tucson. 

The  purpose  of  the  project  is  fourfold: 

K    To  train  parents  and  primary  caregivers  who  work  in  day  care  centers 
in  identifying  and  caring  for  mild-to-moderate  developmental ly  delayed 
children. 

2.  Caregivers  will  be  trained  in  developmental  assessment  and  educational 
programing  by  Project  First  Chance  staffs    Project  first  Chance  was 
developed  at  the  University  of  Arizona  as  a  model  for  educating  pre- 
school handicapped  children.-  The  model  includes  developmental  assess-  . 

"^--.-.^rnent  tool  (ABACUS)  and  a  corresponding  curriculum  for  the  development 
^"^crr^fnd4j/.ldual  Educational  Programs.    The  areas  of  programing  include: 
Fine  and' Gross  motor,  preacademics ,  socialization,  self-help  and  com- 
munication. 

3.  Parents  of  che  targeted  population  will  also  receive  training  to  sen- 
sitize them  to  the  special  needs  of  their  child  and  to  provide  them 
with  skills  to  teach  their  child  at  home. 

4.  Children  who  need  more  intensive  remediation  or  therapy  than  can  be 
offered  by  this  program  will  be  referred  to  appropriate  community 
agencies. 

With  the  successful  implementation  of  this  program,  we  will  endeavor  to  help 
each  child  to  develop  necessary  developmental  skills  appropriate  to  his/her  age  so 
that  he/she  can  make  the  maximum  contribution  to  society  consistent  with  his/her 
potential . 
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PROJECT  E.I. P.  SCHOOLS 


A  MOUNTAIN  Director;  Barbara  Hill 

1665  S  CHOLLA  (13) 

882-3872 

EL  PUEBLO  Dirtctor:  Chris  White 

101  W  Irvington  ( 14) 

294-5549 

£1  RIO  Director:  Mary  Moraga 

1390  W  Speedway  (05) 

623-5912 

MANPOWER  Director:  Pearl ie  Pridett 

745     5  Ave  (05) 

791-9460 


MENLO  PARK  Director: Maria  Castro 

150  S  Westmoreland  (05) 

882-0523 


PASCUA  Director:  Eva  Montez 

2265  N  Cane  Central  (05) 

623-  3817 

PEGGY'S  DAY  CARE  Director:  Peggy  Bromlsy 
800  S  Tucson  (16) 

624-  7626 


CHILDREN"S  LIVING  AND  LEARNING 

Director:  Jane  Win3ey 

3025  N  Winstel  (16) 
327-1929 


UNITED  CHILD  CARE    Director:  Paula  Hokanson 

2199  E  36  ST  (13) 

623-4454 
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APPl-NDIX  B 


LOG  OF  PARTICIPMTS  TPJMNED 
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PARTICIPANT  REGISTRATION 


TITLE  OF  ACTIVITY  PROJECT  ^IRST  CHANCE  TRAINING 

LOCATION     VALENCIA  ET.E>fENTARY  


DATE  12/7-10/81 


COORDINATOR  P.F.C 


PROJECT      PARKER  HEAD  START 


NAME^ 

SCHOOL 

POSITION 



 ji/  /]  /)  

n  i>  rr.  l^-ad^t 

 '  n  



r> 

!J 

- 

PARTICIPANT  REGISTRATION 


'TITLE  OF  ACTIVITY 


DATE 


LOCATION  ^\l[t'  XjCl  h        ryj.  l  U 

PROJECT  y^/^  Vj^Vl^'y/^^  ^ 


COORDINATOR 


'8^ 


7 


NAME 


ERIC 


SCHOOL 


POSITION 


PARTICIPANT  REGISTRATION 


TITLE  OF  kCTlVlTi-J-kc^ilCt  ^^1^1  Oka^ 


DATE. 


LOCATION-/ '/L^'o: 


COORDINATOR  P/'C 


feWjI^' 


PROJECT  ^^uU]k'd 


NAME 


SCHOOL 


POSITION 


3  '"TVlv  ^>^>-g-^ 


ERIC 


PARTICIPANT  REGISTRiXTION 


TITLE  OF  ACT^^Vm     PPOTFrT  FTQc;t  phaxtf  tt^atntmh  DATE    ]]  i-^Q  -12/3/81 

LOCATION  'vAT.FMrTA  SCHOOL  COORDINATOR  p.f.G.  

PROJECT  PROJECT  FULL  POTENTIAL  


NAME 

SCHOOL 

POSITION 

N-^yV*^/  /  i<rV^  

I 

■  -    •  y 

• 

PARTICIPANT  REGISTRATION 


TITLE  OF  ACTIVITY         protFCT    vTRt^T  THANCK  TRAINING  DATE  '  Sept. 21-25 

LOCATION  v.MFNfT.^        rvrPMTAPV    <,C.moi.  COORDINATOR  FgOJECT^FTRST^CHANCE/ 


NAME 

SCHOOL 

POSITION 

f 

f 

1  - 

\ 

ERIC 


STAFF  SIGNATURE  FORM 


Train* 


^he  listed  staff  have  received  the  above  training. 


NAME 


AGCNCY 


.  ADDRESS 


v7  tfX'  /  /  V 


y  «:  -f^ .  V 


f 


fTl-LlC 


8 


-7^ 


11.  ^ 

12. _j  

•  :  

14..  

15.  

lO.  

17. _  

18.  



20. 


7 


PARTICIPANT  REGISTRATION 


TITLE  OF  ACTIVITY         PROJECT  FIRST  CHANCE  TRAINING  DATE  Sept  lU-iS 

LOCATION        VALENCIA  ELEMENTARY 


rmPniNATOR  project    FIRST  CHANCE/ 
BULLHEAD  CITY 


NAME 

,  SCHOOL 

POSITION 

f     '  /        — —  ■  ■ 

/V  T^  h^  /   

/^V7Aj(0-  K1S/'^S/)C.~  

■ 

^< 

■   ^  :  ^  ■ 

- 



• 
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PARTICIPANT  REGISTRATION 


TITLE  OF  ACTIVm  PROJECT  FIRST  CHANrF.  TRAINING 
LOCATION      VALENCIA  ELEMENTARY  SCHOOL 


DATE  Sept. 8-11 


COORDINATOR  PROJECT  FIRST  CHANCE/ 
PROJECT  AMOR  * 


^ — - —             -   — — — 

NAME 

oLiTVJVJJLj 

POSITION 

— r —           \  , 

Y'r^e\r{\a^^  v\\\\^l  

\ 

> 

ERIC 


PARTICIPANT  REGISTRATION. 


TITtE  OF  ACTIVITY 


-fwff  Qki'hou 


DATE 


-  T  orATTON  ^)i}()mnl:^  h^udo^tc^  v^j^  _C0ORDINATOR , C  /  (l^K^ 


SCHOOL 

 1 

POSITION 

/-   H  OIK.- 

Ar/VyV  /  tA^'*-^     y      ^^^^   ^ 

—                             •  •» 

ERIC 


THE   UNJVERSITY  OF  ARIZONA 

TUCSON.    ARIZONA.  85721 

COLLEGE  OF  EDUCATION 
Department  of  Special  Education 


I, 


c 


0 


3 :.  J 


PARTICIPANT  REGISTRATION 


title;  of  activity  project  first  chance  training  date  11/  2/81-11/5/81 
LOCATION        .VALENCIA  SCHOOL   ■_COORDINATOR  P,F,C.  


PROJECT        SELLS  INFANT  STIML^TION  PROGRAM 


SELLS  ARIZONA 


  -r 

NAME 

c  mj  r\r\j 

 — 

1 
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. PARTICIPANT  REGISTRATION 


TITLE  OF  ACTIVITY  n 
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APPENDIX  B 


STATEMENT  OF  C01!MITTKENT:  SAIIPLE  COPIES 


PROJECT  FIRST  CHANCE  OUTREACH  MODEL 

Particioation  in  the  ProjecfFirst  Chance  Interactive  Outreach  Project  involves  the  following 
responsibilities  for  pSIeCT  FIRST  CHA.NCE  and  the  MOHAVE  VALLEY  SCHOOL  DISTRICT. 


PROJECT  FIRST  CHANCE 
RESPONSIBILITIES 


Provide  curriculum  guides,  and  assessment 
materials  for  each  training  participant. 
(5  sets) 


Provide  three  days  of  training  for  the 
Mo^iave  Valley  School  District  Preschool 
handicapped  Program  Director,  teacher, 
teacher  aide,  language  specialist,  and 
language  specialist  aide. 


Provide  two  follow-up  on  site  training 
visits  to  Mohave  Valley  School  District 
Preschool  Handicapped  classroom. 


Provide  technical  assistance  by 
telephone  and  mail  as  specific 
requests  are  made. 


Provide  Mohave  Valley  School  District 
Preschool  Handicapped  Program  Director 
vith  analysis  of  student  progress  reports. 


MOHAVE  VALLEY  SCHOOL  DISTRICT 
RESPONSIBILITIES 

Utilize  the  MOHAVE  VALLEY  SCHOOL  DISTRICT 
PRESCHOOL  HANDICAPPED  PROGRAM  consisting 
'"of  a  minimum  of  6  ^students,  between  the 
ages  of  3-5  to  serve  as*  a  model  demonstra- 
tion program. 

Replicate  the  follwoing  components  of  PROJECT 
FIRST  CHAflCE  MODEL  for  the  school  year  1901-82 

1.  Criter ion-Kef erenced  Assessment  (ABACUS) 

2.  Individual  Education  Plan  (I.E. P.) 

3.  Modified  Systematic  Data  Monitoring  System 
A.  Curriculum  Format  and  Core  Content 

a)  Individual  Programs 

b)  Group  Programs 

5.    Child  Progress  Evaluation 

a)  tre-Post  ABACUS 

b)  .  Individual  and  Group  Programming  Data 


Release  classroom  teacher  aidp,  language  speci 
list  and  language  aide  for  three  days  of  train 
ing  in  Mohave  Valley,  AZ.  (Sept.  14-16,  1981) 


Reproduce  PROJECT  FIRST  CHANCE  training 
materials  for  classroom,  as  needed. 


Provide  transportation  and  perdiem  for  two 
PROJECT  FIRST  CHANCE  personnel  providing  on- 
site  training  ^ 

Request  additional  technical  assistance  from 
PROJECT  FIRST  CHANCE  personnel  as  needed. 
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STATEMENT  OF  COMMITMENT 


Ve  agree  to  meet  the  responsibilites  outlined  and  to  coordinate  wIlu  PROJECT 
fIRST  CHANCE  AND  THE  MOHAVE  VALLEY  SCHOOL  DISTRICT. 


Jeanne  McRae  McCarthy,  Ph.D. 
Director 

PROJECT  FIRST  CHANCE 


Harry  Norris 
Director 

MOHAVE  VALLEY  PRESCHOOL.  HANDICAPPED  PROGRAM 
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PROJECT  AMOR 
PPnTFrT  FIRST  CHANCE  OUTREACH  MODEL 


PROJECT  FIRST  CHANCE 
RESPONSIBILITIES 


Provide  ciArriculum  guides,  and  ^ 
assessment  materials  for  each 
training  participant.   (4  sets) 

Provide  four  days  of  training 
(4^1  hours  each  day)  for  the 
PROJECT  AMOR  Program  Director, 
two  teacher  assistans,  and 
one  observer.   (Sept.  ^11,  1981) 


Provide  two  follow-up  on  site 
training  visits  to  both  PROJECT 
AMDR  preschool  classrooms. 

1.  Oct.  8,  1981 

H.W*  Neighborhood  Center 

2.  October  9,  1981 

House  of  Neighborly  Services 

Provide  technical  assistance  by 
/^telephone  and  mail  as  specific 
ren^ests  are  made. 

Provide  PROJECT  AMOR  Program 
Director  with  analysis  of 
student  progress  reports. 


PROJECT  AMOR 
RESPONSIBILITIES 


Utilize  the  PROJECT  AMOR  Program  consisting 
of  a  minimum  of  6  students,  between  the 
ages  of  3-5  to  serve « as  a  model  demonstra- 
tion program. 

Replicate  the  following  components  of 
PROJECT  FIRST  CHANCE  MODEL  for  the  school 
year  1981-82: 
1.  Criterion-Referenced  Assessment  (ABACUSj 

2*  Individual  Education  Plan  (I.E. P.) 

3.  Modified  Systematic  Data  Monitoring 
System 

4.  Curriculum  Format  and  Core  Content 
a)  IndividuJal  Programs 

5.  Child  Progress  Evluation 
a)  Pre/Post  ABACUS 

Release  two  teacljer  assi  >tants  ,one  observei 
and  the  PROJECT  AMOR  Pro|ram  Director  f or_ . 
four  days  of  training.   (Sept.   8-11,  1^81) 

Provide  student  progress  data  for  analysis 
by  PROJECT  FIRST  CHANCE. 

Reproduce  PROJECT  fIRST  CHANCE  training 
materials  for  classroom,  as  needed. 

Request  additional  technical  assistance 
from  PROJECT  FIRST  CHANCE  PERSONNEL,  as 
needed. 
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STATEMENT  OF  COMMITMENT 


We  agree  to  meet  the  responsibilities  outlined  and  to  coordinate  with 
PROJECT  FIRST  CHANCE  and  the  PROJECT  AMOR  PROGRAM. 


'Je^e  McRae  McCarthy,  Ph.D/  , 
Di're\tor  ;  1 

PROJECT  FIRST  CHANCE 


Date 


Ray  Alvarado 
Director 
PROJECT  AMOR 


Date 
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EDUCATION  IMTERVEOTION  FOR  PRESCHOOLERS  (E.I.PQ 


PPnTFPT  FTRST  CHA.NCE  OUTREACH  NODEI 


CHILD  CARE  CENTERS,  INC.,  and  the  selected  OUTREACH  CENTERS. 


PROJECT  FIRST  CHANCE 
RESPONSIBILITIES 


Provide  training  for  22 
staff  members  froir  Peggy's 
Day  Care,  Children's  Liv- 
ing and  Learning  Center, 
and  United  Child  Care. 

Provide  technical  assis- 
tance as  requested. 

Provide  graduate,  students 
from  October  12-30,  1981; 
8:00  a.m. -12:00  noon  to 
assist  with  student  obser- 
vations, testing,  and  train- 
ing of  day  care  teacher cs. 

Provide  a  consultant  for 
one  hour  per  week. 

^  Prepare  and  distribute 
training  materials • 
(3  curriculums  and  20 
ABACDS  tests) 

Assist  in  evaluating  the 
project. 

Provide  training  for  the 
B.I»P.  Coordinator. 


TACC 

RESPONSIBILITIES 


OUTREACH  CENTERS 
RESPONSIBILITIES 


Provide  copies  of  data 
on  assessment  and  train- 
ing tO'  Project  First 
Chance. 

Select  three  new  centers 
in  addition  to  the  six 
centers  served  during  the 
1980-81  FY,  to  serve  at 
least  20  developmentally 
delayed  children. 

Obtain  released  time  for 
staff  training. 

Monitor  and  assist  centers 
in  implementing  the  Pro- 
ject First  Chance  model. 

Provide  Project  First 
Chance  with  the  data  on 
the  number  of  ABACUS 
protocols  reproduced. 

Involve'  TACC  advisory 
board. 

Coordinate  the  project. 

Distribure  information 
on  each  Outreach  center 
(maps,  names  of  person- 
nel, etc.) 


Release  staff  for  train- 
ing and  meetings. 

Provide  child  population. 

Initiate  and  maintain 
records  on  children. 

Assess  the  child  popu- 
lation cooperatively 
with  graduate  students. 

Develop  and  update 
programs  on  children. 

Cooperate  with  TACC  and 
Project  First  Chance. 

Obtain  parental  consent 
forms. 


Evaluate  program. 
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STATEMENT  OF  COMMITMENT 


We  aeree  to  meet  the  responsibilities  outlined  and  to  coordinate  with  the 

pmSct  FIRST  Chance  and  project  education  intervention  for  preschoolers 

PROGP-AM. 


/jei^meMcRae  McCarthy,  Ph.D- 
Dlrector  \ 
PROJECT  FIRST  CHANCE 


Susie  Peterson 
Director 

PROJECT  EDUCATION  INTERVENTION 
FOR  PRESCHOOLERS  (E.I. P.) 


Date: 


Date: 
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n.M  P  n    MFAOSTART  SPECIAL  EDUCATION  PROJECT 
PROJECT  FIRST  CH>\NCE  OUTREACH  MODEL 


Participation  in  the  Project  First  Chance^Interactive  Outreach  Mo^^^  Ss^^^^ 
the  following  responsibilities  for  PROJECT  FIRST  CHANCE  and  O.N-E.O.  IIEADSIART 
SPECIi\L  EDUCATION  PROJECT- 


PROJECT  FIRST  CHANCE 
RESPONSIBILITIES 


Provide  curriculum  guides  and 
assessment  materials  for  each 
training  site  represented. 
(20  sets) 

Provide  three  days  of  training  for 
the  fifty-five  coordinators  and 
teachers  representing  twenty 
program  sites,   (Nov.   17-19,  1981) 

Provide  two  follow-up  on  site 
training  visits  to  the  O.N.E.O. 
Headstart  Special  Education 
Project  niain  site  in  Tsaile,  AZ- 

Provide  technical  assistance, 
as  requested. 

Provide  Project  director  with 
analysis  of  student  progress 
reports. 


O.N.E.O.  HEADSTART  SPECIAL  EDUCATION 
RESPONSIBILITIES 


Replicate  the  following  components  of 
Project  First  Chance  Model  for  the 
school  year  1981-82: 

1.  Criterion-Referenced  Assessment 
(ABACUS) 

2.  Individual  Education  Plan  (I-E,P.) 

3.  Modified  Systematic  Data  lloni  to  ring 
Sys  tem 

A.  Curriculum  Format  and  Core  Content  , 

a)  Individual  Programs 

b)  Group  Programs 

5.  Child  Progress  -Evaluation 

a)  Pre-Post  ABACUS 

b)  Individual  and  Group  Programming 
Data 

Provide  release  time,  transportation  and 
per  diem  for  staff  to  attend  three  days 
of  training.    (Nov.  17-19,  1931) 

Reproduce  Project  First  Chance  materials 
for  classroom,  as  needed. 

Request  adffiticnal  technical  assistance 
from  Project  First  Chance  personnel, 
as  needed. 
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STATEMENT  OF  COMMITMENT 


We  agree  to  meet  the  responsibilities  Jutlined  and  to  coordinate  with 
PROJECT  FIRST  CHANCE  and  the  O.N.E.O.  HEADSTART  SPECIAL  EDUCATION  PROGRAM. 


Jeanne  McRae  McCarchy,  Ph.D. 
Director 

PROJECT  FIRST  CHANCE 


Date : 


Jane  Parrish 
Director 

O.N.E.O.  HEADSTART  SPECIAL  EDUCATION 
PROGRAM 

Date:  
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PRaiFr.T  FULL  POTENTIAL 


PPn.TfCT  FIRST  CHANCE  OUTREACH  MODEL 


n.^^^^■in',t•inn  in  the  Proiect  First  Chance  Interactive  Outreach  Model 
l^oWorchrEollolLg  ri^ponsibilitUs  for  PROJECT  FIRST  CMCE  a„d 

PROJECT  FULL  POTENTIAL- 


PROJECT  FIRST  CHANCE 
RESPONSIBILITIES 


Provide  a  curriculum  gviide  and 
assessment  materials  for  each 
training  participant-   (1  set) 

Provide  five  days  of  training 
for  the  Project  Full  Potential 
teacher;  (Nov.  30  -  Dec.  4,  1981) 


Provide  technical  assistance, 
as  requested. 

Provide  Project  Full  Potential 
teacher  .with  analysis  of  student 
'progress  reports. 


PROJECT  FULL  POTENTIAL 
RESPONSIBILITIES  * 


Utilize  the  Project  Full  Potential 
consisting  of  a  minimum  of  six 
students  to  serve  as  a  model  demon- 
stration site. 

» 

Replicate  the  following  components 
of  Project  First  Chance  Model  for 
the  School  year  1981-82: 

1.  Criterion-Referenced  Assessment 
(ABACUS) 

2.  Individual  Education  Plan  (I.E. P.) 

3.  Modified  Systematic  Data 
Monitoring  System 

4.  Curriculum  Format  and  Core  Content 

a)  Individual  Programs 

b)  Group  Programs 

5.  Child  Progress  Evaluation 

a)  P re-Post  ABACUS 

b)  Individual  and  Group  Programming 
Data 

Provide  release  time,  transportation  and 
per  diem  for  staff  to  attend  five  days 
of  training.  (Nov.  30-Dec.  A,  1981) 

Repro^iuce  Project  First  Chance  materials 
for  classroom,  as  needed. 

Request  additional  technical  assistance 
from  Project  First  Chance  personnel, 
as  needed. 
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We  agree  to  meet  the  responsibilities  outlined  and  to  coordinate  with 
PROJECT  FIRST  CH.\NCE  and  PROJECT  FULL  POTENTIAL. 


Jeanne  McRae  McCarthy,  Ph.D. 
Director 

PROJECT  FIRST  CHANCE 


Allan  Siegal 
Teacher 

PROJECT  FULL  POTENTIAL 


Date: 


Date: 
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LOG  OF  PARENT  CONTACT 
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THE  ARIZONA  BASIC  ASSESSMENT  AND 
CURRICULUM  UTILIZATION  SYSTEM 
FOR 

YOUNG  HANDICAPPED  CHILDREN 

BOOK  TWO 
ASSESSMENT  FOR  INSTRUCTION 


by 

Jeanne  MA  McCarthy 
Kathryn  A.  Lund 
Candace  S«  Bos 
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in  Headstart  programs,  in  multicategorical  programs,  in  programs  for 

physically  involved  children,  and  in  programs  for  the  mentally  retarded 

mt  both  the  educabXe  and  trainable  levels.    Thus,  the    answer  to  the 

organizational  structure  of    the  program  will  not  be  restricted  by  the 

system.    That  decision  can  ^e  made  in  response  to  your  local  needs,  with 

full  knowledge  that  the  ABACUS  system  will  be  adaptable  to  the  needs,  of  the 
program. 

Level  I  Screening;    PreABACUS  Screening  Scale. J  (PASS  I) 

Within  the  ABACUS  system,  each  step  in  the  assessment  process  has 
been  coordinated  with  the  steps    that  follow  to  avoid  the  need  to 
duplicate  what  has  already  been,  completed.    The  inst^rument  to  be  used  in 

)  ■ 

vthe  Level  I  screening  program  is  the  PreABACUS  Screening  Scale  I  (PASS  I). 

It  is  a  checklist  of  behavioral  observations  ii^he  five  developmental 

areas  of  the  curriculum:    Body  Management,  Self-Care,  Communication,  Pre- 

academics,  and  Socialization.    PASS  I  has  been  developed  for  ages  2,  3,  • 

A,  and  3.    Each  checklist  consists  of  ten  items  for  each  developmental 

area  to  be  rated  by  the  parent  or  caregiver. 

It  is  cost  effectivf*.  in  terms  of  time  per  child,  requiring  about  ten 

*  ♦* 

minutes.    For  instructing  the  parent  and  interpreting  the  results  more 
professional  time  may  be  required.  j  . 

The  PASS  I  could  be  appropriately  used^to  screen  nursery  schools  for 
those  children  in  need  of  further  assessm^t  and  possible  programming.  It 
has  been  used  in  Headstart  programs  as  the  first  step  in  identifying  special 
needs  children.    It  can  be  used  in  kindergarten    screening  programs  or  as 
a  part  of  the  prekindergarten  registration  process.    It  can  be  used  by 
physicians  with  the  mother  completing  it  as  she  waits.    The  PASS  I  can 
be  effectively  used  in  any  setting  where  young  children  need  to  be  observed 
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.objectively  as  a  prelude  to  assessing  further  the  child's  need  for  a 
program  of  early  intervention.    In  these  cases,  PASS  I  will  need  to  be 
followed  by  the  PASS  II.    Preparation  for  Level  II  screening  needs  to 
be  made  before  Level  I  screening  is  begun. 

Copies  for  each  age  level  of  the  PASS  I  are  included  in  Appendix  B, 
TWO  different  formats  for  the  PASS  I  are  presented.    The  first  is  a  six 
page  booklet  that  would  be  given  to  the  parent    to  fill  out  independently. 
It  consists  of  a  cover  sheet  and  one  page  for  each  developmental  area. 
A  description  of  each  developmental  area  has  been  provided  to  aid  the 
parent  in  completing  the  checklist.    The  second  format  is  a  two  page 
Bheet  to  be  used  in  a  day-care  center  or  nursery  school  by  an  individual 
familiar  with  the  child  and  the  PASS  I.    Descriptions  of  each  develop- 
mental area  have  been  deleted  to  ke^p  the  PASS  I  record  sheet  in  a  two- 
Tpage  form. 

Administrating  and  Scoring  the  PASS  I 

A  sample  of  one  child's  performance  on  the  PASS  I  is  presented  in 
Figure  2. 

Insert  Figure  2 

Directions  for  comp     ting  the  PASS  I  are: 

1.  Select  the  PASS  I  that  corresponds  with  the  child's  chronological 
age:  two  year  old  (children  2-0  to  2-11);  three  year  old  (children 
(3-0  to  3-11);  four  year  old  (children  4-0  to  4-11);  or,  five  year 
old  (children  5-0  to  5-11). 

2.  Instruct  the  p.arent  or  caregiver  to  fill  in  the  identifying  information 
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requested  on  the  cover  sheet.    Ask  the  parent  to  read  the 
instructions.    Offer  any  help  necessary.    Refer  to  the 
accompanying  guidelines  before  reviewing  the  child's  skills 
and  knowledge  in  each  developmental  area.  "Check  the  child *s 
performance  in  each  skill  on  the  following  pages.    After  checking 
the  child *s  skills  within  an  area,  total  the  number  of  ^Can  Do' 
responses.    Write  this  number  in  the  box  marked  TOTAL  on  each 
page.    Tranoler  that  number  to  the  appropriate  TOTAL  column  for 
each  developmental  area  on  this  page." 

3.  Turn  to  page  2,  BODY  MNAGEMENT,  and  ask  the  parent  to  read  the 
description  of  this  area  and  the  instructions:  "For  each  iten., 
place  a  check  (/)  in  the  column  that  best  describes  the  child's 
skills."      All  ten  items  should  be  checked  as  'Can  Do',  'Does 
with  Help',   'Cannot  Do',  or  'Don't  Know'. 

4.  Turn  to  page  3>  SELF-CARE,  and  proceed  as  for  BODY  MANAGEMENT. 

5.  Continue  in  the  same  way  for  the  developmental  areas  of  COMMUNICATION, 
PREACADEMICS,  AND  SOCIALIZATION. 

6.  Total  the  number  of  'Can  Do'  for  each  developmental  area.  Record 
the  number  in  the  TOTAL  box. 

7.  Transfer  each  total  score  to  the  appropriate  column  on  the  cover 
page  by  checking  the  number  in  '-he  appropriate  column. 

3.    Ask  the  parent  to  respond  to  the  question:  "Do  you  consider  this 

child  to  be  a:  ^slow  learner;   ^average  learner;   ^rapid  learner? 

A  check  (/)  should  be  placed  in  front  of  the  appropriate  response. 
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Figure  2  presents  a  completed  PASS  I  for  Richard,  a  five  year  old  boy 
vho  h^s  been  described  as  autistic.    Richard's  mother  completed  the 
checklist  with  the  teacher  reviewing  the  scoring  process.    Note  how  the 
scores  were  transferred  from  the  totals  column  on  each  developmental  area 
page  to  the  cover  sheec  by  checking  the  column  in  which  the  total  score  appears. 

Interpreting  the  PASS  I 

The  items  in  each  developmental  area  of  the  PASS  I  have  been  selected 
as  appropriate    for  children  from  24  to  35  months  (2  year  level  form)^ 
from  36  to  47  months  (3  year  level  form);  from  48  to  59  months  (4  year 
level  form);  or  from  60  to  71  months  (5  year  level  f orm)  •    These  are  the 
skills  that  have  developed  in  most  children  at  each  age  level.    Because  of 
the  wide  range  of  variability  in  normal  populations  in  the  early  years,  some 
children  may  have  acquired  these  skills  much  earlier  and  some  much  later, , 
but  these  children  still  fall  within  the  normal  range  I    In  interpreting 
the  scores  xt  is  important  to  consider  whether  the  child  has  just  passed  a 
birthday  and  is  a  •'young  five",  for  example,  or  whether  he  is  an  "old  five" 
with  his  birthday  approaching  soon.     In  both  cases  the  5  year  age  level  would 
be  used.    The  eleven  months  range  possible  within  each  age  group  might  make 
a  big  difference  in  the  decision  to  refer  or  not  to  refer. 

The  guidelines  for  interpreting  the  total  score  in  each  developmental 
area  are: 

1.  If  the  total  score  is  9  or  10,  there  is .apparently  no  need  for  concern 
about  the  child's  skill  in  that  area  or  for  further  screening. 

2.  If  the  total  score  is  5.  6,  7>  or  8,  there  ma^  be  a  reason  to  further 
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observe  the  child's  devp.lopment,  providing  special  opportunities 
for  skill  development.    This  would  be  specially  true  for  "older" 
children  o£  that  age,  or  for  those  scoring  in  the  lower  limits  of 
this  "observe"  range.    A  follow-up  screening  of  these  children 
is  recommended  in  three  to  six  months. 
3.    If  the  total  score  is  0,  1,  2,  3,  or  4,  development  would  appear 
to  be  significantly  delayed  and  referral  for  the  more  intensive 
PASS  H  screening  appears  to  be  indicated.    Such  low  scores  in 
more  than  one  developmental  area  would  strongly  underline  the  need 
for  further  assessment. 
If  a  child  scores  in  the  0-4  range  in  any  one  of  tV i  five  develop- 
mental areas  further  screening  is  recommended.    Although  each  developmental 
area  is  important  in  the  child's  total  development,  the  areas  of  Connunica- 
tion  and  Preacaiemics  are  of  special  importance  to  success  in  the  educational 
setting.    They  are  the  areas  that  se?-m  especially  vulnerably  to  delay, 
regardless  of  the  cause  of  the  problem*    Therefore,  delays  in  these  areas 
should  be  a  source  of  specific  concern  and  immediate  action.     If  a  child* s 
Swore  in  either  Communication  or  Preacademics  falls  in  the  lower  limits  of 
the  "observe"  range  (5,  6)  and  he  is  old  for  his  range,  the  child  should  be 
referred  for  indepth  screening.    The  general  rule  of  thumb  for  children  with 
questionable  results  is,  "When  in  doubt  administer  the  more  complete 
PreABACUS  Screening;  Scale  II." 

It  can  be  seen  from  Richard's  Summary  Sheet  that  further  screening  is 
needed,  since  his   scores  of  2,  3,  1,  0,  0  indicate  serious  delays  in  all 
developmental  areas. 
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Level  II  Screening:  The  PreABACUS  Screening  Scale  II  (PA^^>  II) 

The  PASS  II  coasists  of  65  items  in  the  five  developmental  areas 
of  the  ABACUS  assessment  instrument.    In  the  area  of  Body  Management, 
eight  Gross  Motor  items  and  seven  Fine  Motor  items  are  assessed;  in 
Self "Care  eleven  items;  in  Communication  14  items;  17  items  ia  Preacademics 
are  sampled;  and  8  items  in  Socialization.    These  items  are  starred  in  the 
ABACUS  assessment  and  need  not  be  repeated  if  the  complete  assessment  is 
administered.    The  PASS  II  is  in  Appendix  B.    The  PASS  II  provides  the 
structure  for  the  direct  sampling  of  the  child's  behavior  by  the  teacher. 
It  can  be  administered  in  about  one  hour,  with  variability  depending  on 
both  the  teacher  and  child.     If  possible,  the  child  is  assessed  without 
the  parent  present.     The  parent  is  then  free  to  complete  the  Child/Family 
History  (Appendix  B)  with  the  home  teacher  or  other  appropriate  staff 
member,  i.e.,  social  worker,  parent/community  worker,  or  counselor. 

The  materials  necessary  for  administering  the  PASS  11  need  to  be 
selected  from  the  ABACUS  Assessment  Kit.     In  some  cases,  it  may  be  more 
appropriate  to  assemble  a  separate  PASS  11  Kit,  rather  than  dividing  the 
ABACUS  assessment  materials.     The   materials/equipment  required  for  the  PASS  H 
are  listed  in  Appendix  A, in  two  formats.     If  the  PASS  II  is  to  be  adminis- 
tered by  more  than  one  person,  for  example  one  person  administering  each 
developmental  area,  it  may  be  desirable  to  collect  the  materials  needed  for 
each  developmental  area  and  put  them  in  separate"  bagr  or  boxes.    In  this  case, 
the  "Materials  List-Cross  Listed  by  Item"  will  be  used.    If  the  materials 
for  all  the  items  are  to  be  packaged  in  one  container,  the  PASS  II  Materials 
L'^st  is  to  be  used. 
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Administering  the  PASS  II 

In  administering  the  PASS  II  several  formats  may  be  used.  Stations 
can  be  set  up  and  one  person  can  give  all  the  items  in  one  developmental  ' 

4 

area.    The  child  would  then  rotate  among  the  various  developmental  area 
stations.    In  this  procedure,  trained  volunteers  could  be  utilized,  each 
administering  only  one  section  of  the  PASS  II.    This  procedure  is 
generally  most  feasible  with  higher  functioning  children  or  with  children 
already  familiar  with  the  personnel,  as  in  a  Headstart  program.  Many 
children,  however,  will  function  better  in  a  one-to-one  situation  with  a 
consistent  examiner.     In  this  situation  it  is  sometimes  easier  if  the 
teacher  works  directly  with  the  child  while  the  instructional  aide  supplies 
the  materials  to  the  teacher  and  serves  as  recorder.     Screening  procedures 
will  need  to  be  implemented  in  accordance  with  the  varying ^needs  of  the 
child. 

The  PASS  II  can  be  presented  sequentially  starting  with  Body  Management. 
However,  the  teacher  may  elect  to  start  with  any  of  the  developmental  areas 
except  Communication,  vr.ich  is  administered  last.    All  sixty-five  items 
on  the  PASS  II  are  presented  with  the  exception  of  those  that  can  be 
assessed  by  observation.    The  format  of  the  PASS  II  items  is  identical 
to  the  ABACUS  assessment  items.     Richard's  summary  sheet  and  the  first  page 
items  for  the  PASS  II  is  presented  in  Figure  3.  On  the  item  pages  the  first 
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Keep  in  mind  that  each  child  is  unique,  reflecting  all  of  the  experiences 
he  has  had  in  the  two,  three,, four  or  five  years  of  his  life.     If  this 
child  seems  to  be  able  to  do  most  of  the  things  his  peers  can  do,  he 
probably  does  not  need  further  individual  concern.     In  the  "Guidelines  for 
Further  Assessment",  the  chronological  age  is  noted  in  the  left-hand  column. 
Those  items  marked  with  an  "X"  are  the  behaviors  that  can  be  done  by  most 
children  that  age.    Those  items  marked  with  an  "0"  may  vary,  depending 
cn  each  child's  experiential  background.    For  example,  if  a  four  year  old 
child  has  been  in  day  care  or  nursery  school,  he  has  probably  seen  his 
name  in  print,  and  Tiight  pass  item  3  in  Reading  Skills.    If,  however, 
print  Liaterials  are  new  to  him,  he  might  not,  but  it  need  not  be  a  reason 
to  refer  at  this  time.    Rather,  teach  the  skill  and  watch  the  child's 
response  before  referring  for  further  assessment. 

Delays  in  Communication  should  always  be  cause  for  further  referral 
at  all  four  ages.     Delays  in  Preacademics  need  to  be  of  conern  at  all 
ages.     Delays  in  Self -Care  Skills  would  indicate  the  need  for  parent 
counseling  or  a  home  program,  since  opportunities  to  learn  Self-Care  should 
be  presented  at  home.    Delays  in  Gross  and  Fine  Motor  Skills  or  in  Sociali- 
zation, if  sevece,  may  be  indicative  of  the  need  for  further  assessment. 
Thus,  if  a  child  cannot  do  the  items  marked  "X"  in  any  area  other  than 
Self-Care,  refer  for  the  complete  ABACUS  assessment.    However,  assessment 
of  young  delayed  children  cannot  become  mechanical.    Directed  teacher  and 
parent  judgement  may  be  among  the  finest  clinical  tools  available  and  need 
to  be  an  important  ingredient  in  the  referral  process.    If  there  is  any 
doubt,  refer  for  the  more  complete  ABACUS  assessment. 


At  some  point  in  the  assessment  process,  it  is  wise  to  plan  on  both 
Vlalon  and  hearing  screening.    This  can  be  'done  in  a  very  simple  way,  ^ 
uaing  a  whispered  voice  test  for  hearing,  and  a  Snellen  Chart  for  vision, 
if  funds  are  at  an  absolute  minimum*    If  a  professional  trained  in  vision 
and  hearing  screening  is  available,  much  more  confidence  can  be  placed  in 
the  results  of 'audiometric  screening  of  hearing,  or  measures  of  near-point 
and  far-point  vision  using  such  instruments  as  the  Orthoratio  or  the 
Telebinocular.    The  younger  the  child,  the  more  highly  trained  and  experienced 
the  person  needs  to  be  if  the  results  are  to  be  meaningful*     If  possible, 
a  school  nurse  or  city,  county,  or  state  health  nurse  may  provide  such 
service  by  training  volunteers,  doing  rechecks,  and  int^erpreting  results 
to  parents. 

In  addition,  provisions  need  to  be  made  for  a  physical  examination  of 
each  child  being  considered  for  a  special  program.    The  school  physician 
may  be  called  upon  if  available,  well-ba^^y  clinics  may  be  utilized,  or  the 
parents  may  be  referred  to  the  family  physician.     In  any  case,  it  is  important 
that  the  child  be  seen  by.  a  physician  for  a  general  physical  check-up,  including 
current  immunizations. 

III.  DIAGNOSIS 

The  results  of  the  PASS  I  and  the  PASS  II,  when  coupled  with  personal 
contact  with  the  child,  and  the  Child/Family.  History  serve  as  the  first 
step  in  determining  if  the  child  has  a  handicap  requiring  educational 
intervention.     Diagnosis,  within  the  ABACUS  system,  refers  to  the  process 
of  determining  the  nature  and  extent  of  the  problem  and  eligibility  for 
special  education  services.    Only  a  small  percentage  of  the  total  number 
of  children  screened  will  emerge  as  qualifying  for  services,    hany  of  the 
"at  risk"  children  may  be  found  to  have  a  medically  correctable  condition, 
such  as  visual  problems  correctable  by  glasses,  or  hearing  problems 
correctable  by  inserting  tubes  in  the  ears. 
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ERIC 


420 


\ 


AI'PKNDIX  H 


PRE  ABACUS  SCREKNIMG  SYSTEM  LEVEL  I 
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THE  ABACUS 
PreAbacus  Screening  System  Level  I 


NAME; 


BIRTHDATE: 


Check  child's  perf omanceS4^  each  skjA.1  on  the  following  pages ^ 
the  child's  skills  within  artvoreajytotal  the  niAnber  of  'Can  Do' 


Llie    CllXJLU    &    orwXJLj-o    wj.  ^^jy^^   .   

this  number  in  the  box  marked  TOTAL  on  each  pa^e.  Then  transfe/r  that  number  to 
the  coiumn  on  this  page  which  includes  the  TOTAI^  in  each  devel 


After  checking 
responses.  Write 


pmental  area* 


Developmental  Areas 

I.     BODY  MANAGEMENT 
II.  SELF-CARE 
HI.  COMMUNICATION 
IV.  PREACADEMICS 

V.  SOCIALIZATION 

Do  you  consider  this  childyto  be  a; 

_slow  learner     /   average  U 

o 


rapid  learner 
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I.    BODY  MANAGEMENT:    This  area  of  development  includes  gross  motor  and  fine  motor 
"      skills.    The  tasks  involving  large  muscle  development  include 
crawling,  walking,  climbing,  reaching  and  balancing.  The 
tasks  involving  small  muscle  development  or  dexterity  include 
grasping  small  objects  with  the  thumb  and  forefinger,  balancing 
objects  on  top  of  each  other,  fitting  pieces  into^a  puzzle, 
and  putting  pegs  in  a  pegboard. 

For  each  item,  place  a  check  (v/)  in  the  column  that  best 
describes  the  child's  skills. 

Does  Can 
Can    With    Not  Don't 
Do      Help    Dq  Know 


.Seats  self  in  small  chair 

.Creeps  up  stairs  and  crawls  around  objects 

.Bends,  twists,  squats 

.Walks  without  holding  on,  in  general  direction 

.Jumps  in  place 

.Climbs  into  adult  chair 

.Rolls  ball 

.Places  3  shapes  correctly  in  form  board 
.Stacks  4  small  blocks  to  make  a  tower 
.Puts  6  large,  round^pegs  in  pegboard 


Comments; 


TOTAL 
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11      self-care:    This  area  of  development  includes  all  the  caks-che  child  learns 

  cKac  increases  hia-  independence  and  ability  to  take  care  of 

himself  such  as  dressing,  toileting,  grooming,  earting,  mechan- 
ical know-how,  and  safety. 

For  each  item,  place  a  check  (V)  in  the  column  that  best  describes 
the  child's  skills. 

Does  Can 

•    "  Can    With  Not  Don't 

Do      Help  Do  Know 

.Undresses  completely  when  clothes  are  unfastened         

.Trys  to  put  on  selected  clothes         

.Indicates  toilet  needs;  uses  potty  chair         

.Stays  dry  more  often  than  wet         

.Washes  hands        1^ 

.Holds  cup  with  both  hands  and  drinks  fronv  cup         

.Eats  finger  foods  .       

.Uses  spoon  to  scoop  food  from  bowl         

.Turns  knobs       

.Understands  "NO"  and  stays  away  from  common  dangers         


Comments:  ^'  TOTAL 
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111.  COMMUNICATION; 


This  area  of  development  includes  all  the  sounds  your  child 
mak.es  to  let  you  know  what  he  wants  or  how  he's  feeling. 
These  sounds  may  be  ones  only  you  understand  or  they  may 
be  full  words  or  the  beginnings  of  full  words.    They  are 
your  child's  way  of  communicating  with  you  and  others. 
This  part  of  language  is  called  expressive  lanRliage 
(or  production) . 

Receptive  language  (or  comprehension)  reflects  your  childjs 
ability  sto  understand  what  you  say  to  him,  even  if  he  can  t 
yet  say  the  words  himself. 

For  each  item,  place  a  check  (V)  in  the  column  that  best 
describes  the  child's  abilities.- 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


.Produces  50  or  more  words 

.Understands  nouns  and  verbs  (270  words) 

.Understands  what  and  where  questions 

.Points  to  common  objects/pictures  when  named 

.Understands  simple  commands  (e.g.,  show  me  the  dog; 

get  the  box  and  ball) 
.Understands  and  answers  yes/no  questions  (e.g..  Is 

Daddy  sleeping?) 
.Imitates  words,  sounds,  and  short  phrases 
.Uses  functional  words  (all  gone,  more,  no) 
.Uses  nouns  to  refer  to  food,  body  parts,  personal 

clothing  or  household  items 
.Uses  two  word  phrases  (e.g.,  baby  eat;  mommy  s  shoe 

drink  milk;  more  cookie) 


TOTAL 


Coramen  t  s : 
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IV.    PREACADEMICS : 


This  area  o£  development  includes  readiness  skills  for  Che  kinds 
of  knowledge  that  children  learn  in  school.     Some  of  the  tasks 
involved  are  matching  like-objects;  scribbling  on  paper; 
understanding  simple  number  concepts;  and  looking  at  books. 

For  each  item,  place  a  check  (V)  in  the  column  that  best 
describes  the  child^s  abilities. 


Can 
Do 


•Uses  toys  functionally  (e.g.,  toy  car,  telephone) 
•Listens  to  short  nursery  rhymes  and  enjoys  repetition 
•Enjoys  tactile/large  picture  books 
•Points  to  pictures  in  book  Ce,g,,  find  the  ball) 

*  Uses  name  of  one  color  ^ 
•Understands  concept  of  one,  two 
•Understands  concept  of  another/more 
•Sorts  2-3  objects 

•Uses  one  hand  consistently  in  most  activities 
•Scribbles  and  marks  on  paper 


Does 
With 
Helg. 


Can 

Not  Don't 
Do  Know 


Comments i 


TOTAL 
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V      SOCIALIZATION:    This  area  of  development  includes  socialization  skills  which 

  increase  your  child's  ability  to  get  along  with  other  children, 

be  a  positive  and  enjoyable  member  of  a  family,  and  to  function 
and  learn  well  in  school. 

For  each  item,  place  a  check  (7)  in  the  column  that  best 
describes  the  child's  abilities. 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 

.Initiates  own  play  activities         

•Plays  alone  better  than  with  other  children         

.Refers  to  self  by  name         

.Identifies  self  in  mirror         

.Explores  environment  energetically         

.Shows  strong  sense  of  possession  (e.g.,  "It's  mine!') 

.Shows  new  awareness  of  people;  shy  with  strangers    ^      

.Answers  question,  "Are  you  a  boy/girl?"         

.Smiles  and  shows  other  emotional  responses 

(feelings)    — —     

•Gives  affection  to  other  humans  and  objects  (toys)         

TOTAL 

Comments:   


PreAbacus  Screening  System  Level  I 


HAME:^ 
DATE: 


DATE: 


OBSERVER/RATER: 


RELATIONSHIP  TO  CHILD: 


THE  TWO  YEAR  OLD 


Check  (/)  child's  developmental  aiw^rtti^in  ea^tTS^es^sted  below  as  compared  to  the 


average  TWO  year  old 

Developmental  Areas: 
I.     BODY  MANAGEMENT 

II.  SELF-CARE 
III*  COM>fUNICATION 

IV*  PREACADEMICS 
V.  SOCIALIZATION 


Do  you  consider  this  child  to 
slow  learner 


*Check  (y6  the  one  that  best  describes  the  child 'yfe  skills: 
I.     BODY  MANAGEMENT 


Comnents : 


•Seats  self  in  small  chair 

•Creeps  up  stairs  and  crawls  around  objects 
•Bends,  twists,  squats 

•Walks  without  holding  on,  in  general/clirection 
•Jumps  in  place 
•Climbs  into  adult  chair 
•Rolls  ball 

•places  3  shapes  correctly  in  fprm  board 
•Stacks  4  ^mall  blocks  to  make  a  tower 
•Puts  6  large,  round  pegs  in/pegboard 


II.  SELF-CARE 


•Undresses  completely  when  clothes  are  unfastened 
•Trys  to  put  on  se/lecr^ii--cloTn 
•Indicates  toilet  In-e^s ;  uses  potty  chart 
•Stays  dry  more  frequently  than  wet 
•Washes  hands 

•Holds  cup  with  both  hands  and  drinks  from  cup 
•Eats  finger  foods 

•Uses  spoon  to  scoop  food  from  bowl 
•Turns  knobs 

•Understands  '"'*0"  and  stays  away  from  common  dangers 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


Commencs : 


TOTAL 


COMMUNICATION 

•produces  50  or  more  words 

•Understands  nouns  and  verbs  (270  words) 

•Understands  what  and  wnere  questions 

•points  to  cocmon  objects/pictures  when  named 

•Understands  simple  commands  (e.g.,  show  me  the  dog; 

get  the  box  and  bail) 
•Understands  and  answers  yes/no  ques^OTTB— ffr-^-fi-^.  Is 

Daddy  sleeping?) 
•Imitates  words,  sounds,  an^short  phrases 
•Uses  functional  words  (ali  gone,  more,  no_) 
•Uses  nouns  to  refer  to  food,  body  pa^s^per sonal 

clothing  or  household  Items 
•Uses  two  word  phrases  (e.g.,  baby  d^t ;  mommyAs  shoe; 

drink  milk;  more  cooki 

Coxmnents: 


Can  With  Not  Don't 
Do     Help    Do  Know 


IV.  PREACADEMICS 


V.  SOCIALIZATION 


•Uses  toys  functionally  (e.g.,  toy  car,  tele^^one) 
•Listens  to  short  nursery  rhymes  and  enjoysX^petition 
•Enjoys  tactile/large  picture  books 
•Points  to  pictures  in  book  (e.g.,  find  t^e  ball) 

TTses  nnme  of  one  color 
•Understands  concept  of  one,  two 
•Understands  concept  of  another/more^ 
•Sorts  2-3  obj  ects 

•Uses  one  hand  consistently  in  mo^  activities, 
•Scribbles  and  marks  on  paper 

Comments : 


Initiates  own  play /activities 
Plavs  alone  better  than  with  ot'^.er  children 
Refers  to  self  by  fnam^--- — ^ 
Identifies  self  irkmirror 
Explores  environment  energetically 
Shows  strong  sense  of  possession  (e.g., "It's  mine") 
Shows  new  awareness  of  people;  shy  with  strangers 
Answers  question,  '*Are  you  a  boy/girl?" 
Smiles  and  shows  other  emotional  responses  (feelings) 
Gives  affection  to  other  humans  and  objects  (toys) 


Coniments : 


TOTAL 


m  ABACUS 


PreAbacus  Screening  System  Level  I 
PASS  I 


NAME: 


BIRTHDATE: 


Check  child's  performance  iTt--^ach^  ^- 

the  child's  skills  within  an  area,  total  the  nu4)er  of  'Car 

this  number  in  the  box  marked  TOTAL  on  each  i^e.  Then  t^nsfer  that  number  to 
the  column  on  this  page  which  includes  to^-^OTAL  in  each/developmental  area. 


Developmental  Areas 
I.     BODY  MANAGEMENT 

II  •  SELF-CARE 
III.  COMMUNICATION 

IV.  PREACADEMICS 
V.  SOCIALIZATION 


Do  you  consider  this 
slow  learner 


rapid  learner 


ERLC 


THE  THREE  YEAR  OLD 


I.    BODY  MANAGLMRNT; 


This  area  of  development  includes  gross  motor  skills  and 
fine  motor  skills.    The  tasks  involving  large  muscle  development 
include  walking,  running,  climbing,  reaching  and  balancing.  The 
tasks  involving  small  muscle  development  or  dexterity  include 
grasping  small  objects  with  the  thumb  and  forefinger,^  balancing 
objects  on  top  of  each  other,  fitting  pieces  into  a  puzzle, 
and  putting  pegs  in  a  pegboard. 

For  each  item,  place  a  check  (>/)  in  the  column  that  best 
describes  the  child's  skills. 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


'Walks  up  and  down  stairs  alternating  feet 
•Walks  in  heel-toe  pattern 
'Runs  around  obstacles  and  turns  corners 
*Hops  on  one  foot 
•Climbs  easy  playground  apparatus 
^Throws  ball  under  hand  10  feet 
*Catches  bounced  ball 
*Lines  up  blocks  tc  form  train 
*  Builds  tower  with  7  small  blocks 
•places  blocks  to  make  bridge 


Comments: 


TOTAL 


ERLC 


440 


THE  THREE  YEAR  OLD 


SELF-CARE;    This  area  of  development  includes  all  the  tasks  that  your 

child  learns  that  increases  his  independence  and  ability  to 
take  care  of  himself  such  as  dressing,  toileting,  grooming, 
eating,  mechanical  know-how,  and  safety. 

For  each  item,  place  a  check  (V)  in  the  column  that  best 
describes  the  child^s  abilities. 


Does  Can 

Can  With  Not  Don' 

Do  Help  Do  Know 

Unbuttons  front  and  side  buttons         

Puts  on  pants,  socks,  shoes         

Pulls  pants  down  and  up  but  may  need  help  with         

fastening 

Cares  for  self  at  toilet,  sits  on  seat        

Dries  hands  after  they  are  washed         

Brushes  teeth  ,        

Blows  nose  using  tissue         

Stabs  meat  pieces  with  fork         

Carries  a  tray         

Hesitates  at  top  of  stairs         

Comments:  TnTAT 


THE  THREE  YEAR  OLD 


III.  CO^MUNICATION: 


This  area  of  development  includes  all  the  sounds  your  child 

makes  to  let  you  know  what  he  wants  or  how  he's  feeling. 

These  sounds  may  be  ones  that  only  you  understand  or  they  may  De 

full  words  or  the  beginnings  of  full  words.    They  are  your 

child*s  way  of  communicating  with  you  and  others.  This 

part  of  language  is  called  expressive  language  (or  production). 

Receptive  language  (or  comprehension)  reflects  your  childjs 
ability  to  understand  what  you  say  to  him,  even  if  he  can  t 
yet  say  the  words  himself. 

For  each  item,  place  a  check  (v/)  in  the  column  that  best 
describes  the  child's  abilities. 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


^Produces  and/or  comprehends   90Cword  vocabulary   

'Understands  taking  turns   

•Understands  and  follows  2  step  commands  (e.g.,  get   

the  ball  and  the  car) 

'Understands  who,  why,  and  now  questions   

•Uses  prepositions/location  words  (e.g.,  the  baby   

is  in  box;  ball  in  on  table) 

*Uses  3  or  more  word  sentences   

'Uses  -s  for  plurals   

'Talks  about  past  experiences  with  -ed  on  past   

tense  verbs 

•Uses  is/are  +  verbing  forms  (e.g.,  the  boy  is   

playing;  she  is  calking) 
*Uses  personal  pronouns    I./^^  for  self   


Comments  J 


TOTAL 


ERLC 


4^1 


THE  THREE  YEAR  OLD 


PREACADEMICS;    This  area  of  development  includes  readiness  skills  for  the 
kinds  of  knowledge  that  children  learn  in  school.    Some  of 
the  tasks  involved  are:  naming  pictures,  matching  like  objects, 
matching  by  color,  drawing  lines  and  circles,  learning  math 
concepts,  and  looking  at  books. 

For  each  item,  place  a  check  (\/)  in  the  column  that  best 
describes  the  child's  abilities. 


Does  Can 

Can  With  Not  Don't 

Do  Help  Do  Know 

.Enjoys  looking  at  books  alone         

.Enjoys  being  read  to         

.Knows  real  words  from  nonsense  words 

(allakazaml)(bibbity-bobbity-boo)    j      

.Can  name  hidden  objects  (What  did  I  hide?)         

.Names  5  pictures  in  a  book         

.Matches  objects  to  pictures         

.Matches  some  colors 

.Indicates  which  of  two  groups  has  more/is 

bigger         

.Understands  basic  time  concepts  (e.g.,  iuncti 

time,  nap  time)         

.Draws  horizontal  and  vertical  strokes         


Comments: 


TOTAL 


THE  THREE  YEAR  OLD 


V.    SOCIALIZATION;    This  area  includes  socialization  skills  which  increase  your 
■  child's  ability  to  get  along  with  other  children,  be  a  posi- 
tive and  enjoyable  member  of  a  family,  and  to  function  and 
learn  well  in  school. 

Check  (v/)  Che  one  that  best  describes  the  child's  abilities, 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


•Invents  people  and  objects  -  imaginative  pretend 
play 

•Copies'*  domestic  activities  in  play  (e.g.,  make-   

believe  house  keeping,  rocking  baby) 
•Shows  affection  for  younger  children/siblings   

(e.g.,  gives  hugs,  kisses) 

•Helps  put  things  away  ^   

•Initiates  and  responds  to  greeting  (e.g..  Hi  )   

•Gives  first  and  last  names  on  request   

•Shows  number  of  fingers  to  indicate  age  (e.g.,  "How   

old  are  you?") 

•Shares  toys  or  food   

•Plays  best  with  one  other  child  .   

•Engages  in  parallel  play  with  group   

Comments:  TOTAL 


41 1 


DATE: 


ftreAbacus  Screening  System  Level  I 

DATE:  ^ 


OBSERVER/RATER: 


RELATIONSHIP  TO  CHILD: 


THE  THREE  YEAR  OLD 


Check  M  child's  developmental  abpilTl^in  eaclT^^^SsUsted  below  as  compared  to  the 
average  THREE  year  old. 

I 

Developmenta 1  Areas : 

I.   BODY  :l\:;age:£nt 

II.  SELF-CARE 

III.  CO>DrJN'ICATION 

IV.  PREACADEJICS 

V.  SOCIALIZATION 


Do  you  consider  this  child  t 
slow  learner 


II.  SELF-CARE 


*Check  (v^^the  one  that  best  describe3,...ei1e  child  *  s  skills;/ 

I.    BODY  manage: rENT 

Teet 


*Walks  up  and  down  stairs  alternat 
*V74lks  in  heel-toe  pattern 
•Runs  around  obstacles  and  turns  corners  ^ 
"Hops  on  one  foot 
*Cllmbs  easy  playground  apparatus 
'Throws  ball  under  hand  10  feet 
*Catches  bounced  ball 
*Lines  up  blocks  to  f^airm  trai 

*  Builds  tower  with  7  smaH  blocks 

*  Places  blocks  to  make  bridge  ^— pjJ|_^ 

Comments: 


ERIC 


*Onbuttons  front  and  side  b 
'Puts  on  pants,  socks,  shoes 
*Pulls  pants  down  and  up  but  may  need  help  with 
fastening 

*Cares  for  self  at  toilet,  sits  on  seat 

'Dries  hands  after  they  are  washed 

'Brushes  teeth 

*Blows  nose  using  tissue 

*Stabs  meat  pieces  with  fork 

•Carries  a  tray 

'Hesitates  at'  top  of  stairs 

Comments: 


TOTAL 


11 


THETHREE_ 


rnMMUNICATION 

•Produces  and/or  comprehends  900  word  vocabulary 
•Understands  caking  turns 

•Understands  and  follows  2  step  commands  (e.g.,  get 

the  ball  and  the  car) 
•Understands  who,  vhv,  and  how  questions 
•Uses  prepositions/location  words  (e.g.,  the  baby 

is  in  box;  ball  in  on  table) 
'Uses  3  or  more  word  sentences 
*Uses  -s  for  plurals  ^ 
•Talks  about  pa^c  experiences ^wlth  -ed  on  past 

tense  verbs  / 
•Uses  is/are  +  verbing  foiAs  (e.g.,  the  boy  is 

playing;  she  is  talkir/g) 
'Uses  personal  pronouns  ^  ^eJ 

Comments: 


Does  Can 
Can    With    Not  Don't 
Do     Help    Do  Know 


PREACADEMICS 

.Enjoys  looking  at  books  alone 
.Enjoys  being  read  to  , 
: Knows  real  words  from  nonsense  words  ■ 

(allak9zam!)(bibbity-bobbity-boo) 
.Can  name  hidden  objects  (What  did  T  hide? ) 
.Names  5  pictures  in  a  book  \, 
.Matches  objects  to  pictures 
.Matches  some  colors  „„rp/i«; 
.Indicates  which  of  two  groups  has  more/is 

.Understands  basic  time  concepts  (e.g..  lunch 

time,  nap  ti.ne) 
.Draws  horizontal  and  vertical  strokes 


^Invents  people  and  oi 

play  /  .  ,  ^ 

•Copies  domestic  activities'  play  (e.g.,  make- 

believe  house  keeping,  roct^iAg_baby)   

*Shows  affection  for  younger  chiidFen/ sioiings 

(e.g.,  gives  hugs,  kisses) 
*Helps  put  things  avay 

•Initiates  and  responds  to  greeting  (e,g.,"Hi") 
•Gives  first  and  last  names  on  request 
*Shows  number  of  fingers  to  indicate  age  (e.g., 

old  are  you?") 
*Shares  toys  or  food 
'Plays  best  with  one  other  child 
•Engages  in  parallel  play  with  group 


"How 


i-PiY^"  Comments: 


TOTAL 


THE  ABACUS 


PreAbacus  Screening  System  Level  I 
PASS  1 


NAME: 


DATE 


BIRTHDATE: 


OBSEFVER/  RATER: 


RELAHONSHIP  TO  CHILD: 


T^IE  FOUR  VFAR  Ol.t 

Check  child's  performance/n  each  skill  on  the  following  pages      After  checking 
Se  child's  skills  withi/an  area,  total  the  ncmber  of  'Cao^'    responses.  Wrxte 
this  number  i    the  box>rkeci  TOTAL  on  each  vaA.    Then  transfer  tnat  number  to 
the  column  on  tliis  pa^S  w.iich  i'tjcludes  the  TOTAll  in  each  developmental  area. 


Development  a  1  ^eas 
I.     BODY  IWJAGEMENT 
II.  SELE^CARE 
III.  C£WMUNICATION 
IV.  /pREACADEMICS 


TOTALS 


5- 


9-10 


V.  SOCIALIZATION 

Do  you  consider  this  child  to  be 
slow  learner 


rapid  learner 


4  1 7 


THE  FOUR  YEAR  OLD 


BODY  MANAGEMENT;    This  area  of  development  includes  gross  motor  skills  and 

fine  motor  skills.    The  tasks  involving  large  muscle  development 
include  walking,  running,  climbing,  throwing  and  catching,  and 
balancing.    The  tasks  involving  small  muscle  development  or 
dexterity  include  grasping  small  objects  with  the  thumb  and 
forefinger,  balancing  objects  on  top  of  each  other,  fitting 
pieces  into  a  puzzle,  and  ^stringing  beads. 

For  each  item',  place  a  check  (V)  in  the  column  that  best 
describes  the  child's  skills.  .y 

Does  Can 
Can    With    Not  Don't 
*"  Do      Help    Do  Know 


.Balances  on  one  foot  for  10  seconds  „ 
.Walks  on  walking  board,  leads  with  both  feet 
.Kicks  ball  toward  target 
.Climbs  ladder/ tree^ 
.Peddles  and  steers  tricycle 

.Throws  ball  overhand  (about  9"  ban,  12  feet) 

.Catches  bean  bag/large  ball, 

.Puts  simple  3~A  piece  puzzles  together 

.Makes  tower  of  5  small  blocks  gradOated  in  size 

.Strings  large  beads 


Comments : 


TOTAL 


THE  FOUR  YEAR  OLD 


II.     SELF- CARE: 


This  area  of  development  includes  all  the  tasks  that  the  child 
learns  that  increases  his  independence  and  ability  to  take  care 
cf  himselfi^such  as  dressing,  toileting,  grooming,  eating,  mechanical 
know  how,  and  safety. 

For  each  item,  place  a  {^/)  in  the  column  that  best  describes  the 
child's  abilities* 


*Dresses  self  completely  with  little  assistance 
•Manages  regular  shirt  or  blouse  including  buttons 

and  zippers 
•points  to  fronr,  and  back  of  clothing;  puts 

clothing  on  body  correctly^ 
*Uses  toilet  without  reminder 
•Washes  hands  and  face  unaided 
•Eats  skillfully  with  spoon  and  fork 
•Spreads  butter  on  bread  with  knife 
•pours  from  pitcher 

•Carries  liquid  (water,  milk)  without  spilling 
•Carries  breakable  objects 


Does  Can 
Can    With    Not  Dcn't 
Do      Help    Do  Know 


Comments: 


TOTAL 


4VJ 


/ 


THE  FOUR  YEAR  OLD 


III,  COMMUNICATION\* 


This  area  of  development  includes  all  the  sounds  your 
child  makes  to  let  you  know  what  he  wants  or  how  he  is 
feeling.     These  sounds  may  be  ones  only  your  understand 
or  they  may  be  full  words  or  the  beginnings  of  full  words. 
They  are  the  child's  way  of  communicating  with  your  and 
others.   'This  part  of  language  is  called  expressive  lan^ua^e 
(or  production) . 

Receptive  language  (or  comprehension)  reflects  your  child's 
ability  to  understi?nd  what  you  say  co  him,  even  if  he  can't 
yet  say  the  words  himself. 

For  each  item,  place  a  chech  (>/'   in  the  column  that  best 
describes  the  child's  abilities. 


Can 

Not  Don't 
Do  Know 


•Produces  and/or  comprehends  1550  word  vocabiilary  

•Understands  time  conj:epts  of  tomorrow,  yesterda}^,       

-understands    compara;:xves  (e.g.  big,  bigger,  biggest;  

pretty-prettier-prpttiest) 

•Understands  and  follows  3  unrelated  commands  (e.g.,       

open  the  door,  get  \  the  block,  and  tie  your  shoe) 

"Uses  complete  ser.tenc\es  of  5-6  +  words       

*Asks  when  questions  .       

•Joins  sentences  together  with  and,  but_       

•Uses  words  to  express  uncertainty  and  mood  (e.g.,       

maybe,  think,  can,  sl\ould.  could) 

•Speaks  clearly     (speech\is  essentially  intelligxble       

with  few,  if  any,  arti\culation  errors 


Comments: 


TOTAL 


ERIC 


4  b  0 


THE  FOUR  YEAR  OLD 


PREACADEMICS:     This  area  of  development  includes  readiness  skills  for  the 
kinds  of  knowledge  that  children  learn  in  school.     Some  of 
the  tasks  involved  are  matching  by  shape,  size  and  color; 
drawing  lines  and  figures;  learning  to  count;  looking  at  books, 
and  pointing  to  own  first  name* 

For  each  item,  place  a  check  (\/)  in  the  column  that  best  describes 
the  child's  abilities. 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 

'shows  increasing  interest  span  in  listening  to  '         

stories 

Matches  pictures  by  shapes,  size  and  color       

"Efinds  pictures  that  are  alike 

Points  to  missing  parts  in  a  picture         

Points  to  own  first  name         

Points  to  selected  letters  (e.g.,  letter  in  name)         

Counts    aloud  from  1-l«}  ^     •     

Counts  3  objects         

Understands  basic  past  an  1  future  concepts  (e.g.,         

last  night,  tomorrow) 
'Copies  a  square  . 


Comments : 


TOTAL 


THE  FOUR  YEAR  OLD 


SOCIALIZATION:    This  area  of  development  includes  socialization  skills  which 

increases  the  child's  ability  to  get  along  with  other  children, 
be  a  positive  and  enjoyable  member  of  a  family,  ^.nd  to  function 
and  learn  well  in  school. 

For  each  item,  place  a  check  (V)  in  the  column  that  best  describes 
the  child's  abilities. 


Does  Can 

Can  With  Not  Don't 

Do  Help  Do  Know 

•Enjoys  dressing  up  in  adult  clothes         

•Plays  interactive  games  (tag,  hide-and-seek)         

^Separates  from  mother  without  crying         

*Shows  concern  for  siblings/playmates  in  distress         . 

*Waits  and  takes  turns         

*Gives  home  address         

*Gives  telephone  number  ^  ^        

*Puts  toys  away  when  asked  to  do  so         

•Helps  with  adult  activities  in  house  and  garden         

(e.g.,  dusting,  drying  dishes) 

^Cooperates  with  other  children  in  play         


Comments: 


TOTAL 


PreAbacus  Screening  System  Level  I 


HAME:. 
DATE: 


DATE: 


OBSERVER/RATER: 


RELATIONSHIP  TO  CHILD: 
THE  FOUR  YEAR  OLD 


(7)  child's  developmental  abilities  in  each  ar^iLted  below  as  compared  to  the 


Check 

average  FOUR  year  old, 

Developmental  Areas: 
I,     BODY  ^L\^•AGE.1£:;T 
II.  SELF-CARE 
III.  COMMUNICATION 

IV.  preacade::ics 
V.  socialization 


Do  you  consider  this  ch 
slow  learner 


TOTALS 


.*Check  (y)  the  one  that 
I.     BODY  MANAGEMENT 


jrapid  learner 


1X3  seconds 
eads  with  both  feet 


^Balances  on  one  ^<  

*Walks  on  walkinsf  board,  ^  

*Klcks  ball  tow/rd  target 
*Climbs  laddepV trees 
*Pe.ddles  and  steers  tricycle 

^Throws  haU!  overhand  (about  9  inch  ball,  12  feet) 
*Catches  bfian  bag/lar^e  ball 
*Puts  simpiS'^A  piece^ptHizles  together 
*Makes  tower  of  five  blocks  ^g]^a<Liiated  in  size 
•Strings  large  beads 


Can 

Not  Don't 
Do  Know 


TOTAL 

Comaents:  1 

^  ] 

Does  Can 

II.  SELF-CARE 


With  Not  Don't 
Help    Do  Know 


*Drcsses  self  completely  with  liVtle  assistance 
•Manages  regular  shirt  or  blouse  ii^luding  button 

and  zippers 
•Points  to  front  and  back  of  clothing;  puts 

clothing  on  body  correctly 
•Uses  toilet  without  reminder 
•Washes  hands  and  face  unaided 
*Eats  skillfully  with  spoon  and  fork 
•Spreads  butter  on  bread  with  knife 
*Pours  from  pitcher 

•Carries  liquid  (water,  milk)  without  spilling 
•Carries  breakable  qbjects 
Comments: 


TOTAL 


Ilj.     COMMUNICATION    ....       .  .  

•Produces  and/or  conprehends  1550  word  vocabulary 
•Understands  time  concepts  of  tomorrov,  yesterday, 
^asVc  week 

•Understands    comparacives  (e.g.  big,  bigger,  biggest; 

pretty-prettier-prettiest) 
•Understands  and  follows  3  unrelated  commands  (e.g., 
open  the  door,  gee  the  block,  and  tie  your  shoe) 
^  'Uses  complete  sentences  of  5-6  +  words 
•Asks  when  questions 


Can  With  Not  Don't 
Do     Help    Do  Know 


*Joins  sentences  together  with  and,  but 
'Uses  words  to  express  uncertainty  and  mood  (e.g^/, 

maybe,  think,  can,  should,  could) 
•Speaks  clearly     (speech  is  essentially  intelligible 

with  few,  if  any,  articulation  errors 

Comments : 


TOTAL 


IV.  PREACADEMICS 


erii: 


[        Does  Can 

pan    With    Not  Don't 

Do      Help    Do  Know 


*  Shows  increasing  interest  snan  in  listening  to 

stories  ^  ^  \ 

^Matches  pictures  by  shapes,  size  and  color 
•Finds  pictures  that  are  alike       /  | 
*Points  to  missing  parts  in  a  picture  \ 

*  Points  to  own  first  name        /  I 
^Points  to  selected  let ters^jkj_g_ijuJLerter^  in  name) 

*  Counts    aloud  from  1-10 
^Counts  3  objects 

'Understands  basic  past  and  future  concepts  (e.g., 

last  night,  tomorrow)  « 
*Copies  a  square 


Comments: 


TOTAL 


SOCIALIZATION 


Enjoys  dressing  up  in  adult  clothes 
PLays  interactive  games  (tag,  hide-apd-seek) 
Separates  from  mother  without  cryi;rfg 
Shows  concern  for  siblings/playmaUes  in  distress 
Waits  and  takes  turns 

Gives  home  address   ' 

Gives  telephone  number 

Puts  toys  away  when  asked  to  do  so 

Helps  with  adult  activities  in  house  and  garden 

(e.g.,  dusting,  drying  dishes) 
Cooperates  with  other  children  in  play 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


Comments : 


TOTAL 


THE  ABACUS 


w»Ahar..c;  Srreeninp  System  Level  I 
PASS  I 


HAME: 


BIETHDATE: 


DATE: 


i; 


RELATIONSHIP  TO  CHILD: 
HE  FIVE  YEAR  OLD 


Check  child's  performince  in  e Jch_siaU--^e-^Jie,f^  P^g^^;  checking 

the  child's  skills  vifhin  an  ar^C^otal  the  nuinb^^-<  '  CanJDo'  responses.  Write 


this  number  in  the  bo{  marked  lUiAL  on  each  pa^e.  ThenX^^^^^^  ^^^^^  number  to 
the  column  on  ttu->  pa;le  wnich  includes  tae  TOTAL  in  each  d^elopmental  area. 


Developraental  Areas 
I.     BODY  MANAGEMENT 

II.  SELF-CARE 
III.  COMMUNICATION 

IV.  PREACADEMICS 
V.  SOCIALIZATION 


Do  you  consider  this 
^  slow  learner 


apid  learner 


THE  FIVE  YEAR  OLD 


BODY  ^lANAGFMFNT:    This  area  of  development  includes  gross  motor  skills  and 

 fine  motor  skills.    The  tasks  involving  large  muscle 

development  include  running,  jumping,  skipping,  and 
balancing.     The  tasks  involving  small  muscle  development 
or  dexterity  include  balancing  objects  on  top  of  each 
other,  fitting  pieces  into  a  puzzle,  and  cutting. 

For  each  item,  place  a  check  (V)  in  the  column  that  best 
describes  the  child's  skills. 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


•Balances  on  tiptoes  for  10  seconds 
•Runs  with  few  fal Is 
•Hops  on  either  foot  (about  5  yards) 
•Jumps  over  knee-high  obstacle  with  both 

feet  together 
•Skips  (using  alternating  feet) 
•Does  somersault,   forward  roll 
•Catches  a  ball  (about  5  inch  ball) 
*>lakes  cower  with  10  or  more  snail  blocks 
•places  six  blocks  in  pyramid 
•ifees  scissors  with  moderate  control 

Comments : 


TOTAL 


THF  FIVE  YEAR  OLD 

n.    self-care:    This  area  of  development  includes  all  '^^^'/^^^^  .j!;"^/';^^,/'^'' 

  learns  that  increases  his  independence  and  ability  to  take  care 

of  himself  such  as  dressing,  toileting,  grooming,  eating, 
mechanical  know-how,  and  safety. 

For  each  item,  place  a  check  (V)  in  the  column  that  best  describes 
the  child's  abilities. 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 

•Dresses  and  undresses  alone        • 

•Puts  shoe  on  proper  foot        

•Laces  shoes  but  may  need  assistance  in  tying  laces         

•Washes  hands  and  face  without  getting  clothing  wet     

•Takes  care  of  toilet  needs  independently         

•Brushes  and  combs  hair  ^     ~ 

•Cuts  with  knife     

•Helps  set  table      "  " 

•performs  simple  errands     • 

'Does  simple  household  chores     «    - 

•Stops  at  curb  and  looks  both  ways  before  crossing    

street 

TOTAL 

Commen  t  s :  t  


THE  FIVE  YEAR  OLD 


111.  COMMUNICATION: 


This  area  of  development  includes  all  the  sounds  the  child 
makes  to  let  you  know  what  he  wants  or  how  he  is  feeling. 
These  sounds  may  be  ones  only  you  understand  or  they  may  be 
full  words  or  the  beginnings  of  full  words.    They  are  your 
child's  way  of  communicating  with  you  and  others.  This 
part  of  language  is  called  expressive  language  (or  production), 

Receptive  language  (or  comprehension)  reflects  your  child's 
ability  to  understand  what  you  say  to  him,  even  if  he  can't 
yet  say  the  words  himself. 

For  each  item,  place  a  check  {^f)  in  the  column  that  best 
describes  the  child's  abilities. 

Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


.Produces  and  comprehends  a  AGOG  word  vocabulary^ 
.Understands  relationships  expressed  by 

if^-then  and  because,  .i^>e..  If  you  get  dressed, 

then  you  can  go  out. 
.Listens  to  long  stories  „ 
.Understands  words  like  some,  many,  few  _ 
.Understands  and  follows  sequences  of  events  _ 
.Uses  singular,  plural  and  possessive  pronouns 

(e.g.,  he-his;  she-hers;  they-theirs) 
.Asks  how  and  wh^  questions  to  obtain 

information  — 
.Engages  in  conversation  abour  specific  topics 

for  4-5  exchanges,  taking  appropriate  turns  _ 
.Uses  complete,  complex  sentences  in  a  variety 

of  ways  - 
.Tells  stories 


Comments : 


TOTAL 


ERLC 


455 


\ 


THE  FIVE  YEAR  OLD 


IV.  PREACADEMICS: 


This  area  of  development  includes  readiness  skills  for  the 
kinds  of  knowledge  that  children  learn  in  school.     Some  of 
the  tasks  involved  are  matching  and  namifig  letters,  rhyming, 
understanding  similarities  and  differences,  drawing  shapes, 
learning  to  count,  and  sequencing  pictures. 

For  each  item,  place  a  check  (v/)  Vn  the  column  that  best 
describes  the  child's  abilities. 

Does  Can 
Can    With    Not  .Don' 
Do      Help    Do  Know 


Picks  correct  picture  from  pair  of  pictures  whose 

names  are  similar  (e.g. ,  bell-ball) 
Knows  when  words  rhyme 
Names  and  points  to  letters  in  name 
names  other  selected  letters 
Tells  if  2  pictures  are  the  same  or  different 
Sequences  a  3-card -picture  story 
Can  teiJ.  the  name  of  some  numbers  (1-10) 

11   obieots  on  a  I  to  1  bases 
Draws  a  figure  representing  a  person;  adds  basic 

details  (e.^C",  body  parts,  clothing,  proportion) 
Copies  designsVand  patterns  of  .circles,  squares, 

triangle  \ 

\ 

Comments  : 


TOTAL 


45J 


THE  FIVE  YEAR  OLD 


SOCIALIZATION:     This  area  of  development  includes  socialization  skills  which 
"  '  increase  the  child's  abilityto  gee  along  with  other  children, 

be  a  positive  and  enjoyable  member  of  a  family,  and  to  function 

and  learn  well  in  school. 

For  each  item,  place  a  check  (\/)  in  the  column  that  best 
describes  the  child's  abilities. 


Does  Can 
Can    With    Not  Don't 
Do      Help    Do  Know 


•Likes  to  play  house,  cowboys,  .spontaneous  actiop   

games  | 

•Plays  simple  table  games  according  to  rules   

*Puts  toys  away   

•Gives  age  and  birthday  *  

•Answers  telephone,  says  ''Hello",  tells  person   

called  the  message 

•Gets  along  well  in  small  groups   

*Uses  feeling  words  (e.g.,  mid,  afraid,  happy)   

•Comforts  playmates  in  distress   

'Asks  for  adult  help  only  when  needed   

•Chooses  own  friends   

Comments:  TOTAL 


\ 


4b!  I 


HAME:^ 
DATE: 


PreAbacus  Screening  Svstem  Level  I 

DATE:   


OBSERVER/RATER: 


RELATIONSHIP  TO  CHILD: 
THE  YIVZ  YEAR  OLD 


Check  {/)  child's  developtr^^^Tal  abilities  in  each  area  listed  belo^  as  compared  to  the 
average  FIVE  year  old. 


Developmenta I  Areas : 
I.     BODY  :iANAG'li::ii:NT 
*II*  SELF-CARE 
III.  COTfl^NICATION 
I  IV.     PREACADL-IICS  , 
V.  SOCIALIZATION 


TOTALS 

5-8      9-10  COMMENTS: 


Do  you  consider  this  chi|.d  to  be  |a 
 ^slow  leaqie^ 


rapid  learner 


*Check  (v4  the  one  that/ best  describes  the  child's  skills 


l\     BODY  MANAGEMENT 


Doed  Can 
With    Not  Don't 
^Help    Do  Know 


'Balances  on  tiptoes  for  10  seconds 
*Runs  with  few  falls 
•Hops  on  either  foot  (about  5  yards) 
'Jumps  over  knee-high  obstacle  with  both 

feet  together 
'Skips  (using  alternating  feet) 
*Does  somersault »  forward^ roll 
•Catches  a  ball  (about^ Inch\all ) 
'>fake$  tower  with  iCkor  mora  sm^vj-i  blocks 
•Plac  3  six  blocks  In  pyramid 
'llses  scissors  with  moderate  control 


Comments 


*Dresses  and  undresses  alone 

•Puts  shoe  on  proper  foot  ^ 
•Laces  shoes  but  may  need  assistance  -in-  tying  laces 
'Washes  hands  and  face  without  getting  clothing  wet 
*Takes  care  of  toilet  needs  independently 
•Brushes  and  combs  hair , 
•Cuts  with  knife 
'Helps  set  table 
•performs  simple  errands 
*Do€S  simple  household  chores 

*  Stops  at  curb  and  looks  both  ways  before  crossing 
street 


Does  Can 
m    With  "^ot  Don't 
"bo      Help    Do  Know 


TOTAL 


|ERJC    Comments : 


46. 


T«F.  fm  m 


^XU.  COMMUNICATION 

.Produces  and  comprehends  a  4000  word  vocabulary^ 
.Understands  relationships  expressed  by 

If-then  and  because,   i.e.,   If  you  get  dressed, 

then  you  can  go  out.^ 
•Listens  to  long  stories  , 
I  .Understands  words  like  some,  many ,  few 

•Understands  and  follows  sequences  of  events 
.Uses  singular,  plural  and  possessive  pronouns 

(e.g.,  he-his;  she-hers;  they-theirs) 
.Asks  how  and  why  questions  tcr^obtain 

information  / 
^  .Engages  in  conversation, abour  specific  topics 

for  4-5  exchanges,  taking  appropriate  turns 
.Uses  complete,  complex  sentences  in  a  variety 

of  ways  t 
.Tells  stories  * 


Does  Can 

Can  With  Not  Don't 
Do      Help    Do_  Know 


TOTAL 


ERLC 


IV*  PREACADLMICS 


Can 
Do 


*Picks  correct  picture  from  patr  of  pictures  whose 
names  are  similar  (e. g.     belLi^bal-l-)^      ■  ^"^ 

Knows  when  words  rhv:ne 

Names  and  points  to  letters  in  name 
l^ames  other  selected  letters   ^ 

Tells  if  2  pictures  are  j:iv€^same  or  diffe^nt 

Sequences  a  3-card-^±cture  story     ^  \ 

Can  tell  the  name  of  some  numbers  (1-10) 

r.an  m^tch  <5mall  obiects  on  a  1  to  1  bases 

Draws  a  figure  representing  a  person;  adds  basic 
details  (e.g.,  body  parts.  <;l:)thing,  proportion) 

Copies  designs  and  patterns  oi  circles,  snuares,^ 

triangle  TOTAL 


Does  Can 

With    Not  Don*t 

Help    Do  Know 


Comment  s : 


SOCIALIZATION 


•Likes  to  play  house,  cN^wboys, 
games 

•Plays  simple  table  games^ccording  to  rules 
•Puts  toys  away 
•Gives  age  and  birthday 
'Answers  telephone,  says  "Hello  , 

called  the  message 
•Gets  along  well  in  snail  groups 
•Uses  feeling  words  (e.g.,  niad,  afraid,  happy) 
•Comforts  playmates  in  distress 
•Asks  for  aduit  help  only  when  needed 
•Chooses  own  friends 

Comments: 


ction 


Can 

Not  Don't 
Do  Know 


TOTAL 


4G2 


APPKMDIX  B 


PRE  ABACUS  SCREENING  SYSTQl 
LEVEL  xl 


The  ABACUS 
PreABACUS  Screening  System  Level  II 
(PASS  II) 

DATE:  

NAME:  .  ■  

TEACHER: 

BliU'HDAlt::   


8 


COMMENTS : 


RECOMMENDATIONS : 


4C5 


DEVELOPMKNTAL  ARKAS : 


II. 


III. 


IV. 


A.  Gross  Motor 


B.  Fine  Motor 


skijm:arp 


Orooming 


Mt-^c'ii^inical  Know-How 
7.  SafOuV   ,  


co>i>ir_yu:ATiON 

A.  rrerequlsites 


B.  Comp^rehension  &  Production 
PRKACADKMtCS 


A.  Thinkj  n^^, 

B.  RevKiini^^  

C.  Mathematics 


D.  Wri  t  ing^ 


V.  SOCIALIZATION 

A    Awareness  of  Self  and  Others 


b\  Awareness  of  Feelings 
c'  Social  Information 


D.  Play  Behavior  

E.  Interactive  behavior 


ERIC 


The  ABACUS 
JPreABACUS  Screening  System  Level 
(PASS  II) 


ITEM 


MATERIALS/PROCEDURES 


t.  BODY  MANAGEl-IENT 

A.  Gross  Motor 

1.  Sits  unassisted 


(Child's  chair,  without  sides 
or  arms) 

a)  Put  child  in  chair.  Cue. 

b)  Put  child  on  floor  in  sitting 
.position,  Cae. 


2.  Walks  Indepen- 
dently 


Stand  15  to  20  feet  away  from 
child.  Cue. 


a)  "SIT  IN  THE 
CHAIPv." 

b)  "SIT  ON  THE 
FLOOR." 


"WALK  TO  ME." 


II 


3,  Bends  at  waist 


Model  TasH.  Cue. 


'*D0  THIS." 


4,  Catches  rolled 
ball 


(8-12  inch  rubber  ball) 

Sit  on  floor  3  feet  from  child. 

Model  task.  Cue. 


"CATCH  THE  BALL." 


5*  Throws  ball 


(8-12  inch  rubber  ball) 
Stand  f)'  feet  from  child. 
Model  task.  Cue.  


"THROW  THE  BALL." 


6.  Kicks  ball 


(8-12  Inch  rubber  ball) 
Have  child  stand  in  front  of 
ball .    Model  task .    Cue . 


"KICK  THE  BALL." 


?•  Walks  up  and 
down  stairs, 
alternating  feet 


(Stairs  with  minimum  of  3 
standard  steps) 

a)  Cue. 

b)  Cue, 


a)  "WALK  \SV  THE 
.STAIRS." 

b)  "WALK  DOlvN  THE 
STAIRS." 


ERIC 


4GG 


  Responses; 

•  correct 
o  •«  Incor^'ect 
'  CRITERIA  . 


Sits  in  chair  and  oh 
floor  without  props. 


Wal  3  to  teachers 
without  support  or 
aids.  \ 


i   Bends  from  waist  (knee 
flex  acceptable),, 

;   maintains  balance  and 
returns  to  fpll  stand- 
inp  position;  

Stops  movement  of  ball 
using  hands,  arms,  legs 
or  any  combination  of 
these  body  parts.  

Throws  ball  3  feet  in 
direction  of  teacher. 


Maintains  balance 
while  kicking  ball  with 
foot.     Ball  should 
move  at  least  two'.feet. 

Walks  up  and  down 
stairs  alternating 
feet  without  assis- 
tance* 


^  The  ABACUS 

PreABACUS  Screening  System  Level  II  SCORE 
(PASS  II) 


ITEM 


MATERIALS/PROCEDURES 


8,  Jumps  forward 


Fine  Motor 
!•  Picks  up  and 
releases  object 


2.  Pulls  large  pegs 
from  board 


3.  Puts  large  pegs 
in  board 


A,  Places  4  shapes 
in  forraboard 


Model  task  of  jumping  forward 
with  both  feet  together.  Cue, 


XS-blocks  orM>eads,  container) 
Place  object  and  container  in 
front  of  child.  Model  task.  Cue 


(Pegboard,  large  pegs) 
Place  pegboard  before  child. 
Model  task.  Cue, 


(Pegboard,  large  pegs) 
Place  empty  pegboard  before 
child.  Model  task.  Cue, 


(Formboard  with  a  circle, 
square,  triangle,  rectangle) 
Place  board  in  front  of  child 
remove  forms.     Hand  forms  to 
child  one  at  a  time.  Cue. 


5,  Builds  A-block 
tower 


6,  Strings  large 
beads 


7,  Cuts  with 
Bcissors 


ERIC 


(l-l-ht  1  inch  cubes) 
Model  task.  Cue, 


(4  large  beadiS,  J.trlng  with 

reinforcf^d  tip) 

Model  with  first  bead.  Cue.  ' 


CUE 


"JUMP  LIKE  THIS." 


"PUT  THE  BLOCKS  IN 
HERE." 


"T.AiCE  THE  PEGS  OUT'." 


"PUT  THE"  PEGS  IN 
HERE." 


I. 


2. 


3. 


'PUT  THIS  IN." 


"MAKE  YOUR  BLOCKS 
LOOK  LIKE  THIS/' 


"STRING  THE  BEAD'S.'* 


(Scissors,  A"  x  4"  construction 
paper) 

Present  materials,  Cwi* 


"cur  THE  PAPER  IN  .T\TO 


4, 


5. 


Responses : 
+  «  correct 
o  -  incorrect 


CRITERIA 


Makes  at  least  3 
forward  jumps,  keeping 
both  feet  together. 


Puts  3  out  of  5 
objects  into  container 


Removes  3  pegs  from 
board,  one  at  a  time. 


 \  

Placets  at  least  3  pegs 
in  holes • 

! 


Places  "A  forms  in 
matching  space. 


Stacks  A  block:,  on  top 
of  each'  other  to  form 
tower. 


Strings  3  beads.  ^ 


*  Holds  paper  and 
scissors  correctly 
(thumb  up)  and  cuts 
paper 


^  The  ABACUS 

PreABACUS  Screening  System  Level  II 
(PASS  II) 


ITEM 


MATERIALS/PROCEDURES 


TI.  SELF-CARE 
A.  Dressing 
1.  Unbuttons 


2»  Buttons 


(Child's  jacket  or  dressing  vest 
with  medium  sized  buttons) 
Have  buttoned  jacket  or  vest  on 
child.  Point  to  buttons.  Que. 


CUE 


"UN^UTi^ON  YOUR 
JACKET/' 


(.Child's  jacket  or  dressing  vest 
with  medium  sized  buttons^ 


"BUTTON  YOUR  JACKET.' 


B.  Toileting 
1.  Verbalizes 
toilet  needs 


Parent  report. 


2.  Stays  dry/ 

unpolled  during 
school  day 


Parent  report. 


3.  Takes  self  to 
toilet  independ- 
ently 


Observe  the  child  or  Parent 
report. 


Q.  Grooming 

1.  Washes  hands 


(sink,  water,  soap,  towel) 
Cue,  Observe  child  or  parent 
report. 


"WASH  YOUR  HANDS." 


D.  Eating 

1,  Feeds  self  with 
fingers 


(Finger  food,  e.g.,.  crackers,, 
dry  cereal,  carrot  sticks, 
tortilla  chips) 
Present  food  to  child.  Cue. 
Parent  report. 


ERLC 


470 


SCORE 


Responses  I 
+  «  correct 
0  *  incorrect 


CRITERIA 


Unbutton  at  least 
3  buttons 


Buttons  at  least 
:>uttons. 


Verbalizes  need  to  use 
bathroom.  v 


Remains  dry/unsoiled 
during  walking  hours; 
uses  bathroom  whkn 
needed;  has  established 
bladder/bowel,  control. 


Indicates  needs,»»^akes 
self  to  bathroom, 
completes  toileting, 
returns  to  room. 


Completes  tasks  with- 
out assistance. 


Picks  up  food  with 
fingers  and  eats  it. 


471 


•  *  The  ABACUS 

PreABACUS  Screening  System  Level  II 
(PASS  II) 


ITEM 


MATERIALS/PROCEDURES 


CUE 


2.  Drinks  from 
glass 


3.  Eats  with 
utensils 


(Small  glass  half  full  of 
liquid) 

Parent  repox-t 


(Spoon  and  qork,  bowl,  semi-  • 
solid  foods,  solid  foods  cut  in 
bite  size  pieces) 
Parent  report. 


3. 


E.  Mechanical  Know- 
How 

1,  Opens  and  closes 
door 


(Unlatched  door) 


a)  "OPEN  THE  DOOR.'* 
"CLOSE  THE  DOOR." 


a. 


1. 


F,  Safety 


Observe  the  child. 


III.  COMMUNICATION 
A.  Prerequisites 
1.  Responds  to  name 


L. 


Move  out  of  child's  line  of 
vision  and  call  name.  Observe. 


'(CHILD"S  NAME)." 


2.  Maintains  eye 
contact 


3^  Attends  to 
activity 


ERLC 


4  .  ^ 


Seat  child  i:i  chair.- Sit  direct- 
ly across  from  him  at  child's 
eye  level.  Cue. 


•look/ AT  ME  > (CHILD ^S 
^JAME) . " 


1. 


2. 


(Puzzle  or  toys) 

Seat  child  in  chair.  Sit  across 
from  him  and  play  with  puzzle 
or  toy.  Cue. 


'LOOIC." 


3. 


iS^RE^  Responses: 

w  +  -  correct 
0  •  incorrect 
CRITERIA  

Picks  up  glass  and 
drinks  without  spilling 


a)  Scoops  with  a  spoon 

b)  Stabs  with  a  fork 


a)  Opens  the  door* 

b)  Closes  the  d\or. 


Moves  about  environ- 
ment without  running 
into  objects^ 


Gives  alerting  response 
and  attempts  to  locate 
{jource  pf  sound* 


Maintains  eye  contact 
for  3  seconds  or  more. 


Watches  activity  for 
5  seconds  or  more. 


4:3 


PreABACUS  Screening  System  Level  II  SCORE^ 
(PASS  II) 


Seat  child  in  front  of  you. 
Model  each  task.  Cue. 

a)  Wave. 

b)  Clap  hands, 
d)  Cov^r  eyes  with  hands, 

remove  hands. 


a)  "DO  THIS,  WAVE 
BYE-BYE."  Wave 

b)  "DO  THIS,  PAT-A- 
CAKE,  PAT-A-CAKE.' 
Clap  hands. 

c)  "DO  THIS,  PEEK-A- 
BOO."  Cover  eyes 
with  hands,  remov 


,    5.  Imitates  verbal- 
. Izat Ions 


(Cup,  ball,  toy  dog,  spoon, 
doll) 

Give  child  the  objects  one  at 
a  time.  Cue. 


'»(NAME  OF  OBJECT), 
qTv^    (NAME  OFOBJECT] 


a)  cup 

b)  ball 

c)  dog 
(i)  spoon 
e)  doll 


a. 


b. 


4. 


a. 


b. 


d. 


e. 


1X1.  CO^LMl]NIC^TI0N 

B.  Comprehension 

*  and  Production 
1.  Describes  pic- 
tures 


(i  action  pictures:  boy  running, 
girl  eating  cookie,  boy  vashing 
hands) 

Present  each  picture  one  at  a 
time.  Cae.,  .      '  ' 

a)  boy  running 

b)  girl  eating  cookie 

c)  boy  washing  hanSs 


"TELL  ME  W'WAT  IS 
HAPPENING?" 

Record  child's 
response, 
a)   


c)" 


a. 


b. 


1. 


CRITERIA 


Imitates  2  out  of  3 
movements 


Imitates  4  out  c^f  5 
object  words,  approxi- 
mations acceptable. 


Describes  each  picture  with 
at  least  2  word  phrase  that 
is  appropriate  for  picture. 
Example:  boy  run,  boy  walking, 
girl  eat,  eat  cookie,  wash 
hands. 


•175 


ITEM 


MATERIALS/PUOCEDURES 


CUE 


1.  Describes  3  of 
6  eveats  la 
picture 


3,  Describes  4  of 
6  events  in 
picture  story 


4%  Answers  "what" 
question 


5.  Answers  "why' 
question 


6.  Answers  "tiae** 
question  « 


(6  event  picture  story  ) 
Lay  pictures  on  desk  In  order 
In  front  of  child.  Point  to 
picture  on  left,  sweep  hand 
across  entire  sequence.  Cue 


"TELL  ME  VmAT  HAPPEN- 
ED.   TELL  ME  THE 
WHOLE  STORY.: 
Record  child's  respon 


(Same  as  item  2) 

After  child  retells  story  leave 
pictures  on  desk.  Cue. 


(Same  as  Item  4) 


(Saioe  as  Item  A) 


2. 


3. 


"WHAT  DIE  THE  BOY  RUN 
INTO?" 


''WHY  WAS  THE  BOY 
CRYING?" 


^WIlAT  HAPPENED  BEFORE 


THE  BOY  RAN  TO  HIS 
MOTHER?" 


4. 


5. 


6^ 


Retells  3  out  of  6  events 
in  correct  sequence  using 
at  least  2  word  phrases 
with  syntax. 


Use  child's  response  for 
item  2  in  scoring  item  3. 
Retells  A  out  of  6  events 
in  correct  sequence  using 
complete  sentences  with 
correct  rfyntax  and  granunar. 


Answers* question  correctly 
with  no  grammatical  errors i 


Same  as  item  4« 


Sane  as  Item  4« 


47  G 


477 


111.  Communication  (Contd)         •  c 

IX2M   MATERIALS/PROCISDURES 


CUE 


CRITERIA 


I       7.  Answers  "how" 
questions 


(Same  as  item  A) 


"HOW  DID  THE  BOY'S- 
MOTHER  HELP  HIM?" 


7. 


Same,  as  item  4, 


81  Answers  "WHAT  IF' 
question 


(Same  as  item  4) 


"WHAT  WOULD  YOU  DO  IF 
YOU  FELL  OFF  YOUR 


8, 


Answers  question  correctly 
with  no  grammatical  errors 
using  phrase,  "I  WOULD..." 


9q  Retell  picture 
story  without 
pictures « 


(Same  as  item  2) 
Remove  plctureB*  Cue« 


"NOW  TELL  ME  THE 
WHOLE  STORY  AGAIN.'' 
Record  child's  respony 


a. 


3. 


Retells  5  out  of  6  events  in 
correct  sequence  using 
complete  sentences  with 
correct  syntax  and  grammar. 


ERLC 


ITEM 


MATERIALS/FIlOCKDUm^S 


IV,  PRE-ACADEMICS' 
A.  Thinking 
1.  Explores  object 


1.  Finds  hidden 
objects 


3.  Uses  toys  func- 
tionally 


At  Matches  object  to 
pictures 


5,  Matches  shapes 


450 


(Small  toy  or  interest) 

Place  toy  on  table  near  child* 

01)serve  the  child. 


(Small  toy  of  interest,  3  box 
lids) 

Hide  toy  under  one  lid  as 
child  watches . 
Observe  child. 


(Toy  car,  toy  telephone,  and 
6  blocks) 

Place  toys  in  front  of  child 
one. at  a  time. 
Observe  child. 


(3  objects  and  3  matching 
pictures:  toy,  car,  telephone, 
and  spoon) 

Put  pictures  on  table.  Hold 
remaining  objects  in  your  hand 
one  at  a  tine.  Cue. 


(2  sets  of  A  basic  two  dimen- 
sional shapes-circle,  square, 
triangle,  rectangle.  All  shapes 
2*^-3"  in  size  and  same  color) 
Put  one  set  of  shapes  on  table. 
Hand  pther  set  of  shades  to 
child  one  at  a  time.  Cue, 


^ SCORE 


CUE 


•  • 

Responses ; 
+  -  correct 
X)  -  Incorrect 


CKITERIA 


"FIND  THE  TOY," 


2. 


'•PLAY  WITH  THE^ 

a)  car 

b)  telephone 

c)  blocks 


b. 


c, 
3. 


"GIVE  ME  ONE  LIKE 
THIS." 

a)  car 

b)  telephone 

c) ^  spoon 

"POINT  TO  ONE  LIKE 
THIS," 

a)  circle 

b)  square 

c)  triangle 

d)  rectangle 


a. 


3, 

c. 
4.^ 


a, 
c, 
5. 


Rec^ches,  grasps,  and 
handles  toy. 


Searches  first  under 
correct'  lid. 


Uses  2  out  of  3  toys 
functionally. 

a)  Pulls  and/or  pushes 
car, 

b)  ^ Places  telephone  to 

ear  and/or  dials. 

c)  Stacks,  lines  up, 
and/or  arranges 
blocks. 


Matches  all  3  objects 
to  correct  picture. 


Matches  all  A  shapes 


^  X 


The  ABACUS 

PreABACUS  Screening  System  Level  11  SCORE 
.  (PASSU)  ^ 


ITEM 


MATERIALS/PROCEDURES 


CUE 


6.  Labels  colors 


(1  set  of  6  basic  color  cubes) 
Put  all  6  cubes  on  table.  Cue. 


?• Finds  like  picture 


(Set  of  picture  strips) 
Present  strips  in  following 
orderi 


JA 


©l©le 


For  each  strip  point  to  the 
first  picture^  Pie  


B;  Reading 
1»  Turns  >age8  of 
book 


.2.  Points  to  named 
picture  . 


ERIC 


(Book  with  colorful  piccures 
and  easy  to  turn  pages) 
Give  the  child  the  book,. 
Cue, 


'»WHAT  COLOR  IS 
THIS?" 

a)  yellow 

b)  blue 

c)  red 

d)  green 

e)  orange 

f)  black 


(Pictures  of  5  objects  -  doll, 

spooni  ballt  car,  shoe) 

Put  all  5  pictures  on  table. 

Cue, 


a. 


3. 


f. 


6. 


''FIND  THE  ONE  LIKE 
THIS," 


a. 


7, 


"LOC%  VT  THE  BOOK," 
•'TURN    BE  PAGES." 


^'POINT  TO  THE 

a)  doll 

b)  spoon 

c)  ball 

d)  car 

e)  shoe 


1. 


CRITERIA 


Responses; 
+  correct 
0  «  Incorrect 


Label  6  colors. 


Does  2  out  of  3 
correctly.  . 


b. 


d. 


Turns  1  to  3  pages  at 
a  time. 


Points  to  A  out  of  5 
pictures. 


4b3 


The  ABACUS  > 
PreADACUS  Screening  System  Level  II 
(PAJSS  II) 


ITEM 


MATERIALS/PROCEDURES 


.3,  Points  to  printed 
name 


C.  Mathematics 
1,  Matches  objects 
one  to  one,  1-5 


2.  Counts  objects 
1-5 


3,  Knows  equivalence 
of  objects  to 
numerals  l-'5 


Writing 
I.  Scribbles 


(Four  cards:  1  card  with  child's 
name  printed  on  it;  3  cards 
with  other  student's  namesX 
Place  all  4  cards  on  table. 
Cue. 


(2  identical  sets  of  6  blocks 
or  counters) 

Give  child  one  set  of  blocks. 
From  other  set  place  number  of 
blocks  to  be  matched  in  front* 
of  child  1"  apart.  Model  task 


CUE 


"POINT  TO  YOUR  NAME." 


"a."    Cue  for  tasks 


'"a-e." 


(Set  of  5  identical  blrocks  or 
counters) 

Place  set  to  be  counted  in  a 
row  in  front  of  child*  Cue. 


(Numeral  cards  1-5;  6  blocks 
or  counters) 

Place  blocks  in  front  of  child. 
Show  child  numeral  cards  one  at 
a  time.  Cue* 


(Pencils  and  2  pieces  of  paper) 
Put  materials  on  table.  Give 
pencil  ind  piece  of  paper  to 
child*  Model  task  J  Cue.  


MATCH  THE  BLOCKS/' 
and/or  ''MAICE  YOllR 
BLOCKS  LIKE  MINE/' 
a)  2 
b.)  1 

c)  5 

d)  3 

e)  4 


a. 
b. 


c. 

e. 
I. 


"COUNT  THE>  BLOCKS/* 

a)  2 

b)  i 


c)  5 

d)  3 


2. 


'•GIVE  ME 


(Point  to  card  and 
say  numeral.) 

a)  2 

b)  1 

c)  5 

d)  3 

e)  4 


•'SCRIBBLE  LIKE  I 
DID/' 


1. 


SCORE 


b. 


c. 


d. 


e. 


1. 


CRITERIA 


Points  to  own  name. 


Correctly 
objects . 


matches  all 


Co):,rectly  counts  aloud 


se£s  1-5. 


A 


Scribbles  with  a 
continuous  movement • 


The  ABACUS 
PveABACUS  Screening.  System  Level 
(PASS  H) 


ITEM 


li^TERI^S/PRQCEDURES 


CUE 


2.  Imitates  drawing 
a  cross 


(Pencils  and  a  piece--^f  x 
11"  paper)  • 

Put  materials  dn  table.  Draw  a  ^ 
cross  as  child  watches.  Cue. 
Repeat  procedure  for  second 
opportunity. 


''Mi\KE  A  CROSS  LIKE 
THIS  ONE.  MAKE  IT 
HERE." 


j  3v  Copies  a  square 


4.  Makes  a  circle 


V.  SOCIALIZATION 

A,  Awareness  of  Self 

aad  Others 
1.  Refers  to  self 

bv  name  


2.  Relates  to  un- 
familiar adult 


B.  Awareness  of 

Feelings 
1.  ShoWs  feelings 


ERIC 


^TzTkT 


(Pencil  and  piece  of         X  11" 
paper  with  2"  square  at  top 
of  paper) 

Put .materials  on  table.  Point 
to  model  then  to  area  \^here 
chixd  is  to  draw.  Cue. 
Give  2  opportunities.  


(Pencil  and  piece  of  paper) 
Put  all  materials  on  table.  Cue. 
Ctve  two  opportunities.  


"MAKE  A  SQUARE  LIKE 
THIS  ONE.  MAKE  IT 
HERE." 


"MAKE  A  CIRCLE." 


Gain  child's  attention.  Cue. 


Observe  child  interacting  with 
unf amlli ar  adult.  


Observe  child. 


"WHAT'S  YOUR  jf^AME?" 


SCORE  ^  Responses : 

+  •  correct 
o  -  incorrect 

CRITERIA  . 


2. 


Makes  at  least  1  cross 
that  has  2  lines  that 
form,  an  80  to  100 
degree  angle.  . 
Intersection  of  lines 
is  in  middle  third  of 
each  line. 


Makes  at  least  1  box 
like  figure  with  length 
not  more  than  twice  the 
width  and  the  A  angles 
between  80  to  100 
degrees. 


Makes  at  Jj^east  1 
closed,  circular 
f  iKurc.  . 


Gives  name 


Intevacts  wi;thout 
undue  shyness  or  fear. 


An  emotional  response 
appropriable  to  situa- 
tion! e'.g. ,  sees 
familiar  person  and 
smiles;  falls  down  and 
cries. 


:b7 


The  ABACUS 
PreABACUS  Screening  System  Level  II 
(PASS  II) 


SCORE 


Responses ; 
+  •  correct 
0  Incorrect 


ITEM                        MATERIALS/PROCEDURES  CUE 

C»  Social  information 
,  1»  States  personal 
information 

Cue* 

a.  "ARE  YOU  A  BOY 

or'^a  girl?" 

b.  "HOW  OLD  ARE 
YOU  f 

Play  Behavior 
*   1.  Initiates  and 
maintains  solo 
play 

(Toys  of  interest) 
Observe  the  child* 

! 

E.  Interactive 

•  Behavior 
•  1..  Makes  choices 

(Toys  or  snack  items) 
rresenc  lwo  tnings  lo  cniXQ* 
Cue. 

"HERE  IS  A        '  AND 
ONE." 

2.  Persists  in  ta^sk 
/ 

(Task  child  can  complete 
independently,  e.g»,  blocks, 

Observe  the  child  during 
screening  process 

3»  Puts  things  away 

(Toys/materials  child  has  been 

using) 

Cue* 

"HELP  PUT  AWAY  THE 
(toys/materials) ." 

a. 

Responds  to  both 
questions  with  correct 
infotmation,  > 

>  • 

Initiates  and^plays 
appropriately  with 
toys  by  self  without 
adult  supervision. 

-  • 

Chooses  one  thing 

and  does  not  fuss  when 

both  are  not  received* 

2. 

Stays  actively  invol- 
ved with  task  uVitil 
completed. 

1 

3. 

\ 

Assists  in  putting 
toys /materials  awa^^. 

4  b 'J 

APPENDIX  B 


REVISED  ABACUS 


7               u  ^  m          •          •          •          •          •                    •  • 

Jamp,   •                                                                                   "THE  ABACUS" 

^     •■                                                                                ■                                                     DATES:  Pre  Post 
BIkTllDATR:                                  -  ASSESSMENT 

TEACHER:                                               •  , 

)EVelopmi:ntal  areas: 

i    2    3    4    5  -  6    7    8    9    10    11    12    13    lA    15    16    17    18    19    20    .21    22    23    24    25  26 

BODY  MANAGrMENT 
A.  Gross  Motor 

ft************************* 

B,  Fine  Motor 

II  •  SELF-CARE 
A.  Dressing 

JLAA4>«****       *       *       *       A               it               it       it       A  ft 

B.  Toileting 

A   ■   A      *       A       *  * 

C,  Grooming 

^  .  D.   En  ting 

E.  Mechanical  Kiiow*-How 

A     *****  , 

F.  Snfety 

*■■***  ^ 

11.  COMMUNICATION 
A.  Prerequisites 

*/****** 

B.  Coinprebcnsion  * 

*          •         •      _t  .                   f  9.  1  *  

C,  Production 

*********            *           *  * 

IV,  PUF-ALADLMICS 
A.  Thinking 

*********           *           *           *           *           *           *           ^           *           *           *  * 

B,  Reading 

******        ***           *           *  * 

C.  MntJicmatlca 

**************** 

D.  Writing 

*********** 

V*  SOCIALIZATION 

A,  Awareness  of  Self 
and  Others 

****** 

Awareness  of  Feelings 

****** 

C.  Social  Information 

i(     it    ft  ^< 

D*  P)ay  Behavior 

***** 

E.  Inttractlv^  Bthavlofr 

'ir^ti                        *  *; 

1  ERlCj 

401 

400 

^        ^'                                                                                                      _            t:  *->  *w 

ITEM 


MATERIALS/PROCEDURES 


"THE  ABACUS" 

ASSESSMENT 
CUE 


4y 


PRE 


I  BODYMANAGEMEKT 
A*  Gross  Motor 

1.  Rolls  from  back  to 
$tonuich 


2.  Rolls  from  stomach  to 
back 


3«  Sits  with  support 


Sits  untsslsted 


S.  Crawls  on  hands  and  knm 


6.  Stands  with  support 

/ 


t«  SaaU  self  In  small  chair 


[Toy  of  interest) 

Lay  child  on  back.  Gain  child*a  Inlereat  In 
toy.  Then  place  toy  so  child  must  roU  over 
to  get  it.  Encourage  chMd. 


San\e  as  Item  1  except,  lay  cliildon 
stomach.  Encourage  child. 


(Pilluw) 

Put  pillow  behind  child's  back  or  hold 
child  at  hips.  Observe  the  child. 


(Child's  chair,  without  sides  or  arms) 

a)  Put  child  In  cliah.Cue. 

b)  Put  child  on  floor  In  sitting  position. 
Cue. 


Phjcc  cRikl  on  floor  In  crawling  position, 
walk  4  lo  5  feed  away /torn  child, 
Cue.  'Tome  here." 


(Tat)le,  chair  or  adult  support) 
Pull  child  up  or  stand  next  to  table  or 
chair.  Stand  child  next  to  table 
or  chair  to  provide  support. 


(Small  chair) 

Place  child  near  small  chair.  Model  ttlk. 
Cue. 


a)  "SIT  IN  THE  CHAIR-" 

b)  "SIT  ON  THE  FLOOR.** 


"CRAWL  TO  ME." 


b. 


5. 


"STAND  HERE." 


"SITIN  THE  CHAIR." 


6. 


7. 


Responses: 
correct 
0= Incorrect 

CRITERIA 


Rolls  from  back  to 
stomach. 


Rolls  from  stomach  to 
back. 


Maintains  sitting  position 
with  head  control. 


Sits  In  chair  and  on  floor 
without  props. 


Crawls  on  hands  and  kneea 

to  teacher. 


Stands  holding  on  to 
aupport. 


Seats  iclf  in  small  chafar« 


ERIC 


''1 


'J  I 


1        •        •        •  • 

A.  Gross  Motor  (cont) 
P«ge2 

t 

• 

r  • . 

^  yResp^ses: 
/  correct 
/    0=  incorrect 

,  ITEM 

MATERIALS  /PROCEDURES 

CUB  1 

/pre 

/posi 

/  CRITERIA 

8.  Stands  ^lone 

Stand  child  on  floor.  Cue. 

"STAND  UP." 

8. 

Stands  witliout  supports  or 
aids. 

9.  Walks  with  support 

Place  child  near  table  or  hold  fingers  out 
or  support.  Cue.    

"WALK." 

9. 

, 

Walks  al  least  6  steps  with 
support. 

•10.-  WiJki  Independently 

Stand  10  to  15  feet  away  from 
child.  Cue:  "Come  here/* 

"VALKTOME." 
a)  «^ith  shoes 

a. 

Walks  to  teacher  without 
support  or  aids,  with  and 
without  shoes. 

a)  Walks  with  shoes. 

b)  without  iRoist.  • 

b. 

b)  Walks  wltliout  shoes. 

10. 

^U.  Bends ftt waist 

Model  task.  Cue. 

"DO  THIS." 

1 

• 

11. 

Bends  from  waist  (knee 
flex  acceptable),  maintrns 
balance  and  returns  to  full 
standing  position. 

12.  Roils  ball 

(o«12  Inch  ruDoer  oaii^ 
Sit  on  floor  3  feet  from 
child.  Model  task.  Cue. 

*'ROLL  THE  BALL" 

18. 

Rolls  ball  across  floiu 
towatd  teacher. 

^13.  Catches  rolled  baU 

(8.12  inch  rubber  ball) 
Sit  on  Poor  3  feet  from 
child.  Model  task.  cue. 

"CATCH  THE  BAI^L." 

13. 

Slops  movement  of  ball 
using  hands,  arms,  legs  or 
any  combination  of  these 
body  parts. 

*14.  IhrowsbaQ 

(8-12  Inch  rubber  ball) 
Stand  S  feet  from  child. 
Model  tisk.  Cue 

'THROW  THE  BALL" 

14. 

Throws  biU  3  feet 
indirection  of 
tesdier. 

\ 


Er|c  4*35 


A.'Grott  Motor  (cont.) 


^Responses: 
4= correct 
OT^lncorracr 


twiM                         MATRRlALfi/PROCEDURBS  CUB 

n  /pre, 

/post 

/  CRITERIA 

IS.  Wilkibickwirdi 

Model  task,  take  leveral  steps  backwards^ 

Cue. 

"WALK  LIKE  THIS.*^ 

15. 

Takes  4  to  6  steps  back- 
wards  without  Tailing  down 
and  witliovtt  assistance. 

16.  Jumpi  in  pUc9 

Model  task  of  jumping  In  place.  Cue. 

"JUMP  UKE  THIS." 

16. 

Jumps  up  2  to  4  times,  > 
moving  botli  feet  at  tha 
same  time. 

^17.  Kicks  biU 

(8-1 2  Inch  rubber  ball) 
lave  child  stand  in  froni  of  ball. 
Model  task.  Cue. 

••KICK  THE  BALL'V 

17. 

Maintains  balance  wliUe 
kicking  ball  with  foot.  Bali  - 
should  move  at  least  two 
feet. 

18.  Walks  up  and  down 
indlnt  surfic* 

(Inclined  surface  of  lO-lS*,  3  to  4  feet 
long) 

a)  Place  child  at  beginning  of  upward  grade. 
Stand  at  end  of  upward  grade.  Cue. 

b)  Place  child  at  beginning  of  downward 
surface.  Stand  at  end  of  downward  lur- 
face.  Cuo. 

•\       AT  V  IIP  TUR  HOARD" 

b)  "WALK  DOWN  THE 
BOARD."  . 

Walks  up  and  down  incline 
aurface  without  aids. 

b. 

18. 

^19.  Walks  up  and  down 
stalls,  alternating  fiNt 

(Stain  with  minimum  of  3  standard  stepc) 

a)  Cue. 

b)  Cue. 

• —  — .  9 

a)  "WALK  UP  THE  STAIRS." 

b)  "WALK  DOWN  THE 
STAIRS." 

a. 

Walks  up  and  down  stairs 
alternating  feet  without 
assistance. 

b. 

19. 

ERIC 


4 'J  3 


•        •        •        •  • 

A.  Gfott  Motor  (cont.) 

•  • 

• 

•v 

7 

y^esponset: 

/  correct 

/    0  =  Incorrect 

• 

ITEM 

MATERIALS/PROCEDURES 

CUB 

/pre. 

/POST 

/  CRITERIA 

^  ^0  IitmDi  forwsfd 

^odel  tisk  of  jumping  forward  ffWh  both 
feet  together.  Cuej  .. 

"JUMP  LIKR  THIS." 

< 

Makes  at  least  3  forward 
jumps,  keeping  both  feet 
together. 

21.  Pedals  tricycle  ^ 

Jricycle,  hard-cement  surface) 
Cue. 

"RIDE  THE  TRIKE." 

21. 

Seats  self  on  trike,  pedals 
and  steers  without  assistance. 

22.  Climbs  iadder  Ana  luatt 
down  the  illdc 

i^diniUuig  appuraius  naYiiig  ii  leiii  ■ 
S-rung  ladder  and  slide) 
Stand  at  bottom  of  slide.  Cue. 

"CLIMB  UP  THE  LADDER 
AND  GO  DOWN  THE  SUDE." 

22. 

Climbs  ladder  and  slides 
down  slide  whliout  assis* 
tance. 

23.  Walks  forward  on 
balance  beam 

^waiKing  Dcani  no  wiucr  min  o  incnw  anu 
at  least  4  feet  long) 
Model  task.  Cue. 

"WALK  ON  THE  BOARD." 

23. 

Maintains  balance  while 
walking  on  balance  beam. 

24.  Catches  bean  big 

(Dean  bag  at  least  4**x4") 

Stand  3  to  5  feet  In  front  of  child.  Cue, 

s 

"CATCH  THE  BEAN  BAG." 

24. 

Uses  hands  and/or  arms  to 
catcii  thrown  bean  bag. 

23.  Steps  over  knet-hlfh  bar 

(Adjustable  jump  standard  and  bar) 
riace  oar  ai  CiUIq  s  Knee  neigiii.  oiina  on 
one  side  of  bar  and  cue. 

"STEP  OVER  THE  BAR." 

25. 

Maintains  balance  while 
stepping  over  bar  without 
assistance. 

26.  Rum  ccutti 

(20  to  30  yard  running  counw  with  two 
turns  indlcatea  oy  niUKon,  0^.,  conni, 

"RUN." 
i)  Runs 

b)  Followi  couru  without 
falling  or  hitting  markera. 

a. 

Runs  course  without  falling 
or  hitting  maikert. 

chain,  poles) 
Model  tiik  and  cu«. 

b. 

28. 

I  ERLC 
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B,  '  Pint  Motor 
Page  I 

ITEM 


MATERIALS /PROCEDURES 


CUB 


#  /PRE/POST) 


sponses: 
correct 
o= Incorrect 

CRITERIA 


B.  Pine  Motor 

1.  Utei  ptlmtriratip 


2.  Uses  plncer  grasp 


(31nch  baU  or  Ncrf  btU) 

Place  balLon  table  in  front  of  child. 

Model  task.  Cue. 


"PICK  UP  THE  BALL** 


(Small  objects-pegs,  beads) 

Place  object  In  fr^nt  of  child.  Model  task. 

Cue. 


3.  Transfers  object  hand  to 
hand 


(Block  or  large  bead) 
land  child-an  object.  Model  task.  Cut. 


U.  Picks  up  and  releases 

object 


\'S  blocks  or  beads,  container) 
lace  objects  and  container  In 
front  of  child.  Model  task. 
Cue, 


S.  Pushes  wheel  toy 


(Small  toy  with  wlieels,  e.g.,  car,  truck;  flat 
surface) 

Model  task.  Give  object  to  child.  Cue. 


6.  Pub  rings  on  peg 


•7.  Pulls  Isrg*^  pegs  from 
board 


^8.  Puts  large  pep  In  board 


lERlC 


"PICK  UP  THE. 


"PUT  THE  BLOCK  IN  YOUR 
OTHER  HAND." 


3. 


'PUT  THE  BLOCKS  IN  HERE.' 


(Stacking  ring  toy,  rings  may  viry  in  iJze) 
T;ike  tings  off  peg.  Model  task.  Cue* 


"DRIVE  THE— 
or  "MOVE  THE. 


ft 


*TUT  THE  RINGS  ON  THE 
PEG." 


(Pcgboardjargc  pegs) 
Place  pcgboard  before  child. 
Model  task  and  cue. 


(Pcgboard,  Urge  pegs) 

Place  empty  pegboard  before  chUdJ 

Model  task  and  cue. 


•TAKE  THE  PEGS  OUT-" 


'TUT  THE  PECS  IN  HERE." 


6. 


8. 


501 


Picks  up  ball  using 
palmar  grasp. 


Picks  up  object 
using  plncer  grasp. 


Transfers  object  from  hand 
to  hand  without  using  table. 


Puts  3  out  of  5  objects  Into 
container. 


Pushes  wheel  toy. 


Puis  3  rings  on  peg 
in  any  order. 


Removes  3  pegs  from  board, 
one  at  a  time. 


Pisces  at  least  3  pegs  In 
holes. 


Ftn«  Motor  (cont.) 
Page  2 


MATERIALS/PROCEDURES  ' 


COB 


•9.  Placer  4  ihapet  In  form- 
board 


(Formboard  with  a  circle,  square,  triangle, 
rectangle) 

ace  board  In  front  of  child,  remove  foniit, 
and  forms  to  child  one  at  a  time.  Cm. 


10.  PiiUs  imail  pegs  from 
board 


cgb oaf d,  small  pegs) 

lace  full  pcgboard  In  front  of  child.  Model 
task  and  cue. 


11.  Puts  small  pegs  In  board 


*12.  Builds  4  block  tower 


13.  Hammers  pegs 


14.  Rotates  handle 


•15.  Pastes/Glues 


16.  Paints  with  bniah  at 
eaiel 


TUT  THIS  in; 


cgb  oaf  d,  small  pegs) 

lace  pcgboard  and  smaJl  pegs  on  table  to 
front  of  child.  Model  task  and  cue. 


(Elglit  Mnch  cubes) 
Vludel  task  and  cue. 


(Cobblcr^s  bench  or  similar  pounding  toy) 
Viedel  task,  and  cue. 


(Jack  In  the  Box  with  hand  crank) 
lludel  task,  present  toy  to  child.  Cue. 


(Dab  of  paste  or  glue,  2 
pieces  of  paper,  2  pictures) 
Model  task.  Cue. 


(Easel,  paper,  pahit,  amock) 
Model  task  and  cue. 


TAKE  THE  PEGS  OUTJ 


"PUT  THE  PEGS  IN." 


••MAKE  YOUR  BLOCKS 
LOOKJLIKE  THIS." 


HAMMER  THE  PEG." 


"TURN  THE  HANDLE." 


"PASTE  YOUR  PICTURE  ON 
THE  PAPER." 


TAINT  ON  THE  PAPER." 


#  /PRE 


Responiea; 

♦'correct 

o'incorrect 

CRITERIA 


9. 


10. 


11. 


12. 


13. 


14. 


15. 


16. 


Places  4  forms  In  matching 
space. 


Takes  out  at  least  3  pegs, 
one  at  a  time. 


Picks  up  at  least  3  pegs  and 
place  them  in  holes. 


Stacks  4  blocks  on  top  of 
each  other  to  form  tower.. 


Hammers  at  least  2,  pegs 
into  holes. 


Rotates  handle  S  times. 


Applies  pastc/glue  to 
picture  and  pastes/glues 
.picture  onto  paper. 


Dips  brush  In  paint,  makes 
paint  strokes  on  paper. 


ERIC 
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A.  Fin« Motor (oont.) 
Hs$3 

V  ITEM 


17.  Nestt  4  cups. 


*18.  SUlngt  large  beads 


19.  Builds  block  bridge 


20.  Puis  tdgctlicr 
adjacent  piece 
puzzle. 


21.  CuU  with  idsaoie 


MATERIALS/PROCEDURES 


CUB 


PRE/P08T> 


(4  nesting  cups) 

Present  nested  cups,  take  apart  as  child 
watches.  Cue. 


(4  large  beads,  string  with  rehiforced  tip) 
Model  wKh  first  bead  and  cue. 


(6  one  inch  cubes) 
Model  task  and  cue. 


Adjacent  piece  puzzle  with  5  to  7 
pieces.  As  child  watches,  take  pieces 
out.  Present  puzzle.  Cue. 


(Scisjon,  4"  X  4"  construction  paper) 
Present  materlali  and  cue. 


"PUT  THE  CUPS  together; 


"STRING  THE  BEADS." 


"MAKE  YOUR  BLOCKS 
LOOK  LIKE  MINE." 


•^'PUT  THE  PUZZLE 
TOGETHER." 


"CUT  THE  PAPER  IN  TWO." 


17. 


18. 


19. 


20. 


21 


Retpontet: 
/  ♦■correcl 
/  o'Incorrect 

CRITERIA 


Correctly  flti  cupi  together. 


/ 


^Strings  3  beads. 


Makes  bridge-like  model. 


Puts  puzzle  togetlier  with- 
out assistance. 


Holds  paper  and  scissors 
correctly  (thumb  up)  and 
jcuti  paper  in  two. 


I* 


1 1  111 


I .  I 


ERIC 
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MATERIALS/PROCEDURES 


CUB 


II,  SELF-CARE 
'/i  Dfcsslng* 


L  Removei  toclci 


2.  Removttpantt 


child*!  own  clothing  when  assessing 
this  lection. 

(Child's  socks)  , 

Child  has  both  socks  on  feot.  Point  to  tocks 
nndctie. 


(t^hihrs  pull-on  pants) 

Child  iias  on  pants.  Point  to  pants  and  cue. 


3.  Removes  untied  or 
unbuckled  shobt 


4.  Removes  unbuttoned 
jacket  or  shift 


(Child's  shoes) 

Uutic  or  unbuckle  the  child's  shoes.  Point 
lu shoes  and  cue. 


5.  Removes  pullover  shirt 
or  unbuttoned  dreii 


6.  Puts  on  pants 


ERLC 


(Chiia's  jackel  or  button  shlit) 
Unboiion  the  sliirt  or  jacket.  Point  to  ihlrt 
or  Jacket  and  cue. 


(C  hild's  dress  or  T-shirt) 

Unbutton  the  child'i  drew.  Point  to  dren 

or  shirt  and  CU8. 


(Child's  pants) 
Lay  panta  ■ 
panti  and  cue. 


.  near  child.  Point  to 


TAKE  OFF  YOUR  SOCKS." 


•TAKE  OFF  YOUR  PANTS." 


"TAKE  OFF  YOUR  SHOOS.' 


"TAKE  OFF  YOUR  SHIRT 
(JACKET)." 


"TAKE  OFF  YOUR  SHIRT 
(DRESS)." 


"PUT  ON  YOUR  PANTS." 


SCORE 


Responses: 
♦  •cofiect 
o«incorfect 

CRITERIA 


♦Completes  each  item  with- 
out assistance  unless  other- 
wise stated. 

Pulls  off  both  sucks. 


Takes  off  pints. 


Takes  off  shoes. 


Takes  off  sliirt  or  Jacket. 


Takes  off  ihlrt  or  drew  over 
head. 


Puts  on  pants  (is  not 
responsible  for  fasteners  or 
zipper). 


-5 ' ' '  ^ 


X.^*  Dreuing  (cont.) 
Page! 


ITEM 


MATBRIAL8/PR0CEDURB8 


CUE 


7.  Puttontocki 


8.  PuU  on  T4liJrt 


9.  PuU  on  coat  oi  jacket 


I0«  Put  onthoe? 


(Chlld'i  socks) 

Lay  socks  near  child «  Point  to 
socks  and  cue* 


(Child's  T  shirt) 

Liy  T-shirt  near  child.  Point  to 
T  shirt  and  cue# 


(Child's  coat  or  jacket) 

Lay  coat  near  child.  Point  to 

coaL  and  cue* 


Ml.  Unbuttons 


"^12.  DUttoM 


(ChiUrs  Shoes) 

Put  shoes  on  floor  near  child.  Point  to 
atiJ  cue. 


^I'or  items  1 1  to  20,  dressing  vests  are  accept 

(Child's  sl;!rt  or  jacket  with  medium-sized 

buttons) 

liavc  buttoned  shirt  on  child.  Point  to 
buttons  and  cue. 


•TUT  ON  YOUR  SOCKS." 


•PUT  ON  YOUR  SHIRT." 


•TUT  ON  YOUR  COAT.'* 


"PUT  ON  YOUR  SHOES," 


(Child's  shirt  or  jacket  with  medium-slzed 
buttons) 

tbve  unbuttoned  shirt  on  child.  Point  to 
buttons  and  cue. 


iblc,  cue  will  vary  accordingly. 


••UNBUTTON  YOUR  SHIRT." 


••BUnON  YOUR  SHIRT.' 


8. 


9. 


10. 


11< 


12< 


Sour 


Responser. 
♦^correct 
o^lncorrect 

CRITERIA 


Putt  on  both  socks  with 
heel  in  correct  position. 


Putt  on  Tsliirt  correctly. 


Putt  on  coat  or  jacket,  not 
responsible  for  fasteners. 


Puts  shoes  on  correct  feet, 
not  responsible  for  ties  or 
buckles. 


Unbuttons  at  least 
3  buttons 


Buttons  at  leut  3  buttons. 


ERLC 
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510 


.  ./).DressIn|(cont.) 
Page  3 

rrEM 


13.  Unzipt 


14.  Zipi 


IS.  Unsnapt 


16.  Snaps 


17.  Unbucklei 


18.  Bucklei 


19.  Untiei 


20.  Tlei 


MATERIALS/PROCEDURES 


CUB 


(Child'i  pants,  jacket,  etc.) 

Have  zipped  clolhliig  on  child.  Point  to 

zipper  and  cue. 


(CliiM's  pants,  jacket,  elc.) 

!-ni;:'r.c  zipper.  Point  to  zipper  and  cue. 


(Clulliini;  witli  snaps) 

avc  snapped  clutliing  on  child.  Point  to 
snaps  and  cue. 


ClotliinB  with  snaps) 

Have  nnsnappcd  clothing  on  child.  Point  to 
snaps  and  cue. 


(Uclt  Willi  buckle) 

lave  buckled  belt  on  child.  Point  to  belt 


and  cue. 


"UNZIP  YOUR. 


"ZIP  YOUR. 


Res|K)nser. 
♦"correct 
o=incarrett 

CRITERIA 


13. 


14. 


"UNSNAPYOUR. 


"SNAP  YOUR. 


TAKE  IT  OFF.' 


(Holt  with  buckle) 

I  lave  unbuckled  belt  on  child.  Cue. 


(.Slu)es  witli  laces) 

Have  tied  slioes  on  child.  Cue. 


(Shoes  with  laces) 

llaw'  untied  times  on  child.  Cue. 


'FIX  YOUR  BKLT." 


"UNTIE  YOUR  SHOES." 


"TIE  YOUR  SHOES." 


15. 


18. 


17. 


18. 


19. 


20. 


ERIC 
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Unzips,  not  responsible  for 
disengaging  zipper. 


Zips  up  zipper. 


Unsnaps  at  least  3  snaps. 


Snaps  at  least  3  snaps. 


Unbuckles  the  belt. 


Buckles  the  beh. 


Unties  shoes  without  leaving 
knots. 


Ties  shoes. 


512 


•  • 

•  • 

• 

Hjore      •  ^ 

1 

i 

/  Responses: 
/  facorrect 
/  o=»incorfect 

ITEM 

MATERIALS/PROCEDURES 

CUB 

/pRE/ 

TOSX 

/  CRITERIA 

B^toUetlni 

1.  Fusses  tohavBdiiptr 

changed 

ObiernthtchU(^^or  parent  report. 

• 

1. 

Fusses  when  soiled  and/or 
wet,  to  indicate  sollcd/wel 
pants. 

2.  Indicates  pints  soUed/wet 

Observe  th«  chUd ,  or  parent  report. 

1 

8. 

Indicates  soiled/wet  pants 
by'gcsture  or  xp^tali/ation. 

3.  Verbalizes  toilet  needs 

Observe  the  child  or  parent  report. 
Child  says ■ 

8. 

Vcrball7.c$iiccd  lo  ii^c  batli* 
room. 

4.  Slays  diy  and  ua-* 
aolled  for  school 
day. 

Observe  the  chUd  or  parent  report  ^ 

• 

4. 

Remains  dry  a. id 
unsoilcd  during 
scliool  hours;  uses 
bathroom  wlM?n  aeed- 
cd;  hns  cstiil)  11  ail- 
ed bladder  and 
bowel  control  * 

S.  Csrcsforseirat  toilet 

Observe  the  chU4 ,  or  parent  report. 

5. 

Tulls  down  piinti,  siis, 
wipes,  puiiis  uiTpants. 
flusiics  tniiet. 

"  6.  Tikes  self  to  toilet 
independently 

ObKrve  the  child  or  parent  report. 

h)dicutcs  needs,  takes  self 
to  Ouuiiooni,  vonn'iwi^i 
tasks  as  In  item  returns 

to  room. 

6. 

« 

ITEM 


MATERIALS/PROCEDURES 


CUE 


C  Grooming 
Washes  hindt 


2.  Slows  noi# 


a  Eating 

i.  Swallowi  liquids 


(Sink,  witcr,  sop,  towel) 
Cue. 


(Tissue,  wastcbaskct) 

Cue. 


2.  Keeps  liquids  in  mouth 


(Cup  with  liquid) 

Put  cup  to  cluld's  mouth,  and  hold  cup  for 
child.  Observe  the  child. 


(Cup  Willi  liquid) 

Put  cup  (0  chlid's  mouth  and  hold  cup  for 
child.  Observe  the  child. 


3.  Keeps  food  in  mouth 


4.  Oiews  solid  food 


(Semi  solid  food, e.g.,  applesaucc» pudding) 
Olfer  cluld  spoonful  of  food.  Adult  holds 
spoon.  Cue. 


(Solid  food, e.g.,  peaches,  pineapple, 
cheese) 

If  necessary,  adult  holdi  ipoon.  Cue. 


"WASH  YOUR  HANDS.* 


••BLOW  YOUR  NOSE  AND 
THROW  YOUR  TISSUE 
AWAY." 


"EAT  THE. 


•EAT  THE. 


Responses: 
♦^correct 
o^incofrect 

CRITERIA 


1. 


2. 


Completes  task  without 
assistance. 


Blows  nose  and  throws 
tissue  in  basket.  ' 


Swallows  liquids  without 
choking. 


Uauids  stay  in  mouth 
prior  to  Bwallowing* 


Accepts  food  into  nU)Uth, 
keeps  it  in  and  swallows. 


Same  u  Item  3,  but  also 
Includes  chewing. 


ERIC 
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D.     Bating  (cont.) 
Page  2 

ITEM 


MATERIALS/PROCEDURES 


CUE 


•5.  FccdiiclfwUh  flngew 


Drinb  from  gla« 


(Finger  food,  e.g.,  crackers,  dry  cereil, 
carrot  sticks,  tortilla  cliips) 
Present  food  to  cliild.  Cue. 


*'*7.  Scoopt  with  utcniU 


8.  Still  self  at  table 


■''9.  Stabi  with  «  fork 


10.  Drinks  through  t  straw 


(Small  glass  half  full  of  liquid) 

rince  glass  on  table  in  front  of  cldld.  Cue. 


(Spoon,  bowl,  food,  e.g.,  apple- 
sauce. Ice  cream) 
Ticscnt  utensil  and  food.  Cue. 


(Child  sire  table  and  chair) 
Cue. 


"TAKE  ONE  AND  EAT  IT.*^ 


"I)RINK  YOUR. 


"EAT THE. 


*SITAT  THE  TABLE.*' 


(Fork,  bowl  or  plate,  solid  food,  cut  In  bite 
size  pieces) 

Picscnt  materials.  Cue. 


(Glass  with  liquid  and  straw) 
Present  materials.  Cue. 


"USE  THE  FORK  TO  EAT 
YOUR  " 


•c:OHK 


"DRINK  WITH  THE  STRAWJ 


5. 


RcspiYnscs: 
t= correct 
o- incorrect 

CRITERIA 


8. 


9. 


J5L 


Picks  up  food  with  fingers 
and  eats  it. 


Picks  up  glass  and  drinks 
•  without  spilling. 


Scoops  food  with  utensil 
and  brings  to  mouth. 


Sits  on  chair  at  table. 


Stabs  food  and  brings  to 
mouth. 


Uses  straw  to  drink  liquid 
from  glass. 


ERIC 
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1   •  .  • 

•           •  • 

!  •      •  1 

• 

9  4« 

SCORE 

• 

\0«    Eating  (cont.) 
Page  3 

ITEM 

MATERIALS/PROCEDURES 

;  1 

CUB 

/pre 

/ 

/POS' 

^  / Responses: 
/  correct 
/  o'^incorrect 

/  CRITERIA 

11.  Spreads  with  •  knifl 

(iLilfc,  bread,  spreadible,  e^,,  butter  Jellyi 
peanut  butter) 
Present  materials.  Cue. 

"USE  THE  KNIFE  TO  PUT 
THE  ONTIIE 
BREAD." 

11. 

Uses  knife  to  spread. 

12.  Uses  napkin 

(Napkin,  snacktime) 
Cue. 

"WIPE  YOUR  MOUTH." 

12. 

Uses  napkin  to  wipe  mouth. 

13.  Remains  at  table  while 
eatiiig 

(Snacktimc) 
Observe  iho  child. 

13. 

• 

Stays  in  chair  at  table  until 
finished  witli  snack. 

14.  Clears  place  at  table 

(End  of  inacktlme) 
Cue. 

"CLEAR  OFF  YOUR  PLACE." 

14. 

Clears  place  by  throwing 
away  disposables  and/or 
placing  dishes  In  sink. 

• 

E.  Mechanical  Know-How 
1.  Pushes  door  to  open  or 
dose 

* 

(Door) 

Take  child  to  door  and  cue. 

"piisHTHRnnnR 
(OPEN/CLOSED)." 

1. 

Pushes  door  open/closed 
(at  least  18  hiches)  without 
assistance. 

*  2.  PuUs  door  to  open  or 
close 

(Door) 

Take  child  to  door  and  cue. 

♦•Pin  i  TUFDOOR 

■■ 

Pulls  door  cloied/opeii  (at 
least  18  inches)  without 
assistance. 

.FR?C            5!  J 

(OPEN/CLOSED)." 

J 

1        •        •        •  • 

B.  Mcchanlctl  Know-How  (€ont.) 
Page  2 

#  • 

• 

iCORR         #  • 

4/  / 

<Y  / 

/Responaes: 
/  ♦  =  correct 
/    0  =  incotrect 

ITEM 

van  I  CiKl  ALiu/  nrtvjuciuuivcio 

CUE 

#  /pi 

IE /posy 

^  CRITERIA 

3.  Turns  door  knob 

(Door  with  knob) 

Take  cliild  to  door,  model  task,  and  cue. 

*'TURN  TUG  KNOB  AND 
OPEN  THE  DOOR." 

3. 

Turns  door  knob  to  open 
door  without  assistance. 

4.  Turns  water  on 
and  off 

(Water  faucet  child  can  reach) 
Model  and  cue. 

a) 'TURN  THE  WATER  ON." 

a. 

Turns  water  on  and  off. 

* 

bj  'TURN  THE  WATER  OFF." 

b. 

A 

5.  Drinks  ffuinv. iter 
fountain 

(Water  fountain  cldld  can  reach) 
Model  and  cue. 

"GET  A  DRINK." 

D. 

Drinks  from  fountnin  with- 
out assistance. 

6.  Pouts  from  \  rclicr 

(Glass,  small  pitcher  with  liquid) 
Cue. 

"POUR  THE 

6. 

Poms  liquid  iiitci  glass  from 
pitcher  without  spilhnj;. 

F,  Safety 

•1 .  Avoids  buuipng  into 
objects 

Observe  the  child. 

1. 

Moves  about  environment 
willioul  running  ir\lo 
objects. 

2.  Stops  at  cuib  and  looks 
both  ways 

(Sifcei) 

Accompany  child,  cue  to  itop  at  curb. 

"STOP," 

8. 

Stops  at  curb. 

3.  licsltatesat  tup  of  italrst 

(Stairs  with  minimum  of  3  steps,  hand  rail 

optional) 
Observe  the  child. 

• 

3. 

Hesitates  and  looks  before 
descending. 

4,  Carrie;  sharp  object  cor- 
lecUy 

(Scissors) 

Lay  scissors  on  table  and  cue. 

"TAKE  THE  SCISSORS  TO 
THE  - 

4. 

Carries  scissors  by  blade 
with  point  do\>^. 

ERIC 


ITEM 


MATERIALS/PROCEDURES 


CUE 


Responses: 
♦= correct 
0= incorrect 

CRITERIA 


IIL  COMMUNICATION 
A.  Prerequisitet 
Attention 

I.  Responds  to  ftudltory 
sounds 


(Bell  or  other  noise  maker) 
Move  out  of  the  child's 
tine  of  vision  and  make  noise  with  bell  or 
rattle.  Observe. 


Gives  alerting  response  and/ 
or  moves  eyes  in  direction 
of  sound. 


2.  Responds  to  vocal 
sounds 


Move  out  of  hla  line 
of  vision  and  make  vocal  sounds.  Observe. 


3.  Respondc  to  name 


Move  out  of  cnilu  a  line  of 
vision  and  call  name*  Observe. 


4.  Maintains  eye  contact 


Seat  child  in  chair*  Sit 
iirectly  across  from  him  at 
child's  eye  level.  Cue. 


5.  Attends  to  activity 


(Puzzle  or  toys) 

Seat  child  in  chair.  Sit  across 
from  him  and  play  with  puzzle 
or  toy.  Cue. 


Object  Permtncnce 
See  PreacademlcSi 


A. 


"(CHILD'S  NAME)." 


"LOOK  AT  ME  (CHILD'S 
NAME)." 


"LOOK." 


A. 


Gives  alerting  response  and/ 
or  niuvcs  eyes  In  direction 
of  sound. 


Gives  alerting  response  and 
attempts  to  locate  source 
of  sound. 


Maintains  eye  contact  for 
3  seconds  or  more. 


Watches  activity  for  S 
Mconds  or  more. 


52  i 


./|.  Pittcqultitet  (oonl.) 


Object  Specific  ?1«V 

See  PicacadenUcs, 
Tliliiking  , 
Items  2  and  7 


J2IIB- 


Imitation 
6.  ImitiUs 
gtiturts 


7.   Imltatei  focalizatloni 


Seat  child  in  front  of  you. 
Model  each  gesture,  i 
Cue. 

"  a)  Wave 

b)  Clap  hands 

c)  Cover  eyes  with 
hands,  remove  hands 


'I.    Imitatft  iNirbillatloni 


(Toys,  blocks) 

Manipulate  toys  and  make  appropriate 
vocalization,  e.g.,  build  tower,  knock  it 
over,  and  say  "boom"  or  "oohh^*  , 
push  train  and  say  "choo-choo" 
push  car  and  say  "vrroomm"; 
dial  telephone  say  "ring? 
ring",  pick  up  receiver* 


ERIC 


(Cup.  ball,  toy  dog,  ipoon,  doll) 
Give  child  the  objecti  one  at  a  tlm«. 
Cue. 


a)  "DO  THIS,  WAVE  BYE- 
DYE."  Wave. 

b)  ••DO  THIS,  PAT-ACAKE. 
PAT-A-CAKE."  Clap  hands. 

c)  "DO  THIS,  PEEK-A-BOO." 
Cover  eyes  with  hands, 
remove. 


ir  child  does  not  Imitate 
vocalizatlont  repeat 
and  cue,  "SAY 
Kvocallzation)*" 


SAY  

a)  cup 
b>  ball 

c)  dog 

d)  spoon 

e)  doll 


Responses: 
♦■correct 
o«ln  correct 


Imitates  2  out  of  3 
gesturea* 

b. 

c. 

6. 

a. 

• 

Iihltatea  4  out  of  5 
vocaUzatlons. 

• 

b. 

c. 

d. 

e. 

7. 

a. 

iniuaiea  ^  oui  oi  o 
object  words,  approxbna* 

b. 

tions  acceptable. 

c. 

d. 

e. 

8. 

•  4«  ffcrequbittt  (tont<)  *  > 


SCORE 


Responsei: 
♦"corrccl  . 
o"lncor(cct 


'  Matching 

See  Preacademica, 

Thinking, 
Items  6  «nd  0 

B.  Comprehension 

M.  Comprthendt  objtct 
words 

(Ball,  spoon»  cup,  toy  car,  toy  chiir) 
Put  objects  on  table.  Cua. 

"POINT  TO 

n)  ball 

b)  spoon 

c)  cup 

d)  loy,  cnr 

e)  toy  chair 

a. 

« 

Pointi  to  4  out  of  5 
oblects. 

b. 

d. 

e. 

1. 

*2.  Comprthdndi  icUon 
words 

(Picture  of  children  r\mnlng»  sitting,  wash- 

Ing,  eating,  sleeping) 

Place  pictures  on  tsble,  Cue.  ^ 

"POINT  TO  THE  (BOY  OR 

VJiKU/                       ■  1 

n)  running 

b)  sithng 

c)  washing 

d)  eating 
c)  sleeping 

a. 

rOutiS  10  ^  OUI  01  >  . 

pictures, 

b. 

c. 

d. 

0. 

2. 

3.  Comprehends  mott  for 
recyrrenctf 

(Food  or  drink  child  likes) 

Present  small  amount  of  food  or  drink, 

tlien  cue. 

"DO  YOU  WANT  MORE 
(FOOD  OR  DRINK)?" 

a. 

Child  nodi  head  yes, 
reaches  for  object  or 
verbally  indicates  he  wants 
more  2  out  of  3  times, 

b. 

c. 

3. 

erJc 


0-^3 


Comprehension  (cofit.) 
Page  2 

ITEM  


4.  Comprehends  no  for 
nonexistence 


5.  Comprehends  location 
words 


<[Small  amounts  of  snacks  or 
drinks  child  likes) 
Place  small  amount  of  snack 
or  drink  on  table.  Have  child 
eat  or  drink  it.  VHien  the 
snack  or  drink  is  finished  cue. 
Repeat  two  more  times 


6»  Comprehends  (UX  for 
rejection  ' 


MATERIALS/PROCEDURES 


CUE 


••WHERE'S  THE  (DR!1JK/ 
SNACK)? 

DO  YOU  SEE  (DUINK/ 
SNACK) ? 


Give  Production  Item  6  (Production  of 
no  for  noncxislcnce),  Record  score 
under  Production  Item  6  on  page  22. 


(Doll  r.ad  doll  house) 
Give  child  tiie  doll.  Cue. 


If  child  did  not  give  a  verbal 
response  on  previous  cue,  say 
"TOLL  MH." 


(3  foods,  drinks,  or  objects  child  does 
not  like) 

Present  each  object  one  at  a  time.  Cue. 


Give  Production  Item  (Produces  no  for 
rejection). 

Record  score  under  Production  Item  8 
on  page  22. 


"MAKH/PUT  THE  DOLL 


a)  go  in  the  house 

b)  go  out  of  the  house 

c)  go  ^  the  steps 
^)go  down  the  steps 
^)  go  on  the  house 


"DO  YOU  WANT 
(OlWllCr)?" 


If  cliild  did  not  give  a  verbal 
response  on  previous  cue,  uy 
*'TELL  ME.*' 


I  L 


Responses: 
4  correct 
o=incorrcct 

CRITERIA 


Child  shakes  head  no« 
searches  for  piece,  or  says 
no'*  or  "ail  gone"  for  2 
out  of  3  times  • 


Cldld  says  "no"  or  "all 
gone"  for  2  out  of  3 
times  4 


Makes  doll  perform  4  out 
of  5  actions. 


Child  sliakes  head  no, 
pushes  object  away,  or 
$a>;s  "no"  for  2  out  of  3 
objects,       , 

Child  says  "no"  for  2 
out  of  3  objects. 


ComprehentloA  (cont.) 
Page  3 

ITEM 


MATERIALS/PROCEDURES 


CUB 


'PRE 


7«  Comprehend!  ittributei 


Comptthendi 
denial 


9.  Comprehendi  namo  for 
posuulon 


(4  dolla:  1  big,  1  llttle» 

1  broken,  1  dirty) 

Place  big  and  little  dolls 
on  table*  Cue. 
Place  broken  and  dirty  doll 
on  table.  Cue. 


(3  objects  child  comprehends  names  of. 
Can  use  ol)jccls  chihl  coniprchended  on 
CotnprehcMsion  Item  1,  i.e.,  ball,  spoon, 
cup,  loy  car,  toy  chair,) 
Presenl  object  one  at  a  time. 


Ciive  Piodnctlon  Itenj  (produces  no  for 
(lcni:)l).  Record  score  uiuler  Production 
Item  to  on  page  22. 


(3  articles  of  child's  clothing  and  same 
3  articles  of  tcacher*s  clothing,  e.g.,  shirt, 
sweater,  shoe,  belt,  sock) 
riace  each  pair  of  clothing  on  the  table 
one  at  a  time,  e.g.,  cluld*s  shoe  and 
teacher's  shoe. 

Cue  for  each  article  of 
clothing. 


j 

a)  big 

b)  little 

c)  broken 

d)  dirty 

a. 

Points  to  3  out  of  4 
attribute!. 

b. 

c. 

d. 

7. 

"i:  ~'iIS  A  (INCORRECT 
NAME)?" 

a. 

Child  ihakei  head  no  or 
lays  "no"  for  2  out  of 
3  objects. 

b. 

c. 

8^ 

»     ■  . 

■ 

if  cliild  did  not  give  •  verbil 
response  on  previous  cue, 
say  "TELL  Ml:."  " 

CWId  uy%  "no"  for  2 
out  of  3  objects. 

"POINT  TO  (CHILD'S 
NAMEORTEACliER'S 

a. 

Point  to  correct  t>erson*s 
clothinfl  4  out  of  times 

b. 

NAME)  (CLOTHING)." 

c. 

d. 

0. 

f . 

9. 

Responses: 
♦  •correct 
o«incorrect 

CRITERIA 


u Arpc'ot  4f  Q/PPnnRniTRRS  CUE  

4 

/pre. 

/ 

/POST 

/  Responses: 
/  -f^cc^rect 
/    0- incorrect 

/  CRITERIA 

Ct  Product ion 

*1.  Produces  object 
words 

• 

(Ball,  ipoon,  cup.  toy  car.  toy  chair) 
Show  cldld  objects  one  «t  a  thne.  Cut. 

••WHAfS  THIS?"* 

a)  ball 

b)  spoon 

c)  cup 

d)  car 

e)  ciiair 

n 
o. 

*If  longer  utter- 
ance   with  "key" 
word  l3  produced t 
Bcor6  +• 

Names  4  out  of  5 
objects. 

• 

U. 

I/. 

u . 

e. 

1. 

^2.  Producet  action  wordi 

(Pictures  of  children  tunning,  shting. 

washing,  eating,  sleeping) 

Show  child  pictures  one  at  a  time.  Cue. 

•WHAT'S  (BOY  OR  GIRL) 

DOING?*' 

a)  ninning 

b)  silling 

c)  wasliing 

d)  enling 

e)  sleeping 

tl. 

• 

Names  4  out  of  5  actlona. 

D. 

C. 

U. 

e, 

2. 

3-  Producci  more  for 
rtcurrence 

(Food  or  drink  dlUld  Ukcs) 

Present  small  amouut  of  food  or  drink. 

then  cue. 

•'WHAT  1)0  YOU  WANT?'* 

11  ClillU  gives  iiuiivciudi 

response,  cue  •TELL  ME.** 

&. 

Child  says  ••more"  or 
"another"    2  out  of 
J  unies. 

b. 

3. 
a. 

4.  Pjoductj  want  or 

(3  toys,  foods,  drinks  child  likes) 
Sliow  child  food.  toy»  or  drink  one  at  a 
time.  Cue. 

If  he  gives  nonverbal 
response,  e.g.,  reaches  for 
objccl,  cue  "WHAT?" 

Child  says  "want"  or 
••give  mc"  2  out  of  3 

llUlCS. 

fUYc  mc  for  Internal 
state 

u. 

C. 

4. 

5.  Produces  hclfi  for 
Internal  state 

1 

(Tasks  that  child  needs  help  with) 
Sit  near  child  and  observe.  Observe  3 
situations. 

If  child  gives  nonverbal 
response,  e.g.,  pulling  on 
teacher,  pointing,  cue 
•TELL  ME." 

a. 

Child  layi  "help"  2  out 
of  3  timet. 

D. 

C. 

D. 

SiORG 


C    Piroductlon  (cont.) 
Page  2 

ITEM 


MATERIALS/PROCEDURES 


CUE 


6.  Produces  no  or  all 
gone  Tor  nonexistence 


7.  Ptoduc^i  location  words 


See  Comprehension  Item  4  (Comprehenslof 
materials,  piocedure,  crltcfiAi  and  cue. 

on  page  19  for 


(Doii  and  dol!  iiousc) 
Teacher  manipulates  doll  to: 
a)  go  In  tlie  house 
^)  BO  o^t:  of  the  house 

c)  go  up 

d)  go  down 

e)  go  on  the  house 
Cue  for  each  manipulation. 


8«  Products  no  Tor 

rejection  .  for 


See  Coinpiehcnsion  Item  6  (Comprchenslo 
materials,  procedure,  criteria,  and  cue. 


9.  Produces  look  or  let 
for  notice 


10.  Froduas  no  for  denial 

'foe 


Observe  in  classroom. 
Observe  3  situations. 


See  Comprehension  Item  8  (Comprehenslorj  of  jio  for  denial)  on  page  20] 
materials,  procedure,  criteria,  and  cue 


of  no  for  nonexistenct) 


"WHERE'S  DOLL  GOINGT' 

a)  in 

b)  out 

c)  up 

d)  down 

e)  on 


of  no  for  rejection)  on  page  19 


a. 


0. 


10. 


Responses: 
♦^correct 
0= incorrect 

CRITERIA 


Child  says  4  out  of  5 
location  words. 


Child  says  •look"  or 
*'$ec"  to  gain  tcaclicr*$ 
or  another  child's  atten- 
tion  2  out  of  3  times. 


ERLC 


yj 


8C0RB« 


C.    Production  (cont) 
Pages 

ITEM 


11.  Pfoducti  ftttributM 


12.  Produces  natM  for 
poneulon 


MATERIALS/PROCEDURES 


CUE 


(5  dolls:  1  broken,  1  big,  1  little,  1 

clean,  1  lUrly) 

Demonstration: 

rtncc  broken  doll  on  tabic  and  say, 
••THIS  DOLL  l.S  BROKEN  SAY  BROKEN. 

YLS.  THIS  DOLL  IS  "  Cliild 

:»hould  say  broken, 
hem: 

iMacc  big  and  little  doll  on  table.  Cue. 
riace  clean  and  dirty  doll  on  table.  Cue. 


(  3 articles  or  chlld*s  clothing  and  same 

3  articles  of  teacher's  clothing,  e.g., 

shirt,  sweater,  shoe,  belt,  sock) 

I'lace  each  pair  of  clothing  on  table  one 

it  z  xim,  e.g.,  cliild'i  shoe  and  teacher*! 

shoe.  Cue.  Repeat  for  each  pair  of 

clothiitg. 


»*TH1S  DOLL  IS 


a)  big 

b)  little 

c)  clean/pretty 

d)  dirty /ugly 


"WHOSE  (CLOTHING)  IS 
THISr' 

Cue  for  each  article 
of  clo thing t 


TRE 


Responses: 
'/  +=  correct 
o  =  Incorrect 

CRITERIA 


a. 

Child  fays  3  out  of  4 
attributes. 

b. 

c. 

d. 

11. 

a. 

Child  says  his  name  or 
me/my/minc  for  his  cloth- 
ing and  teacher's  name  or 
you,  yours  for  teacher's 

rlnthififf  Makes  4  mit  of 

6  correct  rcs|>onses. 

b. 

c. 

d. 

6. 

f. 

12. 

Gilt  Communication  Sample  to  obtain  mora  Information  about  the  child's  communication  skills. 


0  o 


SCORE 


Responses: 
•f-^corrcct 
o«=  incorrect 


IV.  PRE-ACADEMICS 
A*  iiiinKuig 
!•   LDoki  for  object  thtt 
hu  disappeared 

(Small  toy  of  Interest) 
Sit  child  in  chair.  Ibid  toy  in  child's 
line  of  vision.  Move  toy  underneath 
ciiiid*s  chair.  Observe  the  child. 

1. 

Searches  with  eyes  and/or 
hands  at  point  of  disap- 
pearance. 

*  2.   Exploies  object 

(Small  toy  of  Interest) 

Place  toy  on  table  near  clilM.  Observe 

the  child. 

2. 

Reaches,  grasps,  and 
handles  toy. 

3.   Looks  for  and  picks  up 
dropped  object 

(Small  toy  of  Interest) 

Mold  toy  In  child's  line  of  vision.  Gain 

cliild*s  Interest.  Drop  toy.  Observe 

cluld. 

3. 

Obtains  toy. 

•4.   Finds  lildden  object 

(Small  toy  of  interest,  3  box  llds't 
Hide  toy  under  one  lid  as  child  watches. 
Uhserve  the  child. 

"FIND  THE  TOY," 

4. 

Searches  first  under  cor- 
rect lid. 

S.   Searches  for  con* 

secutlvely  hidden  object 

(Small  toy  of  interest,  3  box  lids) 
As  child  watches,  tilde  toy  in  hand.  Put 
hand  under  #1  lid,  #3  lid,  then  #2  Ud, 
leaving  toy  under  #2  lid.  Show  child 
empty  hand  tnd  cue. 

"FIND  THE  TOY." 

Searches  in  order  of  hid- 
hig  or  under  last  lid  to 
find  toy. 

5-i  I 


25 


SCORE 


K.^  Thlnkinf 
Page  2 


(coot.) 


ITEM 


MATERIALS/PROCEDURES 


6l  Matches  objects  to 
objects 


(3  pairs  of  similar  objects: 
E  spoons,  2  toy  cars,  &  2  dolls 
Put  1  object  from  eacli  pair  on  table. 
Mold  remaining  objects  in  your  hand  one 
at  a  time  and  cue. 


#  7 


Uics  toys  functionally 


^    Matches  object  to 
pictures 


CUB 


(Toy  car,  toy  telephone,  and  6  blocks) 
Place  toys  in  front  of  child  one  at  a 
time.  Observe  the  ddld.Cue. 


(3  objects  and  3  matching  pictures:  toy. 
car,  telephone,  spoon) 
Put  pictures  on  table.  Hold  remaining 
objects  in  your  hand  one  at  a  time  and 

cue. 


"GIVE  MB  ONE  UKB 
THIS."  *  ^ 

a)  spoon 

b)  car 

c)  doll 


TLAY  WITH  THE 


a)  car 

b)  telephone 

c)  blocks 


Responses: 
^correct 
o=incorfect 

CRITERIA 


c. 


"GIVE  ME  ONE  UKB  THIS." 


a)  car 

b)  telephone 

c)  spoon 


Matches  all  three  objects 
correctly. 


Uses  2  out  of  3  toys 

funcllonaiiy. 

a)  Pulls  and/or  puslies  car. 

b)  Places  telephone  to  ear 
and/or  dials. 

c)  Stacks,  lines  up.  and/ 
or  arranges  blocks. 


Matches  all  three  objects 
to  correct  picture. 


5  ^  ^ 


•                 •  • 

•  • 

( 

• 

SCOK  • 

^•Thinking  (cont.) 
Page  3 

4 

"7  / 

/  Rcsponsci:  , 
/  4«corrccl 
/  o«lncorrcct 

ITEM 

MATERIALS/PROCEDURES 

CUB 

/pre, 

/post 

/  CRITERIA 

^*  Finds  object  by  touch 

(Mystery  box  or  opaquo»  cloth/plas- 
tic bag;  A  objects:  ball,  bloc 
key,  toy  dog,                      *  • 
Name  objecta.  Put  objects  ia 
box  or  bag. ' 

•FIND  THE 

! 

a)  ball 

b)  block 

c)  key 

d)  dog 

a. 

Finds  3  of  4  rcqucitcd 
object!  by  touch  only. 

Cue.  After  child  finds  an 

b. 

object  return  it  to  bag. 

c. 

d. 

9. 

10.  ReoUi  tiidden  objectt 

(5  objects:  cup.  biiHon,  spoon,  block, 
penny) 

l*ul  ohjccls  on  table.  Label  each  object. 
Have  child  close/cover  eyes  of 
screen  objects.  Cover  the 
object  with  the  container. 
lUve  child  open/uncover  eyes 

"WHAT  DID  I  HIDE?'' 

a)  block 

b)  cup 

c)  spoon 

a. 

Names  2  out  of  3  lildden 
objects. 

b. 

c. 

10. 

 n  

11,  RepeAts  3  dlglte 

Llli|L'VCJ     «.v^lt..Cll«      v«vi^«        ^.^  -IBM" 

S.iy  (limits  at  rate  o£  1  per 
second.  Cue. 

•^LISTEN.  SAY      .  ' 
a)  2,  5,  10 

a. 

Repeats  ])  "out  ot  Z 
difiiL  patterns  in 

b)  7,  9,  1 

b. 

correct  order. 

11. 

*Jl2,  Matches  shapes 

(2  sets  of  4  basic  two-dimen-* 
sional  shapes-circle,  square, 
triangle,  rectangle.  All 
shapes  2'-3"  in  size  and  samq 
color) 

Put  one  set  of  shapes  on  tablfe 
Hand  other  set  of  shapes  to 
child  one  at  a  time  and  cue. 

•'POINT  TO  ONB  LIKK 
THIS." 

a)  circle 

b)  square 

c)  triangle 

d)  rectangle 

■i 

a. 

• 

Mitchei  all  4  ihapei. 

b. 

c. 

d, 

12 

I  erJc 


r 

•    \  • 

•        •  • 

•  • 

• 

SCfRli  • 

• 

• 

4.    ThJnklnV  (conL) 
Page  4  \ 

ITEM 

MATERIALS/PROCEDURES 

CUB 

^/ 

7 

/pre 

/       /  Responses: 
/       /  -l-acorrcct 
/       /    0*=  incorrect 

/post/  criteria 

13*  Matches  coloft 

(2  sets  of  6  basic  color  cubes  -  yellow, 
blue,  red,  green,  orange,  black) 
Put  one  set  of  cubei  on  table.  Hand 
other  set  of  cubes  to  ctilld  one  at  a  time 
and  cue. 

"POINT  TO  ONE  LIKK  • 
THIS." 

a)  yellow 

a. 

Matchei  all  6  cc!on. 

b)  blue 

b. 

c)  red 

c. 

d)  green 

d. 

e)  orange 

e. 

0  black 

f 

13 

lA .  Points  to  colon 

(1  set  of  6  basic  color  cubes  -  yelloWi 
blue,  red,  green^  orange,  black) 
Put  all  6  cubes  on  table  and  cue. 

**P01NT  TO  THE 

PolnU  to  6  colors. 

a)  yellow 

a. 

b)  blue 

c)  red 

b. 

c. 

d)  green 

e)  orange 
0  black 

d 

e. 

1 . 

— K 

iS.tibeb  colon 

(1  set  of  6  basic  color  cubes) 
Put  all  6  cubes  on  table.  Cue. 

"WHAT  COLOR  IS  Thisr' 

Labels  6  colors. 

a)  yellow 

b)  blue 

c)  red 

d)  green 

e)  orange 
0  black 

a. 

A. 

b. 

c. 

* 

d. 

0. 

f. 

15 

E 

s 

r|c     •  '  • 
1 

Thinking 
Pages 


(coaU) 


ITEM 


MATERIALS/PROCEDURES 


CUB 


Indicates  which  picturei 
go  together 


1^7.  Aiftngci  plcturM  into 
categorkt 


L8.  Potnu  to  thipes 


(Individual  pictures  of  hammer,  nail;  sho«, 
sock;  milk  carton,  glass;  comb,  brush) 
Put  one  picture  from  each  pair  on  table. 
Give  ciiild  one  of  the  remaining  pictures. 
After  cliild  matches  that  picture,  remove 
card  given  to  ciilld,  leaving  original  pic- 
tures on  table.  Repcit  procedure  for  each 
picture. 


"WHAT  GOES  WITH  THISr 
due* 


a)  shoe 

b)  comb 

c)  milk 

d}  hammer 


(Pictures  of  animals  -  dcg,  cat,  horse; 
food  -  orange,  sand-  icli,  ice  cream  cone; 
clothes  -  shoes,  coat,  socks) 
Place  5  pictures  in  front  of  child  -  all 
3  from  one  category  plus  2  others.  Cue. 
Repeat  for  each  category. 


"POINT  TO  ALL  IHK 


It 


a)  animals 

b)  clothes 

c)  food 


(A  basic  two-dimensional 
shapes  -  circle,  square^ 
trianglei  rectangle*  All 
shapes  2"-3**  in  aize  and  s^o 
color) 

Put  all  shapes  on  table  and 
cue. 


'^POINT  TO  IHB- 

a)  circle 

b)  s<]uare 

c)  triangle 

d)  rectangle 


Response 
f =corre( 
o=incorr 

CRITERIA 


a. 


b. 


d. 


1.6 


17 


a. 


b. 


c. 


Mitchei  ill  pairs. 


Finds  ill  pictures  for 
cich  citcgory. 


Points  to  ill  ihipes. 


0 


A.  Thinkini 
hge  6 


(cont.) 


ITEM 


MATERIALS/PROCEDURES 


CUB 


Responses: 
♦  -correct 
0  =  Incorrect 

CRITERIA 


i^'Ubels  thap«t 


20  Finds  likt  ptcturci 


^^•Telb  if  pictures  are 
unWdiHerent 


(4  basic  two  dimensional 
bhapes  -  circle,  square, 
triangle,^  All  shapes  2"-3*' 
In  size  and  same  color) 
Put  all  shapes  on  table  and 


cue. 


(Set  of  picture  strips) 

I'roijciiw  arrlpy  In  follov/ing 
order:  a)  friiit      b)  cars 

c)  balls 
.^or  each  strip  nolr.t  lo  the 
^irsr  'Picture.  Cue* 


^-3  <^o^ 


©  ©  © 


(Set  of  5  innls  -  each  card  has  2  ilmple 
line  dtjvvin^^s) 

Present  cards  one  at  a  tlmo  in  the  follow- 
ing order. 

a)  two  identical  houses 

b)  sock,  liat 

c)  bird,  dog 

d)  two  identical  trees 

e)  baU,  block 


••WHAT  SHAPE  IS  THIS?* 

a)  circle 

b)  square 

c)  triangle 

d)  rectangle 


''POINT  TO  THB  ONE  LIKE 

THIS" 


19 


20 


••ARn  THESE  TWO  THB 
SAME?  ARE  THEY  AUKE?"' 

a)  houses 

b)  sock,  hat 

c)  birdt  dog 

d)  trees 

e)  ball,  block 


21 


Labels  all  shapes. 


Does  2  out  of  3  cor« 
rectly. 


Does  4  out  of  S  cor* 
rectly. 


ITEM 


MATERIALS/PROCEDURES 


Reading 
•1.  Tunit  pige«  of  t  book 


Folnti  to  lumed  pklure 


Names  S  pictures  in  a 
book 


(Book  with  colorful  plcturei  tnd  eiiy  to 
turn  pages) 

Give  tlio  child  the  book  and^cue. 


(Plcturei  of  S  object!  -  doil,  ipoon,  ball, 
cir^  ihoe) 

Put  ail  S  pictures  on  table  and  cue. 


(Picture  book  with  a  picture  of  a  dog, 
forki  glrl»  airplane,  and  telephone) 
Point  to  each  picture  and  cue. 


4.  Names  or  points  to 
miulng  pairt  of  picture 


tr 


(Set  of  S  pictures  with  simple  line  draw* 
ings:  doll  with  arm  missing,  car  with  tire 
missing,  cup  with  handle  missing,  shoe 
with  slioelace  missing,  hand  with  finger 
missing) 

Sliow  each  picture  to  child  one  at  a  time 
snd  cue. 


SCORE 


CUE 


"LOOK  AT  THE  BOOK. 
TURN  THE  PAGES." 


•TOINT  TO  THE 

a)  doll 

b)  spoon 

c)  bail 

d)  car 
c)  slioc 


"WHAT  IS  THISr 

a)  liog 

b)  fork 

c)  girl 

d)  aitpiane 

e)  telephone 


•'WHAT  IS  MISSrjiG?^' 
and/or  ••what  IS,  GONE? 

a)  doll 

b)  car 

c)  cup 

d)  slu>c 
c)  liand 


2. 


Jit 
4. 


30^ 

Responses: 
>«correct 
o«  Incorrect 
CRITERIA 


Turns  1  to  3  pages  at  a 
time. 


Points  to  4  out  of  S 
plcturei. 


Nimes  4  out  of  S 

pictures. 


Points  to  or  names  4  out 
of  5  missing  parts. 


5;; 


B»  Reading 
Page  2 


(coftt.) 


ITEM 


MATERIALS/PROCEDURES 


CUB 


5.  Recalls  object  In  a  pic- 
ture 


(One  picture  of  4  toys) 

Show  cluld  picture  and  label  each 

toy.  Remove  picture  and  cue* 


^6.   Points  to  printed  name    (i^our  cards:  1  card  wltli  cliild's  name 

printed  on  It,  3  cards  witli  otiier  student*s 
names) 

I^ace  all  4  cards  on  table  and  cue. 


7,  Matchd  ktten 


ERIC 


(S  pairs  of  cardi  u  outlined  below) 


T  C  B  X 


R 


A  S  H  R 


1  8  p  a 


b  f  h  8 


in 


m  u  p  z 


Pietent  the  cards  In  the  above  order. 
For  each  Item  place  card  "b"  In  front 
of  child.  Hand  child  card  "a"  and  cue. 


"WHAT  DID  YOU  SEE?' 


'POINT  TO  YOUR  NAME." 


"FINDT  THE  LETTER  UKE 

THIS." 

a)  D 

b)  R 

c)  ! 

d)  f 

e)  m 


Responses:. 
4"coTfect 
o=lncofrecl 
CRITERIA 


1j= 


Recalls  2  out  of  4  toys. 


Points  to  ovm  name. 


Matches  4  out  of  5  c^rds. 


0:;  ; 


S^RC 


^  tf.  Reading  (oont.) 
;•  ITEM 


1.   MitchM  color  fwdi 


9.  Sequencct  S-catd  pic* 
turt  itory 

V 


ERJC 


MATERIALS/PROCEDURES 


(Two  sets  of  color  word  cards  written 
In  brown  Ink  on  white  4**  x  paper; 
one  card  for    ch  of  the  6  basic  colors  - 
yellow,  blue,  red,  green,  orange,  black) 
Put  one  set  of  cards  on  the  table.  Hand 
the  other  set  of  cards  to  the  child  one 
at  I  time.  Cue. 


(Two  3  card  picture  slorlei) 
Dciuonstrntion  ItenT  - 
baling  an  ice  cream  cone. 


Place  cards  on  the  table  In  mixed  up 
order.  Then  Cue.  Put  the  cirds  In  order 
so  they  tell  a  story.  Explain  the  story. 


Hem  ~ 

Putting  on  shoes  and  socki. 


Put  the  story  cards  on  the  table  li) 
mixed  up  order  and  cue. 


CUB 


PRE/P0S1 


FIND  THE  WORD  UKB 

THIS." 

)  yellow 

b)  blue 

c)  red 

d)  gfccn 
c)  orange 
0.  black 


De n must  ration  Cue 

AM  MAKING  THE  CARDS 
TELL  A  STORY." 

Item  Cue 


"MAKE  THE  CARDS  TELL 
A  STORY." 


a. 


b. 


c. 


^Responses: 
+  «correct 
o>=  incorrect 

CRITERIA 


Matches  til  color  cards. 


Put  atory  In  correct 
order. 


o: 


B.  '  Reading  (cont.) 
P»ge  4 

ITEM 


mTERIALS/  PROCEDURES 


CUE 


PRE/ PCS 


10.  Points  to  totters  In 
name 


11.   Reads  S  words  In 
context 


(Card  with  child's  name  printed  on  It) 
Put  card  on  table.  Ask  Tor  letters  in 
random  order.  Cu?. 


(Libels  cut  out  of  8  common  objects  — 

Coke  carton,  Mt:Donald's  sack,  milk 

cai ton,  slop  sigiu  bread  wrapper,  Crest  box) 

Picscnt  each  label  one  n\  a  time. 

Point  to  specified  word  and 

cue* 


12«  Ltbeb  letters  In  nini« 


(Card  with  child's  iname  printed  on  it) 
Put  the  ca;d  on  the  table.  Point  to  each 
letter  in  the  child's  name  in  random 
order.  Cue. 


•POINT  TO  (letter).'' 


♦•WHAT  DOES  THIS  SAY?" 

a)  Coke 

b)  McDonald's 

c)  milk 

d)  stop 

e)  bread 
0  Crest 


•  WHAT  LETTER  IS  THIS?" 


10. 


11. 


Rcspc^nses: 
f '=corrcct 
o=incorrect 

CRITERIA 


Points  to  each  letter 
correctly. 


Reada  4  out  of  6  words. 


Labels  all  letten. 


12. 


•  5:,7 
o  • 

ERIC 


SCORE 


34 


ITEM 


MATERIALS/PROCEDURES  * 


CUE 


PRE/POS 


Responses} 
♦•correct 
o*"  incorrect 

CRITERIA, 


Kathematibs 

1.  Demonstrates  knowledge 
of  simple  qu&ntitaUvt 
■vocabulary 


^2,  Matches  objects  cot 
to  OM 


(Raisin,  cereal,  or  peahuts) 
hit   7  raisins  on  table  for  child  i  3  for 
self.  Cue'.  Eat  or  remove  all. 
raisins  before  giving  task  d, 

a)  one 

b)  more  (another) 

c)  aU 

d)  all  gone 


(2  identical  sets  of  6  blocks  or  counterii) 


Give  child  one  set  of  blocks.  From  other 
set  place  number  of  blocks  to  be  match- 
ed hi  front  of  child.  1" 
task    a  •  Cue  for 


a)  %IVE  ME  ONE 

b)  %ivememorb;* 

c)  "GIVE  ME  ALL  THE 
THE  RAISINS." 

d)  "WHERE  ARE  THE 
RAISINS?" 


"MATCH  THE  BLOCKS;' 
and/or  "MAKE  YOUR 
apart.  Mode]]  BLOCKS  LIKE  MINE." 

tasks    a-e  ^  .  ^ 

a)  2 

b)  l 

c)  5 

d)  3 

e)  4 


t)  Child  gives  one  raisin  to 
.  teacher. 

b)  Cliiki  gives  one  or  more 
raisins  to  teacher. 

c)  Child  gives 
♦:eacher  all  the 
raisins. 

d)  Child  says  ''all 
gone",  '*no'\  or 
''no  more." 


Correctly  matches  all  ob* 
jecti. 


•                      •  • 

•  • 

• 

•  • 

35 

SCORE 

C     Mathematlct  <coDt.) 
Page  2 

ITEM  MATERIALS/PROCEDURES 

CUB 

/$/ 

7 

/PRE 

/  Responses: 
/  +acorfect 
/    0= incorrect 
/  CRITERIA 

•  3'  CounU  nbJccU  !-5 

(Set  of  5  Identical  blocki  or  counlen) 
Plice  let  to  bo  counted  in  »  row  in 
front  of  chlld^  Cue* 

• 

"COUNT  THE  BLOCKS.- 

a)  2 

b)  l 

c)  5 

d)  3 

e)  4  . 

n. 

r!niTeclIv  counli  iloud 

SCli  I*J* 

b. 

c. 

d. 

e. 



Matches  objecti  ont 
to  bn«  6-10 

{2  identic*!  lett  of  12  blocks  or 
counteri) 

Pioctduret  itme  u  item  #3* 

• 

"MATCH  THE  BIX)CKS, 
aiid/or  MAKE  YOUR 
BLOCKS  LIKE  MINE." 

VfUllvVfilj    llMtVlvi  «Mi 

a)  6 

b)  10 

c)  7 

d)  9 

e)  8 

a. 

b. 

c. 

* 

A. 

e. 

1, 

(Set  of  10  identicall  blocki  or  coimten) 
Procedurtt  time  u'ltem  M. 

■  COUNT  THE  BLOCKS." 

Correctly  cotmti  aloud 
sett  d«10« 

a)  6 

b)  10 

c)  7 

d)  9 

e)  .8 

«,. 

b. 

c. 

# 

(1. 

e. 

5. 

ERIC 

l__  


J 


•                •  • 

•  • 

• 

scodB  • 

^  MathefflAtlcs  (contO 
Page  3 

m  / 

/ 

/  Responses: 
/     0= Incorrect 

ITEM 

MATERIALS/PROCEDURES 

CUB 

/  PRE^ 

/post 

/  CRITERIA 

•  ^  •  Knows  cqulvalcnc45 
object!  to  numerals 
1-5 

(Numeral  cards  1-5;  6  blocks  or 
counters) 

Place  blocks  in  front  of 
child.    Show  child  numeral 
cards  one  at  a  time  and  cti6* 

"GIVE  MB  

(Point  to  card  and  uy 
numeral.) 

a)  2 

b)  l 

c)  5 

a . 

Placet  correct  number  of 
blocks  with  numeral  card. 

D. 

e, 

A 

d)  3 

e)  4 

A 

Q. 

(Numeral  cards  I-S) 

Present  numeral  cards  in  random  order 

one  at  a  time  and  cue. 

"WHAT  NUMBER  IS  THIS?" 

a)  2 

b)  l 

c)  5 

d)  3 

e)  4 

a. 

Labels  fach  numeral  cor* 
rectly  1*5* 

/ 

D. 

0, 

,1 

u, 

0. 

7. 

3.  Knows  equivalence  ob* 
jectt  to  numersli  6*10 

(Numeral  cardi  6-10;  11  blocks  or 
counters) 

Proceduxcj  same  si  Item  #9.  ^ 

"GIVE  ME  . 
(Pnint.  to  card  and  uy 

numeral).. 

PUtces  correct  number  of 
blocks  with  numeral  card. 

a)  6 

b)  10 

c)  7 
(1)9 
e)8 

a. 

c. 

Q. 

e. 

8. 

:C  Mathematics  (coot.) 
Page  5 


•core 


tiCilY) 

9«  Ubelt  numenJi  6-10 

(Numcril  cards  6-10) 
Procedures  tame  as  Item  #11. 

"WHAT  NUMBER  IS  THIS?" 

a)  6 

b)  10 
0)7 
(1)9 
e)8 

a. 

b. 

c. 

d. 

e. 

9. 

10 .  Dcmonitritei  knowl* 
edgo  of  more  and  leu 

(Raisin),  cereal^  or  peanuts) 

Pui  7  ralslnj  on  table  for  child,  3  for 

self.  For   b  teicher  glvei  nerielf  two 

mote  raisins. 
Cue 

a)  more  * 

b)  less 

8)  "WHO  HAS  MORE 

KAISINSf 
b)  "WHO  HAS  LESS 

RAISINS?" 

a, 

b. 

11 «  Telli  what  numeral 
comes  next 

(Numeral  cards  M) 

Present  numeral  cards  one  at  i  (Imi  in 

randont  order.  Cus. 

4 

"WHAT  NUMBER  COMES 

AFTER  ?" 

(SIiow  card  and  say  numertl). 

a)  2 

b)  4 

c)  1 

d)  3 

a. 

b. 

c. 

d, 

11. 

•  37 

Responses: 
4«Correct 
o^lncorrcct 

CRITERIA 


Labels  each  numertl  cor* 
rectly  6-10. 


i)  Child  Indicates  he  hai 
more. 

b)  Giild  htdicates  he  haa 
leas. 


Telia  correct  num.ber. 


•         •  • 


ITEM 


MATERIAL^'^PROCEDURES 


D.  Writing 

^*  Marks  on  piper 


2«  Sctibbtes 


3  •  Drawl  line  between 
horixonttl  line$ 


(Pencil  ami  paper) 

Put  niateii:iis  on  toble.  Model  task  anc) 
cue. 


(Pencils  and  2  pieces  of  paper) 

Put  mateiials  on  table.  Give  pencil  and 

piece  of  |Mper  to  child.  Mddet  task  and 

cue. 


(Pencils  and  3  pieces  of  4"  x  5!//  paper, 
each  pai>cr  having  1  pair  of  S''  long 
horizontal  hues  1"  apart) 
Put  materials  on  table.  Model  task  on 
one  piece  of  paper.  Present  rem)lning 
2  papers,  one  it  t  tlmo.  Cue. 


ERIC 


•  • 

o  * 

• 

/ 

7 

/Resins:?  . 
/    o  =  incor.  -T 

CUB 

/  1 

/pRE^ 

/posi 

/  CRITERIA 

"MARK  ON  THE  PAPER." 

1. 

Makes  random  marks  of) 
paper. 

"SCRIBBLE  LIKE  I  DID." 

y 

Scribbles  with  a  contin- 
uous  movement. 

"DRAW  A  UJJE  HERE." 
while  pointing  between  th« 
2  iinei. 

a* 

■  c 

Draws  at  least  one  4"  long 
line  between  the  horizon- 
tal lines. 

1 

- 

•  > 

i 

\ 

\ 

1 

■ 

i 

1 

3. 

• 

• 

/ 

a     Writing  (cont.) 
Page  2 


Responses: 
♦  =  correct 
0  =  Incorrect 


ITEM  •                     MATERIALS/PROCEDURES                       CUE  d 

f  PRE , 

/POS' 

/  CRITERIA 

^*  Driwi  Uiio  botwt^o  2 
vtrtical  linei 

(Pencils  and  3  pieces  of  4"  x  5^4"  paper, 
each  paper  having  1  pair  of  5"  long 
vertical  lincsn"  apart) 
Put  materials  on  table.  Model  task  on  one 
pice-:  of  paper.  Present  renialnhig  2 
papers  one  at  a  time  and  cue. 

♦*DRAW  A  UNE  HERE/* 
while  pointing  between  the 
2  lines* 

a. 

Driwa  a  4"  line  which 
is  between  the  vertical 
llnet. 

b. 

A. 

3  •  bniCitet  (hawing  a 
cross 

(Pencils  and  a  piece  of  8^"  x  ll"  paper) 

1  Ut  IlldlCliai}  till  IdUlC.  UlaVi   m  CIUH 

as  child  watches  then  cue.  Repeat  pro- 
cedure for  second  opportunity. 

UKETHIS  ONE. 
MAKE  IT  HERE." 

a. 

* 

Makes  at  least  I  cross  that 
iids  z  luies  wiai  lortn  a 
80  to  100  degree  angle. 
Intersection  of  lines  Is  In 
the  middle  third  of  each 
line. 

b. 

5. 

&•  CoplM  drcle 

(1  encil  and  piece  oi  o/i   x  1 1  paper 
with  2"  circle  al  lop  of  paper) 
Ptit  rnateriah  on  table.  Point  to  model 
then  to  area  where  child  Is  to  draw.  Cud. 
(]ive  two  opportunities. 

"MAKE  A  C»kCLE  LIKE 
THIS  ONE,  MAKE  IT 
HERB." 

a. 

Makes  at  least  1  closed 
circular  figure. 

b. 

6. 

Copki  tquart 

(Pencil  and  piece  of  8^"  x  iT  paper 
with  2"  square  at  top  of  paper) 
Put  materials  on  table.  Point  to  model 
then  to  area  where  child  It  to  draw.  Cue. 
Give  two  opportunities. 

"MAKE  A  SQUARE  UKE 
THIS  ONE,  MAKE  IT 
HERE." 

a. 

Makes  at  least  1  box  like 
figure  with  length  not 
more  than  twice  the 
width  and  the  4  snglev 
between  80  to  100 
degrees. 

5'J3 


D.    Writing  (con!.) 
Page  3 

ITEM 


MATERIALS/PROCEDURES 


CUB 


Maket  clrclo 


(Pencil  and  piece  of  paper) 

Put  all  materials  on  table.  Cue.  Give  two 

"oppoftuiiitics. 


5.   Wiitei  flnl  ntm«  with 
model 


(Pencil  and  pitco  of  unlincd  paper.  Card 
Willi  child's  name  printed  on  It) 
Pui  name  card  above  paper  »nd  cue. 
Give  two  opportunltlc*. 


"MAKE  A  circle; 


(Pomt  to  model) 
"SEE  YOUR  NAME?" 
"WRITE  IT  HERE." 


/      /  /Responses: 
^/      /.      /  ♦  ^  correct 
<^      /      /    0  =  incorrect 

/ PRE  /TOSt/  criteria 

a. 

Makci  at  least  1  closed, 
circular  figure. 

b. 

3. 

a. 

Writes  name  legibly  one 
time  with  letters  In 
order. 

b. 

9. 

L 

ITEM 


MATfiRIALS/PttOCBDURBS 


CUB 


V  .  SOCIALIZATION 
A\>'  Awareness  of 
Self  and  Others 

1  .  Recognizes 

Self  In  Mirror 


2 .  Responds'  to 
.'greeting 


3.  Initiates 
Greeting 


4 •  Separates  from 
parent 


(Mirror) 

Hold  mirror  ao  that  child  can 
see  hltnself.  Cue. 


(Familiar  person) 
Cue. 


(Familiar  person) 
Cue. 


(Parent,  familiar  person) 
Observe  the  child. 


5'.  Relates  to  un- 
familiar adult- 


s' Initiates  peer 
contact 


Introduce  child  to  unfamiliar 
adult.  Observe  the  child. 


(Classroom  or  playground;  other 
children) 

Observe  the  child. 


ERLC 


"WMO'S  THAT?** 


••HI." 


1. 


2. 


3. 


A. 


5. 


6. 


Responsq^ 

♦scorrccl 

o^incorrfct 

CRITERIA 


Responds  to  indi- 
cate awareness  of 
self,  e.g.,  says 
"me";  refers  to 
self  by  name  or 
points  to  self. 


Responds  with 
verbal  greeting. 


Initiates  verbal 
greeting. 


May  fuss  momentar- 
ily, but  quletrJ. 


Interacts  without 
undue  shyness  or 
fear. 


Approaches  peer(s) 
and  engages  in 
acceptable  Inter- 
action. 


5'  ? 


V.  Socialization 
page  2. 

ITEM 


(cont)  " 


MATERIAL8/PR00EDURES 


B.  Awareness  of 
Feelings 

1,  Watches  person 
in  line  of  . 
vision 


(Familiar  person) 

Have  familiar  person  walk  past 

child.  Observe  the  child/ 


? .  Looks  at'  face 
of  pers^on 
talking 


3.  Shows  feelings 


4.  Shows  affec- 
tion 


(Position  self  at  child^s  eye 
level.    Talk  to  child. 

Observe  therthild. 

 V  

Observe  the  child. 


Observe  the  child. 


5,  Shows  concern   j  Observe  the  child* 
for  orhera. 


ERIC 


posiy 


>  5  correct 
Qts  incorrect 

CRITERIA  . 


Focuses  oh  person 
and  tnaves  eyes/head 
to  follow  person* 


Looks  at  face  of  ' 
person  talking,  • 


An  emotional 
response  appropriate 
to  situation,  e.g.^ 
sees  fathiliar  per- 
son and  smilesp 
fnlVs  down  and  cries 


Gives  affection  ^ 
ap\)roprlate  to  sit- 
uation, e,g.,  hugs, 
kisses,  sits  in 
adult  Ir^P  and 
sauf;gles 


Demonstrates  appro- 
priate concern  for 
others,  e#g.i  com- 
forts hurt  child; 
shows  sympathy  for 
playmate (s)  An. 
distress. 


V/  Socialization" CCont.) 
page  3 

MATERIALS/PROCEDURES 


ITEM 


6.  Shows  pride/ 
responds  to 
praise 


C.  Social  Ihforma-- 
tlon 

1,  States  name 


Observe  the  child. 


Cue, 


^2.  States  sex 


Cue« 


3.  States  age 


A.  States  address 


Cue. 


5.  ^States  phone 
number 


ERIC 


5/7 


Cue. 


Cue. 


CUB 


"WHAT'S  YOUR  NAME?" 


"ARE  YOU  A  BOY  OR  A 
GIRL?" 


6. 


1. 


2. 


"HOW  OLD  ARE  YOU?" 


"WHAT'S  YOUR  ADDRESS?" 
or  "WHERE  DO  YOU  LIVE?" 


3. 


4. 


"WHAT'S  YOUR- PHONE 
NUMBER?" 


incorrect 
CRITERIA 


Upon  completion  of 
task  ell  lid  shows 
pride  by  smilingi 
shows  accomplish- 
ments to  others,  or 
demonstrates  accep- 
tance of  praise. 


Responds  to  question 
with  correct  infor-^ 
mation. 


Responds  to  question 
with  correct  infor- 
mation. 


Responds  to  quontion 
with  correct  iiuor- 
mation. 


Responds  to  question 
with  correct  infor- 
mation. 


Responds  to  question 
with  correct  infor- 
mation. 


5VS 


V,  Socialization  (Cont;) 
ITEM  MAtEmALa/PROCEDtmES 


0.  Play  Behav^ior 

1.  Initiates  and 
maintains  solo 
play 


(Toys  of  interest) 
Observe  the  child. 


2.  Engages  in 
parallel  play 


(Another  child  nearby  playxng 
with  toys/materials;  additional 
toys/materials  available) 
Observe  the  child. 


3.  Plays  pretend 
roles 


(Play  setting  that  would  facili- 
tate pretend  Toles^  e.g.,  hats, 
equipment,  props  that  relate  to 
various  occupations) 
Observe  the  child. 


4*  Engages  in  co- 
operative play 


(Another  child  at;  the  coopera- 
tive play  level;  toys/materials 
available) 
Observe  the  child. 


5.  Plays  coopera- 
tive in  small 
group  • 


(Other  children  at  the  coopera- 
tive play  level;  toys /materials 
for  group  activity) 
Observe  the  child. 


ERLC-  ^ 


o::  incorrect 
POSl/  '  CRITERIA 


Initiates  and  plays 
appropriately  with 
toys  by  self  with* 
out  adult  super- •  • 
vision. 


Plays  appropriately 
witji  toys  near 
another  child  and/or| 
uses  same  materials, 
but  does  not  neces- 
sarily interact  with 
other  child. 


Pretonds  to  be  an- 
otheV'recognlxable 
person  during,  pipy 
activity,  e.p,., 
n^ommy,  fireman,  cow- 
boy, teacher. 


Engages  In  play  with 
one  o^ther  child , 
sharing  toys/nuter- 
ials;  worki'.ip.  out 
differences. 


, Engages  in  piny  In 
' a  small  group,  share  ; 
toys/materials;  ad- 
Justs  to  new  cliil- 
drcn  entering  jtroup; 
works  out  dlffi  ronces 


Socialization  .(Cont • ) 
*page  5 
ITEM 


MATERIALS/PROCEDURES 


CUE 


E.  Interactive 
Behavior 

1.  Recognizes  own  I  (Child's  personal  possessions 
possessions       |e.g.,  toys,  drawing,  caryons, 
etc.) 

Show  child  possession*  Cue. 


2*  Shares  toys  or  .  , 
food  I  (Other  children;  toys  or  food) 

Cue. 


3.  Hdits  and  takes 

tu,;n  I  (Other  children  in  classroom) 

Observe  the  child  during  a 
group  activity. 


4.  Participates  In 

group  activity    (Group  time,  e.g.,  story  time, 
sharing,  music  or  any  similar 
activity) 

Observe  the  child. 


*5.  Makes  choices 


(Toys  or  snack  time) 
Present  two  things  to  child, 
Cue. 


01 


whosenIS  this?'' 


"LET  (name  of  other 
child)  HAVE  A  (name  of 
toy  or  food)" 


"HERE  IS  A 


AND 


PICK  ONE." 


o:^incorrec 
CRITERIA 


«3 


Responds  to  ques- 
tions with  "mo"/ 
'mine";  gives  name 
or  point  to  self. 


Shares  tpys  or  food 
without  fussing  or 
beln«  aggressive 
toward  otl)2r  chll^ 
dren. 


Waits  and  takes 
turn  without  fusolnp 
or  being  apgffesslve 
toward  other  chil- 
dren.  ^ 


Joins  In  group 
activity  and  parti- 
cipates appropriate- 
ly. . 


Chooses  one  thing 
and  does  not  fuss 
when  both  are  not 
received* 


^  ^^^^ 


^"^Socialization  (Cont.) 
^       page  6 


MATERIALS/PROCEDURES 


6«  Persists  in 
task 


7.  Puts  things 
-  away 


(Task  child  can  complete  inde- 
pendently, e.g*,  blocks,  puzzles 
paints) 

Observe  the  child. 


8.  Makes  transi- 
tion between 
classroom 
activities 


(Toys /materials  child  has  been 
using) 


Cue. 


Cue. 

Observe  child* 


9.  Follows 
directions 


•*10«  Goes  on  errand 


t 


ERIC  5-3 


Cue. 

Observe  child. 


Observe  the  child. 


CUB 


'•help  put  away  the 

(toys/materials) " • 


6. 


0:=:  incorrect 
CRITERIA 


Stays  actively  in- 
,volved  with  task 
until  completed  or 
for  at  least  5-10 
minutes. 


Assists  in  putting 
toys/materials  away. 


Cue  appropriate  to 
transition. 


8. 


Responds  to  direc- 
tions. Changes 
activities  without 
resistance,  delay, 
or  interfering  with 
other  children. 


After  snack  time. 
Cue:  "THROW  AWAY  YOUR 
NAPKIN/TRASH." 
•'WASH  YOUR  HANDS  AND 
SIT  DOWN.'' 

GeL^ing  ready  to  leave 
classroom. 
Cue:  "PUT  AWAY  YOUR 
MATERIALS." 
"GET  YOUR  COAT  AND  GET 
LINE." 


a. 


9. 


Carries  out  both 
3  step  commands. 


10. 


Completes  simple 
errands  outside 
classroom 


pi/.-  / 

jjEM  MATERIALS/PROCEDURES 


CUB 


ll#  Predicts^'  o 
consequence^ 


Present  story  or  cue  in 
similar  social  situation: 
'A  child  bigger  than  yourself 
has  a  ball  that  you  want.  You 
grab  it  away  from  him.  What 
do  you  think  will  happen  next? 


WHAT  DO  YOU  THINK  WILL 
HAPPEN  NEXT?'* 


12. 


•  =  inroftf*  I 
CRITERIA 


[Predicts  logical 
consequences  tor 
story  or  similar 
social  situation. 


APPENDIX  B 


ABACUS  ASSESS>!ENT/CURRICULUM  CROSS-REFERENCE 


•       the  ABiftUS  • 

Assessment /Curriculum  Cross-Reference 


Developmental  Area!  BODY  MANAGEMENT  (BM) 


Assessment  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProRramminR 

Program  Number 
and  Title 

Group  Task  Number 

and  Title  ^ 
 — 

j    A,    Gross  Motor 

BM 

Group 

• 

1     1,     Rolls  from^back  to 
1  stomach 

H^~3  Rolling  Over 

II    Rolls  from  back  to 
stomach 

G-BM-8  Creative 

Movement  ^ 
* 

1     2.    Rolls  from  stomach 
j           to  back 

BM 

Group 

BM-3  Rolling  Over 

III    Rolls  from  stomach 
to  back 

G-BM-8  Creative 
Movement 

3.    Sits  with  support 
1  ^ 

BM 

BM-4  Sitting 

I    Sits  on  floor  with 
back  supported 
il    Sits  in  small  arm 
chair 

1    A*     Sits  unassisted 

BM 

BM-4  Sitting 

III    Sits  in  small  chair  ' 
IV    Sits  on  floor 

"S,    Crawls  on  hands  and 
I  knees 

Group 

G-BM-8  Creative 
Movement 

6,     Stands  with  support 

RM~*^  *^r p  nHi  ne    Walking » 
Running,  Jumping 
(SWRJ) 

I  Stands 

 ,  

j    7,    Seats  r.elf  in  small 
j      ^  • chair  ^ 

BM 

orl- o  1  c  L  in  g 

III    Sits  in  small  chair 
IV    Sits  on  floor 

j    8,    Stands  alone 

BM 

BM-5  S\«IJ 

I  Stands 

ERIC 


5lS 


5b  J 


•       the  AB^US  • 

Assessment/Curriculum  Crqo>3~Reference 


Developmental  Ar.^t     BODY  MAN AGMENT  (BM) 


Assessment  Item 


9,    Walks  with  support 


10.    Walks  independently 


11.    Bends  at  waist 


12.    Rolls  ball 


13.    Catches  rolled  ball 


14.    Throws  ball 


Curriculum 
Book 


15.    Walks  backwards 


16.    Jumps  in  plate 


BM 

Group 


BM 

Group 


Group 


BM 

Group 


BM 

Group 


BM 

Gi^up 


Task  Number 
and  Title 


Individual  Programming 

Program  Number 


BM-5  SWRJ 


BM-5  SVRJ 


and^Title 


II    Walks  Fojrward 


II    Walks  Forward 


BM-9  Catching  &  Throwing 


II    Throws  2-Handed 


BM-9  Catching  &  Throwing 


BM-9  Catching  &  Throwing 


I  Caliches 


III    Throws  1-handed 


BM-5  SWRJ 


BM-5  SWRJ 


I'W    Walks  Backward 


IV  Jumps 


Group -Task  Number 
and  Title 


G-BM-5  Obstacle 
.  Course 


G-B>l-5  Obstacle 
Course 


G-BM-8  Creative 
M6vement 


G-BM-3  Throwing, 

Rolling  and 
Catching 
Balls 


G-BM-3  Throwing, 

Rolling  and 
Catdung-  - 
Balls 


•  G-BM-3  Throwing, 

Rolling  and 
Catching 
Balls 


Obstacle 
G-BM-5  Course  


59. 


the  Al^CUS 

Assessmenc/Curriculum  Cross-Reference 


Developmental  Ar^p!     BODY  MANAGEMENT  (BM) 


Assessment  Item 


17.    Kicks  ball 


18.    Walks  up  and  down 
incline  surface 


19.    Walks  up  and  down 
stairs,  alternating 
feet 


20.    Jumps  forward 


21.    Pedals  tricycle 


22.    Climbs  ladders  and 
slides  down  slide 


Curriculum 
Book 


Group 


BM 


Group 


BM 


Group^ 


BM 

Group 


BM 

Group 


Individual  Programming 


Task  Number 
and  Title 


BM-6  Walking  Up  and  Down 
Incline  and  Stairs 


Group 


BM-6  Walking  Up  and  Down 
Incline  and  Stairs 


BM-5  SWRJ 


Program  Number 
and  Title 


I    Walks  Up  Incline 
II    Walks  Down  Incline 


III    Walks  Upstairs 
IV    Walks  Downstairs 


Group  Task  Number 
and  Title   


G-BM-4  Kicking 
Balls 


G-BM-1 


Climbing 
and  Sliding 
(Stairs, 

Ladder, 

Slide) 


IV  Jumps 


BM-8  Riding  a  Tricycle 


G-BM-1 


Climbing 
and  Slidin 
(Stairs, 

Ladder', 

Slide) 


I    Pedals  Trike  Forward 


G-BM-5  Obstacle 
Course 


G-BM-2  Riding 

Scooters 
and  Trikes 


G-BM-1  Climbing 

and  Sliding 
(Stairs, 
Ladder  &  Slide 


Developmental  Ar.»>     BODY  MANAGEMENT  (BM)  


the  -A#CUS  # 

Assessment/Curriculum  Cross-Reference 


Assessment  Item 

 r 

Curriculum  1 
Book  :  j 

"''ndividual 
'lask  Number 
^nd  Title 

Programming 

Program  Number 
and  Title  . 

Group  Task  Number 
and  Title 

'    23.    Walk's  forward  on 
balance  beam 

BM 

« 

BM-7  Walking  on  a  Balance 
Beam 

I    Walks  Forward  on 
Balance  Beam 

24.    Catches  bean  bag 

25^    Steps  over  knee-high 
bar  . 

BM 

Group 
Group 

BM-9  Catching  and  Throwing 

I  Catches 

G-BM-3  Throwing, 
Rolling, 
and 

Catching 

G-BM-5  Obstacle 
Course 

26.    Runs  course 

BM  • 
Group 

BM-5  SWRJ 

IV  Runs 

G-BM-5  Obstacle 
Course 

G-BM-8  Creative 
Movement 

B ,    Fine  Wt  or 

1.    Use  palmar  grasp 

BM 

BM-10  Grasping  and  Releas- 
ing Objects 

I    Uses  Palmar  Grasp 

2.    Uses  pincer  grasp 

BM 

BM-10  Grasping  and  Releas- 
ing Objects 

II    Uses  Pincer  Grasp 

3,    Transfers  object 
hand  to  hand 

BM 

BM-10  Grasping  and  Releas- 
ing Objects 

1   ■ 

III    Transier  UDjects 
Hand  to  Ha.nd 

4,    Picks  up  and  releases 
object 

BM 

BM-12  Putting  pegs  in 
pegboard 

I    Grasps  and  Releases 
Large  Pegs 

ERIC 


5  J  X 


#      the  AB«'JS  • 

Atfsessinent/CurriculuiP  Cross-Reference 


Developmental  Ar^^t         BODY  MANAGEMENT  (BM) 


Assesement  Item 


16.  Paints 


17.    Nest  4  cups 


18.    Strings  large  beads 


19.  Buildn 


20.    Puts  together 
-       adjacent  piece 
puzzle 


21.    Cuts  with  scissors 


Curriculum 
Book 

Group 


BM 


BM 

Group 


BM 

Group 


BM 


Group 


BM 

Group 


Task  Number 
and  Title 


Individual  Programming 


BM^-IS  Nesting  Cups 


BM-19  Stringing 


BM-]^  Building  with  Blocks 


BM--13  Fonnboards  and 
Puzzles 


BM--20  Cutting  with 
Scissors 


Program  Number 


Group  Task  Numbar 
and  Title 

G-BM-16  Painting 


I    Nest  Cups  or  Objects 


I    String  Large  Beads 


II    Builds  a  Bridge 


III    Adjacent  Puzzles 


I    Cuts  on  Straight 
Line 


G-BM-13  Stringing 


G-BM-10  Block 

Building 


G-BM-9 


Form- 
boards 
and 

Puzzles 


G-BM-14  Cutting 


ERLC 


the  AB/*US  • 

Asoessment/Currlculum  Cross-Reference 


Developmental  Arpa'.-   BODY  MANAGEMENT  (BM) 


ERIC 


dL'j 


-  •  •the  ABftUS  •  • 

Assessment /Curriculum  Cross-Reference 

Developmental  Area;     SELF-CARE  (S-C)  .  


Assesement  Item 

Curriculum 
Book 

Task  Number 
And  Title 

Program  Number 
 and  Title  

Group  Task  Number 
and  Title 

A.  Dressing 
1    1»    Removes  socks 

sc  . 

»  » 

SC-1  Undressing 

II    Removes  Socks 

*  * 

2»     Removes  pants 

sc 

SC-1  Undressing 

III    Removes  Pants 

1    3,     Removes  untied  or 
1          unbuckled  shoes 

sc 

SC-1' Undressing 

I    Removes  Shoes 

1    4,     Removes  unbuttoned 
jacket  or  shirt 

sc 

Group 

SC-1  .Undressing 

IV    Removes  Shirts, 

Sweater  and/or  Coat 

G-SC-1    Taking  Off 
and  Putting 
on  Coat 

1    5,    Removes  pullover 
1          shirt  or  unbuttoned 
1  dress 

CP 

*^P— 1  Undressing 

V    Remove  T- Shirt 

1    6.    Puts  on  pants. 

sc 

SC-2  Dressing 

III    Puts  on  Pants 

1    7.    Puts  on  socks 

sc 

SC-2  DreseJna 

TI    Puts  on  Socks 

1    8*    Put3  on  T-shirt 

sc 

SC-2  Dressing 

V    Puts  on  T-shirt 

j    9,    Puts  on  coat  or 
1  jacket 

JC 

Group 

SC-2  Dressing 

xV    JrUCB  on  oiixL  L ) 

Sweater  and/or  Coat 

G-SC-1    Taking  Off 
and  Putting 
on  Coat 

ERIC  Go; 


•     the  ABA#S  • 

Assessment/Curriculum  Cross-Reference 


)evelopmental  Area:       SELF-CARE  (S^C) 


Assessment  Item 


10.    Puts  on  shoes 

 A. 


11.  Unbuttons 


12.  Buttons 


13.  Unzips 


U.  Zips 


15.  Unshaps 


16,  Snaps 


17 .  Unbuckles 


Curriculum 
Book 


SC 


SC 

Group 


SC 

Group 


SC 

Group 


SC 

Group 


SC 

Group 


Task  Number 
and  Title 


Individual  Programming   

^    Program  Number 


SC-2  Dressing 


SC-3  Unfasteplng 


SC-4  Fastening 


SC-3  Unfastening 


SC-4  Fastening 


SC-3  Unfastening 


SC 

Group 


SC 

Group 


SC-4  Fastening 


SC-3  Unfastening 


and  Title 


I    Puts  on  Shoes 


III  Unbuttons 


III  Buttons 


I  Un«ip6 


I  Zips 


II  Unsnaps 


II  Snaps 


IV  Unbuckles 


Group  Task  Number 
and  Title  


G-SC-2  Fastening/ 
Unfastening 


G-SC-2  Fastening/ 
Unfastening 


G-SC-2  Fastening/ 
Unfastening 


G-SC-2  Fastening/ 
Unfastening 


G-SC-2  ^Fastening/ 
Unfastening 


G~SC-2  Fastening/ 
Unfastening 


G-SC-2  Fastening/ 
Unfastening 


erJc 


6lL 


0   the  ABACII^  # 

'ABsessraent/Curriculum  Cross-Ref erence 


RVelopmental  Area!      SELF-CARE  (S-C) 


Assessment  Item 


18.  Buckles 


19*  Unties 


20.  Ties 


B.  Toileting 

1,    Fusses  to  have 
diaper  changed 


2.  Indicates  pants 
soiled-wet 

3.  Verbalizes  toilet 
needs 


Curriculum 
Book 

SC 

Group 


4.     Sthys  dry  and  un- 

soiled  for  school  day 


5.    Cares  for  self  at 
toilet 

Takes  self  to 
toilet  independently 


SC 


SC 

Group 


Group 


Group 


SC 

Group 


SC 

Group 


Group 
Group 


Task  Number 
and  Title_ 

SC-4  Fastening 


Individual  Prog;rainmlng 


SC-3  Unfastening 


SC-4  Fastening 


SC-5  Toileting 


SC-5  Toileting 


Program  Number 
and  Title 

IV  Buckles 


V  Unties 


V  Ties 


Group  Task  Number 
and  Title 


G-SC-2  Fastening/ 
ynf astening 


I    Urinates  in  Toilet 
II    Defecate,s  in  Toilet 


I    Urinates  in  Toilet 
II    Defecates  in  Toilet 


G-SC-2"  Fastening/ 
Unfastening 


G-SC-2  Fastening/ 
Unfastening 


C-SC-3  Toileting 
G-SC-3  Toileting 


G-SC-3  .Toileting 


G-SC-3  Toileting 


G-SC-3  Toileting 


G-SC-3  Toileting 


erJc 


6 -J : 


the  ABA^S  • 

Assessment/Curriculum  Cross-Reference 


Developmental  Area:    SELF-CARE  (S-C) 


Assensment  Item 

C.    Grooming  • 
1,    Washes  hands 


2.    Blows  nos^ 


Curriculum 

Book 


3C  . 
Group 


Eating 
,1.    Swallows  liquids 


2.    Keeps  liquids  in 
mouth  ^ 


3.    Keeps  food  in  mouth 


4.    Chews  solid  food 


5.    Feeds  self  with 
fingers 

Ti    Drinks  from  glass 


SC 


SC 


SC 


SC 


SC 


SC 

Group 

'sc 

Group 


Task  Number 


Individual  Programming 


SC-6  Grooming 


SC-6  Blows  Nose 


SC-7  Swallowing  and 
Moving  Tongue 


SC-7  Swallowing  and 
Moving  Tongue 


SC-9  Eating 


SC-9  Eating 


SC-9  Eating 


SC-8  Drinking 


Program  Nxirber 
and  Title 


I    Washes  Hands 


Group  Task  Number 
and  Title 


I    Eats  Finger  Foods 


I    Eats  Finger  Foods 


I    Eats  Finger  Foods 


I  Drinks  from  Glass  or 
Cup 


G-SC- 4  Washing 

and  Drying 
Hands 


G-SC-5    Snack time 


G-SC-5  Snacktime 


erJc 


6 


•J  7 


)evelopinental  Area:, 


SELFrCARE  (S-C) 


•  .     •     the  ABAiUS  • 

Assessment /Curriculum  Cross-Refer ence 


Assesemeat  Item 


7,     Scoops  with  utensil 


8.     Seats  self  at  table 


9,     Stabs  with  a  fork 


10,  Drinks  through  a 
straw 

11,  Spreads  With  a 
knife  / 


12.    Uses  nai 


kin 


"13T     Remains  at  table 
while  Cj'ating 


lA.  Clears 
table 


place  at 


E.  Mecha 


Jical 


Curriculum 
Book 


Know-How 


1.    Pushes  door  to  open 
6r  close 


SC 

Group 


BM 

Group 

IT 
Group 


SC 

Ic" 

Group 


Group 


Group 


Group 


SC 


Individual  Progrsimning  


Task  Nuir^er 
and  Title  


SC-9  Eating 


BM-A  Sitting 


SC-9  Eating 


SC-8  Drinking 


SC-9  Eating 


SC-10  Opening  and  Closing 
Doors 


\ 


Program  N'amb e r 
and  Tj/.le 


Group  Task  Number 
and  Title  


II  Eats  with  a  Spoon 
III    Eats  with  a  Fork 


III    Sits  in  Small  Chair 


III    Drinks  from  Straw 


IV    Spreads  and  Cuts 
with  a  Knife 


I    Pushes  and  Pulls 
Door3  without 
Handles  • 


G-SC-5  Snacktir^e 


G-SC-5  Snacktime 
G-SC-5  Snacktime 


G-SC-5  Snacktime 


G-SC-5  Snacktime 


G-SC-5  Snacktime 


G-SC-5  Snacktime 


ERIC 


•  '  •      the  ABMUS  •  # 

Assessment /Curriculum  Cross-Ref erence 


Developmental  Area!      SELF-CARE  (S-C) 


Assessment  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

Programming 

irrogram  iiuiuLitsL 
and  Title 

firoitn  TAflk  Number 
and  Title 

^          or  close 

SC 

SC-IO'  Opening  and  Closing 
Doors 

I    Pushes  and  Pulls 
Doors  without 
Handles 

 ■  

3.    Turns  door  knob 

SC 

SC-10  Opening  and  Closing 
Doors 

III    Turns  Door  Knob  and 
Opens  Door 

A       n*iirnQ  tj;^t*pr  nn  And 

off 

SC 

Group 

SC-6  Grooming 

I    Washed  Hands 
» 

G-SC-4  Washing 

Hands  and 

Drying 

Hands 

5.    Drinks  from  water 
fountain 

SC 

SC-8  Drinking 

II    Drinks  from  a  Water 
Fountain 

6.    Pours  from  pitcher 

Group 

G~SC~5  Snacktime 

F.  Safety 

1.     Avoids  bumping  into 
rbjects 

Group 

.-^ 

G-BM-5  Obstacle 
Course 

2.     Stops  at  curb  and 
looks  both  ways 

Group 

G-SC-7  Crossing 
Street 

3.    Hesitates  at  top  of 
stairs 

^Group 

G-BM-1  Climbing 

and  Sliding 

4.    Carries  sharp  objects 
correctly 

Group 

1 

G-BM-14  Cutting 

ERIC 


the  ABAfbs  • 

Assessment /Curriculum  Cross-Reference 


Developmental  Ar^A!       C»tMUinCATION  (C) 


Assessment  Item 


A.  Prerequisites 
Attention 

1.    Responds  to  auditory 
sounds  . 


2.    Responds  to  vocal 
sounds 


3.     Responds  to  name 


4.    Maintains  eye  contact 


5.    Attends  to  activity 


Ob  joe I  Permanence 

See  Preacndemics, 

Tliinking 

Items  1,3, A, 5 


Object  Specific  Play 

See  Preacademics 
Thinking 
Items  2  and  7 


Curriculum 
Book 

Individual 
'fask  Number 
and  Title 

ProRramminR 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

C 

• 

C^l  Attending 

I    Attends  to  Name 



C 

C-1  Attending 

i,    /vu  cenus  l  o  iianiu 

C 

C-1  Attending 

I    Attends  to  Name 

C. 

C-1  Attending 

i,    /vuLenos  uo  i^tciiuc 

C 

C-1  Attending 

II    Attends  to  Teacher 
and  Task 
III    Increases  Attending 
Behavior 



ERIC 
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the  ABAUS  • 

Assessment/Curriculum  Cross-Ref erence 


Developmental  Area:       COMMUNICATION  (C) 


Imitation 


6.    Imitates  gestures 


7.  Imitates 

vocal izatlons 


8.  Imitates 

verbilizations 


Matching 

See  Preacademics 
Thinking 
•lUems  6  and  8 


B.  Comprehension 

1.    Comprehends  object 
words 


BM 

Group 


C 
C 

C 

Group 


BM-1  Imitating  Body 
Movements 


C-2  Imitating  Vocalizations 


C-2  Imitating  Vocalizations 


C-3  Comprehending  Initial 
Object  and  Action 
Words 

C-A  Object  and  Action  Words 
C-6  Word  Utterances 

C-8  Word  Utterances 


I    Imitates  Body 
Movements 


I    Imitates  Vocalizations 


I    Imitates  Vocalizations 


I    Comprehends  Initial 
Object  Words 


I 

Object  Words 

I 

Subject  +  Verb 

(S+V) 

Utterances 

II 

Verb  +• Object 

(V+0) 

I 

Subject  +  Verb 

(S+V+D 

Utterances 

Group  Task  Number 
and  Title 


G-BM-8  Creative 
Movement 


G-C-1    Object  and 

Action 
Utterances 


erJc 


•  •      the  ABAfUS  # 

Assessment/Curriculum  Cross-Reference 


Developmental  Area;     COMMUNICATION  (C) 


Cur  r 1 culum 

Individual  Prosrammlng 

Group  Task  Number 
and  Title 

Assessment  Item 

Book 

Task  Number 
ana  iitie 

Program  Number 
and  Title 

2.    ComprehendB  action 
words 

C 

C-3  Comprehending  Initial 
Objects  and  Action 
Words 

TI    Comprehends  Initial 
Action  Words 

C 

C-A  Object  and  Action 
Words 

11    Actions  Words 

• 

C 

C-6  2  Word  Utterances  . 

I    Subject  +  Verb  (S+V) 
Utterances 
II    Verb  +  Object  (V+0) 
Utterances 

• 

c. 

Group 

C--8  Word  Utterances 

I    Subject  +'verb  + 
Object  (S+V+0) 
Utterances 

G-C-1    Object  and 
Action 
Utterances 

3.    Comprehends  more 
for  recurrence 

C 
C 

C-5  Critical  Words 

C-5  Critical  Words:  2 
Word  Expansion 

I    Recurrence  (More) 

I    Recurrences:    2  Word 
Expansion 

C 

Group 

C-9  Critical  Words:    3  Word 
Expansion 

I    Recurrence ,  Internal 
State,  Nonexistence: 
3  Word  Expansion 

G-C-2  Recurrence 
(More) 

ERIC 


•  •       the  ABitUS  ^ 

Assessment /Curriculum  Cross-Ref erence 


Developmental  Area:       COMMUNICATION  (C) 


Aasessment  Item 

Curriculum 
Book 

Individual 
Task  ^lumber 
and  Title 

ProRramminR 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

4.    Comprehends  no  for 
nonexistence 

C 
C 

C 

Group 

G-5  Critical  Words 

C-7  Critical  Words:  2  Word 
Expansion 

C-9  Critical  Words:    3  Word 
Expansion 

III    Negation  (No/All  Gone, 

All  Done) 
III    Negation:  2  Word 

Expansion 

I    Recurrence,  Internal 
State,  Nonexistence: 
3  Word  Expansion 

G-C-4  Negation 
(No/All 
Gone,  All 
Done) 

5.    Comprehends  location 
words 

C 

c 

Group 

C-5  Critical  Words 

C-7  Critical  Words:  2  Word 
Expansion 

C-9  Critical  Words:  3 
Word  Expansion 

IV    Location  (Prepositions 

IV    Location:  2  Word 
Expansion 

II    Location:    3  Word 
Expansion 

) 

G-C-5  Location 
(Preposi- 
tions) 

Comprehends  no  for 
rejection 

C 
C 

Group 

C--5  Critical  Words 

C-7  Critical  Words:  2  Word 
Expansion 

III    Negation  (No/All  Gone, 
All  Done) 

III    Negation:  2  Word 
Expansion 

G-C-4  Negation 
(No/All  Gone,  All 

Done) 

ERIC  613 
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Developmental  Ar..:    CaiMUNICmON  (C) 


•      the  AB#US  • 

Assessment /Curriculum  Cross-Ref erence 


AssesBment  Item 


7  •  Comprehends 
attributes 


8»    Comprehends  no^  for 
denial 


Curriculum 
Book 


Comprehends  name  for 
possession 


Group 


Group 


C 

Gr  oup 


Task  Number 
and  Title 

C-5  Critical  Words 


C-7  Critical  Words: 
Word  Expansion 

C*-9  Critical  Words: 
Word  Expansion 


Individual 


Programming 


C-5  Critical  Words 


C-7  Critical  Words:  2 
Word  Expansion 


 n 

TProgram  Number 
and  Title 

VI  Attribution 
(Adjectives) 

VI    Attribution:  2 
Word  Expansion 

III    Attribution:  3 
Word  Expansion 


Group  Task  Number 
and  Title 


III    Negation  '(No/All  Gone, 
All  Done) 


III 


C-5  Criti  :ai  VJords 


C-?  Critical  Words:  2  Word 
Expansion 


Negation: 
Expansion 


2  Word 


VII  Possession 

(Possessor's  Name) 

VII    Possession:    2  Word 
Expansion 

IV    Possession:    3  Word 
Expansion 


G-C-7  Attribution 
(Adjectives 


G-C-A 


Negation 
(No/ All 
Gone,  All 
Done) 


G-C-8  Possession 
(Possessor's  Name^ 


ERIC 


u  ^  ^ 
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#  •       the  Ai»CUS  • 

Assessment/Curriculum  Cross-Re. arence 


Developmental  Ar^Ai-     COMMUNICATION  (C) 


Assessment  Item 


C.  Production 
1.    Produces  object  words 


2,    Produces  action  words 


Curriculum 
Book 


C 
C 


Group 


Group 


Task  Number 
and  Title 


Individual  Prograngning 


C-4  Object  and  Action  Words 
C-6  2  Word  Utterances 


Program  Number 
and  Title 


Group  Task  Number 
.  and  Title  


C-8  3  Word  Utterances 


C-4  Object  and  Action 
Words 

C-6  2  Word  Utterances 


C-8  3  Word  Utterances 


I    Object  Words 

I    Subject  +  Verb  (S+V) 
Utterances 
II    Verb  +  Object  (V+O) 
Utterances 

I    Subject  +  Verb  + 
Object  (S+V+0)  . 
Utterances 


I    Act  ion  Words 


I    Subject  +  Verb  (S+V) 
Utterances 
II    Verb  +  Object  (V+0) 
Utterances 

I    Subject  +  Verb  + 
Object  (S+V+O) 
Utterances 


G-C-1    Object  and 
Action 
Utterances 


G-C-1    Object  and 
Action 
Utterances 


ERIC 


^  9       the  AB^US  0 

Assessment/Curriculum  Cross-Ref erence 


Developmental  ArPA!      COMMUNICATION  (C) 


Assessment  Item 


3.    Produces  more  for 
recurrence 


4.    Produces  want  or 

Rive  me  for  internal 
state 


Curriculum 
Book 


Group 


Group 


Task  Number 
and  Title 


Individual  Programming 


C-5  Critical  Words 

C-7  Critical  Words:     2  Word 
Expansion 

C-9  Critical  Words:     3  Word 
Expansion 


C-5  Critical  Words 


C-7  Critical  Words:     2  Word 
Expansion 

C-9  Critical  Words:     3  Word 
Expansion 


Program  Number 
and  Title 


I    Recurrence  (More) 


I  Recurrence 
Expansion 


2  Word 


Group  Task  Number 
and  Title 


I  Recurrence,  Internal 
State,  Nonexistence: 
3  Word  Expansion 


II    Internal  State  (Want/ 
Give  Me,  Help) 

II    Internal  State:  2 
Word  Expansion 

I  Recurrence,  Internal 
State,  Nonexistence: 
3  Word  Expansion 


G~C-2  Recurrence 
(More) 


G-C-3 


Internal 
State  (Want 
Give  Me, 
Help) 


ERLC 


•  •       the  ABilBUS  • 

Assessment /Curriculum  Cross-Reference 


Developmental  Area:        COMMUNICATION  (C) 


Assessment  Item 


Produces  help  for 
internal  state 


6.     Produces  no  or  all 

^one  for  nonexistence 


ERIC 


Curriculum 
Book 


Group 


Group 


Task  Number 
and  Title 


Individual  Programming 


C-5  Critical  Words 

C-7  Critical  Wotds: 
Expansion 

C-9  Critical  Words: 
Expansion 


C-5  Critical  Words 


C-7  Critical  Words: 
Expansion 


C-9  Critical  Words: 
Expansion 


2  Word 


3  Word 


2  Wore 


3  Wore 


Program  Number 
and  Title 


Group  Task  Number 
and  Title  


II    Internal  State  (Want/ 
Give  Me,  Help) 

II    Internal  State:  2 
Word  Expansion 

I  Recurrence ,  In ter na 1 
State,  Nonexistence: 
3  Word  Expansion 


III    Negation  (No/All  Gone 
All  Done) 


III 


Negation : 
Expansion 


2  Word 


Recurrence ,  Internal 
State,  Nonexistence: 
3  Word  Expansion 


G-C-3 


Internal 
State  (Want 
Give  Me, 
Help) 


G-C-A  Negation 
(No,  All 
Gone,  All 
Done) 


^  e      the  AU/gUS  #  •  • 

Assessment /Curriculum  Cross-Refer ence 


Developmental  Areat        COmiNlCATION  (C) 


Asaesement  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProRrairaninK 

Program  Number 

and  Title 

Group  Task  Number 
and  Title 

7.    Produces  location 
words 

C 
C 

C 

Group 

C-5  Critical  Words 

C-7  Critical  Words:    2  Word 
Expansion 

els  Critical  Words:    3  Word 
Expansion 

IV    Location  (Prepositions 

IV    Location:     2  Word 
Expansion 

II    Location:    3  Word 
Expansion 

G-C-5  Location 
(Preposi- 
tions) 

8.    Produces  no_  for 
rejection 

C 
C 

Group 

C-5  Critical  Words 

C-7  Critical  Words:    2  Word 
Expansion 

III    Negations  (No/All 
Gone,  All  Done) 

III    Negation:    2  Word 
Expansion 

G-C-4  Negation 
(No/All 
Gone,  All 
Done) 

9.    Produces  look  or  see 
for  notice 

C 
C 

Group 

C-5  Critical  Words 

C-7  Critical  Words:    2  Word 
Expansion 

V  Notice  (Look/See) 

V  Notice:     2  Word 
Expansion 

G-C-6  Notice 

(Look/See) 

ERIC 


#       the  ABACUS  • 

Assessment /Curriculum  Cross-Ref erence 


Developmental  Are«;      COMMUNICATION '(C) 


ERIC 
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•  •the  AB^S  • 

Assessment /Curriculum  Cross-Refer ence 


Developmental  Ar^a!       PREACADEMICS  (PA) 


Assedsment  Item 


A.  Thinking 

1.     Looks  for  object 

that  has  disappeared 


2.     Explores  object 


3.    Looks  for  and  picks 
up  dropped  object 


A.     Finds  hidden  object 


5.    Searches  for  conse- 
cutively hidden 
objects 


Curriculum 
Book 

Individual 
I'ask  Number 
 and  Title  

ProRramminR 

Program  Number 
 and  Title  

Group  Task  Number 
and  Title  

PA 

G  roup 

• 

PA-1  Exploring  the 
Environment 

II    Finds  Hidden  Objects 

G-PA-^1  Finding 
Hidden 
Objects 

PA 

PA-1  Exploring  the 
Environment 

I    Explores  Objects 

PA 

Group 

PA-1  Exploring  the 
Environment 

II    Finds  Hidden  Objects 

G-PA-1  Finding 
Hidden 
Objects 

PA 

Group 

PA-1  Exploring  the 
Environment 

II    Finds  Hidden  Objects 

G-PA-1  Finding 
Hidden 
Objects 

PA 

Group 

PA-1  Exploring  the 
Environment 

II    Finds  Hidden  Objects 

G-PA-1  Finding 
Hidu  n 
Objects 

ERIC 
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#  •     "  Che  ABJttOS  ■  • 

Assessment /Curriculum  Cross-Ref erence 


Developmental  Area:     PREACADl'MICS  (PA) 


Assesstne^c,  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProRrainminR 

Pi^rtovnm  iIiimnP'T 

and  Title 

Group  Task  Number 
and  Title 

6,    Matches  objects  to 
obj  ects 

PA 

Group 

PA-^  Matching  Objects 
and  Pictures 

I    Matches  Objects  to 
Objects 

u— rA— z  ^  naccning 

7.     Uses  toys 

functionally 

PA 

PA-2  2  Playing  With  Toys 

I    Plays  With  Toys 
II    Plays  With  Related 
Toys 

8,    Matches  object  to 
pic  tures 

PA 

Group 

PA-3  Katching  Objects  and 
Pictures 

11    Matches  Objects  to 
Pictures 

G— rA~z  riaLCiiing 

9.     Finds  object  by  touch 

Group 

- 

G-PA~1  Finding 
Hidden 
Objects 

10.     Recalls  hidden 
objects 

PA 

Group 

PA-A  Recalling  Objects 
and  Pictures 

I    Recalls  Hidden 
Objects 

i 

r*    P  A  — V  1  Clin  1 

h.Mnory 

11.     Repeats  3  digits 

Group 

G-PA-4  Auditory 
Memory 

12.    Matches  shapes 

PA 

Group 

PA-5  Identifying  and 

Labeling  the  Shape 
of  an  Object 

I    Matches  Shapes  Using 
Objects 

G-PA-2  Matching 

ERIC 


•      the  ADADS  • 

Assessment/Curriculum  Cross-Ref erence 


Developmental  ArPAt      PREACAl)miC3  (PA) 


Assessment  Item 

Curriculum 

IjOOIv 

^   

Individual 
Task  Number 
and  Title 

ProRramminR 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

13.    Matches  colors 

PA 

Group 

PA-6* Identifying  and 

Labeling  the  Color 
of  an  Object 

I    Matches  Primary 
Colors 
III    Matches  Colors 

G-PA-'2  Matching 

14*    Points  to  coiors 

PA 

Group 

PA-6  Identifying  and 

Labeling  the  Color 
' of  an  Object 

II    Identifies  Primary 

Colors 
IV    Identifies  Colors 

* 

G-PA-6  Identify- 
ing/Label- 
ing Colors 

15 •    Labeis  coiors 

PA  ^ 
Group 

PA-6  Identifying  and 

Labeling  the  Color 
of  an  Object 

V    Lables  Colors 

• 

G-PA-6  Identify- 
ing/Label- 
ing Colors 

16.     Indicates  which 

pictures  go  together 

PA 

Group 

PA-7  Categorizing  Objects 
and  Pictures 

 ■  

G-PA-5  Categoriz- 
ing Object 
Pictures 

17*    Arranges  pictures 
into  categories 

1  PA 
1  Group 

PA-7  Categorizing  Objects 
and  Pictures 

G-PA-5  Categoriz- 
ing Object 
Pictures- 

ERIC 
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A  #  #  •  •       the  ABilfiUS  •  #  •  •  • 

IAusessment /Curriculum  Cross-Re ference 
PREACAOEMICS  (PA)  


Assessment  Item 

Curriculum 

Individual  Programming 

Group  Task  Number 
and  Title 

Book 

Task  Number 
and  Title 

Program  Number 
and  Title 

■  A.,  ■  

18*    Points  to  shapes 

PA 

Group 

• 

PA-5    IdentiCying  and 

labeling  the  Shape 
of  an  Object 

II    Identifies  Shapes 
Using  Objects 
III    Identifies  Shapes 
Using  Pictures 
V    Generalizes  Shapes 

G-PA--7  Identifying 
Labeling 
Shapes 

19.    Labels  shapes 

PA 

Group 

PA-5    Identifying  and 

Labeling  the  Shape 
of  an  Object 

IV    Labels  Shapes 
V    Generalizes  Shapes 

G-PA-7  Identifying 
Labc  ling 
Shapes 

20.    Finds  like  picture 

Group 

G-PA-8  Dl,s crimi- 
nal ln\\ 
Objects 
and 

PicL  ures 

21,    Tells  if  pictures 

are  same/different 

Group 

G-PA-8  Discrimi- 
nating 
Objects 
and 

Pictures 

•        the  AifccUS 

Assessment/Curriculum  Cross-Ref erence 


Developmental  Area:^ 


preacadi:mics  (pa) 


Assessment  Item 


B.  Reading 

1.    Turns  pages  of  a 
book 


2,    Points  to  named 
picture 


3.     Names  5  pictures  In 
a  book 


Names  or  point  to 
missing  part  of 
picture 


Curriculum 
Book 


PA 

Group 


C 

Group 
Group 


PA 

Group 
Group 


Group 


Task  Number 
and  Title 


Individual  Programming 


PA-8  Looking  At/Reading 
a  Book 


C-4    Object  and  Action 
Words 


Program  Number 
and  Title  


I    Book  Handling 


I    Object  Words 


PA-8  Looking  At/Reading 
a  Book 


II    Identifies  and  Labels 
Pictures  In  Books 


Group  Task  llumber 
and  Title 


G-PA-10    Look  At/ 
Reading 
a  Book 


G-C-10 


G-PA-10 


Story 
Time 
Looking 
At /Read- 
ing a 
Book 


P-PA-10 


G-C-10 


Looking 
At /Read- 
ing a 
Book 
Story 
Time 


G-PA-11    xdentif y- 
ing  the 
Missing 
Parts 


erJc 
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•  •      the  AB/fiUS  * 

Assessment/Curriculum  Cros8-Ref erence 


Developmental  Area:       PREACADllilCS  (PA) 


Assessment  Item 


5.    Recalls  object  in  a 
picture 


6.    Points  to  printed 
name 


7.    Matches  letters 


8»    Matches  color  words 


9.     Sequences  3  card 
picture  story 


10.    Points  to  letters  in 
name 


Curriculum 
Book  " 


PA 

Group 


PA 

Group 


PA 

Group 


PA 

Group 


PA 


PA 


Task  Number 
and  Title 


Individual  ProRrainminK 

Program  Number 


PA-4*     Recalling  Objects 
and  Pictures 


PA-10    Reading  Basic 
Words 


and  Title 


II    Recalls  Objects  in 
Pictures 


r   -11    Identifying  and 
Labeling  Letters 


PA-10    Reading  Basic 
Words 


II    Identifies  and 
Reads  Name 


I    Matches  Letters  in 
Name 


III    Matches  Color  Words 


PA-9      Sequencing  a 
Picture  Story 


PA-11    Identifying  and 
'    Labeling  Letters 


III    Sequences  a  3-Card 
Picture  Story 


II    Identifier  Letters 
in  Name 


Group  Task  Number 
and  Title   


G-PA-3  Visual 
Memory 


G-PA-12  Reading 
Basic 
Words 


G-PA-2  Matching 


G-PA-12  Reading 
Basic 
Words 


erJc 


#  •       the  A13«;US  • 

Assessment /Curriculum  Cross-Ref erence 


Developmental  ArP«  !      pR|;f\r.Ani.Mir.S  (PA) 


ir 


Assessment  Item 


11,    Reads  5  words  in 
context 


12.     Labels  letters  in 


C*  Mathematics 

1,  Demonstrates 

knowledge  of  simple 

qu.,nticative 

vocabulary 


Curriculum 
Book 

PA 
PA 

Group 
Group 


PA 


Group 
Group 

Group 


Task  Number 
and  Title 

PA-10    Reading  Basic 
Words 

PA-8      Looking  At /Reading 
Books 


Individual  Programming 


PA-11    Identifying  and 
Labeling  Letters 


C-5       Critical  Words 


Program  Number 
and  Title 


m    Labels  Letters  in 
Name 


I  Recurrence 
m    Negation  (No/All 
Gone,  All  Done) 
VI  Attribution 
(Adjectives) 


Group  Task  Number 
and  Title 


G-PA-12  Rending 
Basic 
Words 

G-PA-10  •  Looking 
At /Read- 
ing Books 


G-C-2  Recurrence 

(More) 
G-C-4  Negation 

(No/All 

Gone,  All 

Done) 
G-C-7  Attribution 

(Adjectives) 


erJc 


%  •       the  AB«:US  #  • 

Assessment /Curriculum  Cross-Reference 


Developmental  Area!   PRLACADMMLCS  (PA) 


Assessment  Item 

Curriculum 
Book 

Indiv idual 
Task  Number 
and  Title 

ProgramminR 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

2.    Matches  objects  one  ] 
to  one  X  J                   1 ; 

PA 

Group 

PA-1^    Numerals  and 

Number  Concept 
1  to  5 

I  One-to-Gne 

Correspondence 

G-PA-13  Numeral 
and 

Number 
Concepts 

1        Cr\itf\t-a   nhiprt"fi  1 

1-5 

PA 

Group 

PA- 12    Numeral  and  Number 
Concepts  1  to  5 

II    C6unting  Objects 
(6  to  10) 

G-PA-13  Numeral 
and 

Number 
Concepts 

4.     Matches  objects 

one  to  one  u  lu  j 

PA 

Group 

PA-12    Numeral  and  Number 
Concepts  1  to  5 
(6  to  10) 

I    One- to-One 
Correspondence 

G-PA-13  Numeral 
and 

Number 
Concepts 

5.     Counts  objects 
6-10 

PA 

Group 

PA-12    Numeral  and  Number 
Concepts  1  to  5 
(6  to  10) 

II    Counting  Objects 
(6  to  10) 

G-PA-13  Numeral 
and 

Number 
Concepts 

G  1 7 


•  •        the  aACUS  • 

Assessment/Curriculum  Cross-Ref erence 


DevelopmenCal  Area:       I'RI-ACADKMICS  (PA) 


Assessment  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProRrainminR 

Program  Number 
and  Title 

— ' — '  

Group  Task  Number 
and  Title' 

6.    Knows  equivalence 
objects  to  numerals 
1-5 

PA 

Group 

PA-12'   Numeral  and  Number 
Concepts  1  to  5 

IV    Matches  Objects 
to  Numerals 

G-PA-13  Numeral 

and  Number 
Concepts 

7.     Labels  numerals 
1-5 

PA 

Group 

PA-12    Numeral  and  Number 
Concepts  1  to  5 

III    Identifies  and 
Labels  Numerals 

G-PA-13  Numeral 

and  Number 
Concepts 

8.    Knows  equivalence 
objects  to  numerals 
6-10 

PA 

Group 

PA-12    Numeral  and  Number 
Concepts  1  to  5 
*  (6  to  10) 

IV    Matches  Objects 
to  Numerals 

G-PA-13  Nvimeral 

and  Number 
Concepts 

9.     Labels  numerals 
6-10 

\ 

PA 

Group 

PA-12    Numeral  and  Number 
Concepts  1  to  5 
(6  to  10) 

HI    Identified  and  Labels 
Numerals 

G-PA-IS  Numeral 

and  Niunber 
Concepts 

10,  Demonstrates 

knowledge  of  more 
and  less 

C 

Group 

C-5        Critical  Words 

VI  Attribution 
(Adjectives) 

G-C-7  Attribu- 
tion 

(Adjectives 

#      the  ABA4US  •  1  • 

Assessment/Curriculum  Cross-Re ference 


Developmental  Area:        PREACADLiMICS  (PA) 


Assessment  Item 

j  Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProKramminR 

trogram  Number 
and  Title 

Group  Task  Number  . 
and  Title 

11,     Tells  what  numeral 
conic s  next 

Group 

« 

G-PA-14  Ordering 
Nume rals 

D.  Writing 

1.    Marks  on  paper 

PA 

PA-13    Scribbling  With 
a  Pencil 

I    Picks  Up  and  Holds 
Pencil 

2.  Scribbles 

PA 

PA-13    Scribbling  With 
a  Pencil 

II    Scribbles  With  a 
Pencil 

3.    Draws  line  between 
2  horizontal  lines 

PA 

Group 

PA-14    P re-Writing  Strokes 

II    Copies  a  Horizontal 
Line 

G-PA-15  Pre- 

Writing 
Strokes 

4,    Draws  line  between 
2  vertical  lines 

PA 

Group 

PA-14    Pre-Writing  Strokes 

I    Copies  a  Vertical 
Line 

G-PA-15  Pre- 

Writing 
Strokes 

5  .    Imitates  drawing 
a  cross 

1  PA 
1  Group 

1 

PA-IA    Pre-Writing  Strokes 

TV    Copies  a  Cross 

G-PA-15  Pre- 

Wri ting 
Strokes 

6.    "opies  circle 

PA 

Group 

PA— lA    Pre— Wrl  Ling  otroK.eb 

III    Copies  a  Circle 

G-PA-15  Pre- 

Wridting 
Strokes 

•  •  •  •  •       the  ABilfcUS  •  •  •  •  • 

1  Assessment/Curriculum  Cross-Ref erence 

Developneatal  Area;      PREACADI'MICS  (PA) 


Curriculum 

Individual 

Prcgramming 

Assessment  Item 

dOOK 

Task  Number 
and  Title 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

7.    Copies  square 

PA 

Group 

PA-14*    Pre«-Writing  Strokes 

V    Copies  a  Square 

G-PA-15    P  re- 
pricing 
Scrokes 

8.     Makes  circle 

Group 

G-PA-15    P  re- 
writing 
Strokes 

9.    Writes  first  name 
with  model 

« 

PA 

Group 

PA-15    Copying  First  Name 

I,  II,  III,  etc. 

(each  program  equals  one 

letter  in  child ^^s  name) 

G-PA-16  Writing 
Name 

1 

1 

ERLC 

Assessment /Curriculum  Cross-Ref erence 


Developmental  -\rea  !     SQCIAIJZATION  (S^ 


! 

Assessment  Item 

Curriculum 

Individual  Pro^ramminR 

Group  Task  Numbi^r 
and  Title 

Book 

TAsk  Number 
and  Title 

Program  Number 
and  Title 

A.    Awareness  of  Self  and 

Others 
1.    Recognizes  self  in 

mirror 

S 

c^l     Rpropniyinff  and 

Referring  to  Self 

I    Recognizes  Self 

2.    Refers    to  self  by 
name 

S 

S-l    Recognizing  and 

T^pfprrinc  to  Self 

II    Refers  to  Self 

\ 

3.    Responds  to  greeting 

S 

Group 

• 

S-2    Relating  to  Others 

1 

I    Responds  to  and 

Initiates  Greetings 

G-S-1  Greetings 

4.    Initiates  greetings 

1 

S 

Group 

«5-2    Relatine  to  Others 

I    Responds  to  and 

Initiates  Greetings 

G-S-1  Greetings 

5.    Separates  from  parent 

S 

S-2    Relating  to  Others 

II    Retates  to  Adults 

6.   Jlelates  to  unfamiliar 
adult 

< 

S-2    Relating  to  Others 

II    Relates  to  Adults 

•       the  ABy^US  • 

Assessment  /rurriculum  Cross-Ref erence 


Developmental  Area: 


SOCIALIZATION  (S) 


Assessment  Item 

Curricylum  j 
Book 

Individual 
Task  Number 
and  Title 

ProRramming 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

7.     Initiates  peer  contact 

S 

S-2    Relating  to  Others 

III    Relates  co  Peers 

B.    Awareness  of  Feelings 

1.    Watches  person  in 
line  of  vision 

C 

C-1  '  Attending 

I    Attends  to  Name 
11    Attends  to  Teacher 
and  Task 

\ 

^  

2,    Looks  at  face  of 
person  talking 

C 

I 

# 

C-1  Attending 

I    Attends  to  Name 
II    Attends  to  Teacher 
and  Task 

3.    Shows  feelings 

s 

S-3  Demonstrating 
Feelings 

I    Demonstrates  Basic 
Feelings 

r 

Shows  affection 
• 

s 

S-3  Deinonstrating 
Feelings 

II     Identifies  Feelings 

in  Self 
III    Identifies  feelings 

in  Others 
IV    Demonstrates  Concern 

for  Others 

ERIC  b:;., 

Dfsyelopmental  Area:_ 


•        the  AlilCUS  • 

Assessment /Curriculum  Cross-Refer ence 


SOCiAI.IZATlON  (S) 


Assessment  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

Fro^rannninR 

Program  Number 
and  Title 

Group  Taek  Number 
anu  Ulle 

5»    Shows  concern  for 
others 

q 

S-3  Demonstrating 
Feelings 

II    Identifies  Feelings 

in  Self 
III    Identifies  Feelings 

in  Others 
IV    Demonstrates  Concern 

for  Others 

• 

6.    Shows  pride /responds 
to  praise 

s 

S-3    Demon  s  t  r  at  in  g 

Feelings 
•  • 

I    Demonstrates  Basic 

Feelings 
II    Ident  if ies , Feelings 
in  Self 

C.    Social  Information 
1,    States  name 

s 

S-A    Stating  Personal 
Information 

I    States  First  Name 
II    States  First  and 
Last  Name 

2.    States  personal 
information 

s 

S-A    Stating  Personsl 
Information 

III    States  Sex 
IV    States  Age 

3,    States  address/phone 
nuiober 

s 

S-A    Stating  Personal 
Information 

V    States  Address 
VI    States  Phone  Number 

ERIC 


[J  ^ 


the  ABtCUS  -      '  • 

Assessment /Curriculum  Cross-Ref erence 


Developmental  Area: 


SOCIALIZATION  (S) 


Assessment  Item 


D.    Play  Behavior 

1.    Initiates  and  maintain 
solo  play 


2.    Engages  in  parallel 
play 


3«    Plays  pretend  coJ( 


play 


5.    Playe  cooperatively 
in  small  group 


Curriculum 

Individual  ProRramminR 

Group  Task  Number 
and  Title 

Book 

Task  Number 
and  Title 

Program  Number 
nnd  Title 

s  S 
Group 

S-5  Playing 

I    Engages  in  Solo  Play 

G-S-2  Playing 

S 

Group 

S-5  Playing 

• 

II    Engages  in  Parallel 
Play  \ 

G-S-2  Playing 

S 

Group 

S-5  Playing 

 1  

IV    Engages  in  Pretend 
Play 

G-S-2  Playing 

e  S 

Group 

S-5  Playing 

III    Engages  in 

Cooperative  Play 

G-S-2  Playing 

S 

S-5  Playing 

Ill    Engages  in 

cooperative  r Ltxy 

•? 

G-S-2  Playing 

the  ABACUS 
Assessment/Curriculum  Cross-Ref erence 


r.  ^  ►^i  »,.«o.  SOCIALIZATION  (S) 
Developmental  area;  ^  


V 

Assessment  Item 

Curriculum 
Book 

Individual 
Task  Number 
and  Title 

ProRrammiuR 

Program  Number 
and  Title 

Group  Task  Number 
and  Title 

E,     Interactive  Behavior 

1,     Recognizee  owri 
posseaslous 

C  ' 
Group 

i 

C-5    Critical  Words 

C-7  Critical  Wprds:  2 
Word  Expansion 

C-9'  Critical  Words:  3 
Word  Expansion 

• 

« 

VII    Possession  (Owner's 
Name) 

VII    Possession:    2  Word 
Expansion 
IV    Possession:    3  Word 
Expansion 

\  . 

i 

 '  —  ]  

1 

G-C-8  Possession 
(Owner's 
Name) 

2.     Shares  toys  or  food 

Group 

1 

G-S-3  Sharing 

3',    Waits  and  takes  turn 

Group 

G-S-4    Waiting  Turr 

4.    Participates  in  group 
activicy 

Group 

t 

 :  

G-S-5  Participating 
in  Group 

i 

5.    Makes  choices 

"  ■ — — ^— — 

6.    Persists  in  task 

C 

C-1  Attending 

III    Increases  Attending 

tfie  ABACUS 
Assessment /Curriculum  Cross-Refer ence 


1          ►   1  Arno,        SOCIALIZATION  (S) 
Developmental  Area:  


AdBesBtnent  Item 

uurrxcuxuut 
Book 

Individual 
Task  Number 
and  Title 

Prof^ramming 

Program  Number 
and  Title 

Group  Task  Numoer 
and  Title 

7.    Puts  things  away 

Group 

G-S-6  Making 

Transitions 

8.    Makes  transitions 
between  classroom 
activities 

Group 

G-S-6  Making 

Transitions 

9.    Follows  directions 

S 

S-6    Following  Directions 

* 

\ 

I 

II 

TTT  i 
III  f 

1 

10.    GoesCjon  errand 

S 

S-6    Following  Directions 

IV 

11.    Predicts  consequences 

Group 

G-S-7  Predicting 

Consequences 

12.    Follows  rules  of 
simple  ijam^B 

\\\  . 

Group 



* 

*> 

/ 

G-S-H  Following 
Gane  Rules 

I 


APPENDIX  B 


ABACUS  CURRICULUM    INDIVIDUAL  PROGRAM  LIST 


■  BODY  MANAGEMENT  -  Individual  Programming 

"  -         .  %  '    ,         ,   ^  

Introduction.  .  .   

Task  #  Title 

BM-1  Imitating  Body  Movements  

EM-2  Locating  Body  Parts  .   .  .   .  ,  

*    Body  Parts 

BM-3  Rolling  Over  • 

BM-4  Sitting  ' 

BM-S'        '     Standing,  Walking,  Running,  and  Jumping   

BM-6  Walking  Up  and  Down  Incline  and  Stairs.  .  ^   .  .  .  • 

BM-7,  Walking  on  a  Balance  Beam  ^  .....  »  

BM-8    '  Riding  a  Tricycle  ' 

BM-9  Catching  and  Throwing  

BM-10  Grasping  and  Releasing  Objects  V  * 

BM-11  Putting  Rings  on  a  Peg  

BM-12  Putting  ?egs  in  Pegboard  .  .  . 

BM-13  Formboards  and  Puzzles  '  

BM-IA  Hammering  Pegs  

BM-15  Building  with  Blocks.  ...   

BM-16  Pasting  and  Gluing  

BM-17  Playing  with  Clay  and  Playdough   

BM-18  Nesting  Objects   ' 

BM-19  Stringing   

BM-20  Cutting  with  Scissors  

BM-21  Coloring  a  Simple  Picture   


SELF-CARE  -  Individual  Programming 


Introduction  

Task  #  Title 

SC-1  Undressing  - 

SC-2  Dressing  - 

SC-3  Unfastening-^  

Fastening   

SC-5  Toileting   

SC-6  Grooming'.  

SC-7  *\  SwallovTing  and  Moving  Tongue 

SC-8  Drinking  

SC-9  Eating  

SC-10  Opening  and  Closing  Uoors  . 


ERLC 


%  CCKWUNICATION  -  .Individual  Programming 

Introduction  ^  

Task  #  Title 

Attending  '  

C-2  Imitating  Vocalizations  

Comprehending  Initial  Object  and  Action  Words  .  .  . 

C-4  Object  and  Action  Words   

^5  ^  T*^      Critical  Wor^s  

C-6     •  Two  Word  Utterances  •  •  •   

C~7  Critical  Words:    2  V7ord  Expansion  •  

C-8  Three  Word  Utterances   

C-9  Critical  \J(^ds:    3  Word  Expansion  •  •  • 

C^IO  Following;  Commands  •  •  


O  vy  J 


J?REACADEMICS  -  Individual,  Programming 

Introduction  • 

Title 

Exploring  the  Environment  .  •  ^  

Playing  with  Toys  

Matching  Objects  and  Pictures   

Recalling  Objects  and  Pictures  

Identifying  and  Labeling  Shapes  .  .  •  . 

Identifying  and  Labeling  Colors  .  .  .  . 

Categorizing  Objects  and  Picures.  .  .  . 

Looking  at  Books  

Sequencing  Picure  Stories    < 

Reading  Basic  Words    < 

Identifying  and  Labelini>  Letters •  •  . 
Numerals  and  Number  Concepts  1  to  5  . 

ScribBling  with  a  Pencil  

Pre-Writing  Strokes    • 

Copying  First  Name  


30DY  MANAGeiENT  -  Group  Programming 

IiXtroduction  *  

Task  #  Title 

G-BM-1  Climbing  and  Sliding  (Stairs,  Ladder,  Slide)  

G-BM-2  Riding  Wheel-toys  (Scooters  and  Trilies)   •  *  f 

G-BM-3  Throwing,  Rolling,  and  Catching  Ball^s  and  Bean  Bags  •  .  . 

G-BM-4  Kicking  Balls  

G-BM-5  Obstacle  Course   

G-.BM-6  Using  Playground  Equipment  (Swings,  Teeter-Totters,  Jungle 

Gym  *  

G-'BM-7  Music:  Action  Songs',  Finger  Plays  ^  •  •  • 

C-BM-8       V   Creative  Movement  •  '  • 

G-BM-9  Formboards  aad  Puzzles  

G-!bM-10         Building  with  Blocks.  .  

G-BM-11  Pasting/Gluing.  

G-BM-12  Clay/Playdough  

G-BM-13  Stringing   

G-BM-14         Cutting  .  

G-BMl-15  Coloring  

G-BM-16         Painting    .>  -  

G-BM-17  Sewing  

Sample  Activities 


COMMUNICATION  -  Group  Programming 


Introduction  

Task  #  Title  \^ 

G-<!-l  Object  and  Action  Utterances.  

Sample  Activities  \ 

G-C-2  Recurrence  (More)   

Sample  Activities 
G-C-3  Internal  State  (Want/Give  Me,  Help)  .  .  . 

SampXe  Activities  / 
G-C-A  Negation  (No/All  Gone,  All  Done).   •  •  !  * 

Sample  Activities  V 
G-C-5  Location •(Prepositions)   

Sample  Activities 

G-C-6  Notice  (Look/See)  .  • 

I                        Sample  Activities  ^ 
G-CW  Attribution  (Adjectives)  

G-C-8  Possession  (Owner's  flame)   .  - 

,  G-C-9  Developing  Additional  Content  Categories. 


G-C-10 
G-C-11 


Story  Time.   

Following  and  Giving  Directions 


SELF-CARE  -  Group  Programming 


r 


Introduction  

Task*  Title 

G-SC-1  Taking  Off  and^x  Putting  on  Jacket  

*   G-SC-2  Fastening/Unfastening  0  snaps,  buckles,  ti^s)  • 

G-SC-3        '  Toileting   

G-SC-4       ^^.^ashing  and  Drying  Hands  

G-SC-S  Snack time   

G-SC-6  Cooking   

*    Crossing  Street    •   

G^SC-8  Sample  Activities  .  .  .      •  •   •  #  • 

Fastening/Unfastening  -  Playing  Dress  Up.  • 

Cooking  -  Fruit  salad   • 


t 


PREACADEMICS  -  Group  Programming 

latroduction  

« 

Task  #  Title 

G-PA-1  Finding  Hidden  Objects,  Pictures,  Numbers,  Words.      •   •  < 

G-PA-2  Matching  

G-PA-3  Visual  Memory    ^ 

G-PA-4  Auditory  Memory    *  -  > 

G-PA-5  Categorizing  Objects  and  Pictures   

G-PA-6  Identifying  and  Labeling  Colors  .....  4  • 

G^PA-7  Identifying  and  Labeling  Shapes   

G-PA-8  Discriminating  Objects  and  Pictures  .  ,  

G-PA-9       Reproducing  PatteVns  *   •  V '* 

G-PA-10      Looking  at  Books  »  •  •      '  '  * 

G-PA-11      Identifying  the  Missing  Part(s)   

fr-PA-12      Reading  Basic  Words   

G-PA-13      Numerals  and  Number  Concepts  

G-PA-14      Sequencing  Numerals  

G-PA-15      Pre-Writing    ;  * 

&-PA-16      Writing  Name  •  

Sample  Activities 


APPENDIX  B 


ABACUS    CO>a-aJN  I  CATION  SAIIPLE 
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OOHKCNICAriON  SAMPLE 

1,  ■  IMTRODOCTION 

rbm  general  purpose  of  the  Coanmmication  Sample  is: 

A' 

1}   'to  obteiin  a  representative  assessment  of  the 
•  child's  expressive  language  skills;  and 

2)    to  use  in  conbinatxon  with  the  items  on  the 
lEACOS  to  determine  where  the  child  snould 
•nter  the  communication  cxarriculum, 

X  communication  sample  should  contain  a  minimum  of  50 

ie^^ered  representative  of  the  child's  ^P"^^^^!.^^^^^ J^ii'T 

2?  Sould  also  us.  a  .>.ariet:y  of  communication 

of         influence  6f  setting  and  interactors.    Therefore,  thxs  sample 
procedure  is  specifically  designed^Jx»:  ^ 

.1)  "  use  a  variety  of  conmmnication  interactions; 

2)  give  the  teacher  options  for  adapting  sampling' 
procedures  to  the  communication'  level  of  the 
Individ'ial  child,  i.e.,  to  assess  imitative 
•kills  and  non-verbal  communication  o-  children 
^th  miniHial  verbal  langviage  skills;  and 

3)  allcw  for  time  and  staff  limitations. 
Ti»  samples  are  used  to  accomplish  the  above  objectives: 

1)  Modified  sample  which  includes  a  child-teacher 
interaction  'using  a  dollhouse  and  its  <:on tents;  and 

2)  Complete  Sample  which  includes  three  additional 
interactions-    'child-teacher-peer;  child-teacher; 
and  child-peer  using  a  variety  of  materials  and 
activities. 

^«  following  guidelines  for  use  are  suggested: 

1)    Modified  Sample  should  be  used  for: 

a)    children  with  minimal  expressive  language 
aJcills  who  are  communicating  primarily 
with  one  word  utterances  and/or  gestures 
and  vocalizations; 


•13- 


'W    ciiildren  who  have  already  been  thorou^y 
.    oraluated  by  a  speech-language  pathologist 

further  information  is  not  necessary;  and 

^)    children  who  do  not  have  communication  problems. 

Complete  Sample  should  be  used  for  all  others; 

a)  children  who  have  communication  problems 
as  indicated  by  parents #  teachers,  and/or 
ABACUS  results;  and 

b)  children  whose  conmunication  skills  are  incon- 
sistent and  variable. 

The  communication  sample  should  be  administnred  near  the  end  of  the 
ABACUS  so  that  the  teacher  and  child  have  had  previous  contact  and 
arc  familiar* with  each  other.  ,  ^ 


ERIC 


6':';' 


H3DIFIED  COMMUNICATION  SAMPLE 


f        Modified  Communication  Sample 
2S2^'    S'^Tve't^i  S:ref  an'ove^i'e-  of  the  child's 

Us^M  o£  5  minutes  ''^^i^s %athered 
Adeline  to  ='-^«^"tlo»  JoHi^e  limitations 
aoong  chilcJren  and  to  alio"  optional 
l^sed  by  the.  school  envi^nment^  J^oP  ^^ 

V«bal  imitation  "^^^^  i„  spontaneous 

■   ■$:^^^LTaftit%"tensle  section  XIX,. 

ro^TJat  ^  rti:rro:SonrirsSi- 

Wtch  or  watch.  collect  and  score 

-     TWO  staff  members  are  needed  to  collect 

the  Modified  Sample: 

•  t.^^^.'^'z  with  the  child* 
1%    Tnteractor  -  interacts  witii 

S    Sse^^er  -  records  the  verbal  and  non- 
^   .^bll  behavior  observed  during  tixe 
language  sample. 


1.    Arrange  the  environment.    A  ^'^^^  ^^g^  dSlhoLe^d^its 
^  '  t«  the  child  Should       -^^^  J'^^iaS'the  tape  recorder 
-  contents  on  the  floor  or  /^ggi^ie.    Have  child  . 

:r^'rnt^:/rrirse!  ^^hft^s^cto.  should  sit 

across  from  or  beside  the  child. 

use  ftefoUovlns  methods  to  facilitate  spontaneous  verbal- 
ization  from  the  child:  - 

p^^ailel  talk  =  verbalizing  the  child' s 
a.    Parallel  z.a.x^  a<-  Mie  child  begins 

actions  and  thoughts.    As  the  cnixu  ^ 
•     to  Play  with  the  dollhouse,  the  interactor 
Souid' verbalize  what  th.e  child  is  doing. 
Example:    "Susie  is  looking  in  the  window. 

Susie  is  ringing  the  doorbell. 
Ring.  Ring." 


b. 


«*lf-talk  =  verbalizing  the  interactor' s 
Suons  and  thoughts.   ^If  the  child  does 

begin  to  play  with  the  dollhouse,  the 
St^actor  should  begin  to  play  and  verbal- 
ize  what  she  is  doin^. 
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Xxanple:    "I'm  looking  through  the  winc'.ow. 

I  see  a  bed.     I'ra  putting  the 

baby  in  the  bed." 
Mlvin  the  child  begins  to  play  with  the  doll- 
touse,  go  back  to  parallel  talk. 
Use  simple,  concrete  sentences  consistent 
nitH  the  child's  level  of  language  develop- 
Mut  when  using  parallel  and/or  self-talk. 

c.    Bcpansion  =  repeating  the  child >s  utterance 
in  a  Bore  complete  form. 

After  the  child  has  begun  to  verbalize,  the 
Interactor  should  use  expansion  to  encourage 
■ore  detailed  verbal  behavior. 
Escample:    Child:    Ilan  driving. 

Teacher:    Yes,  the  man  is  driving. 

d      Elaboration  =  adding  more  information  to  the 
child's  utterances.    Used  for  same  reasons 
as  noted  in  "c" 
Beample:    Child:    Man  driving. 

Teacher:    The  man  is  going  shopping. 


3.    Other  suggestions  for  facilitating  verbalization: 

-^-^^^Ose-^  minimum-  of  questions.    If  it  is  necessary 
..     to  use  questions,  they  should  be  open-ended  and 
-•      refer  to  ongoing  events.    They  should  not  be.  the 
"yes-no"  or  "what-is-it"  variety.  * 

•  Example:     "What's  happening?" 

-  ii.r.       ■  •     ■    "What  sure  you  doing?" 

»  .  .  -  •    •      "What  would  happen  if  . . . .  ? 

b.    If  the  child's  intelligibility  is  poor,  the  inter- 
•  .  -actor  may  repeat  the  child's  utterance  to  facili- 

•  tUtc  interpretation  of  the  tape  recording  when 
gcoring. 

c     The  'interactor  should  not  do  the  majority  of 

talking^    Give  the  child  a  chance  to  talk  and  do 
ndt  be  uncomfortable  with  silences. 

If  the  child  does  not  engage  in  spohtaneous  verbalization 
after  3-4  minutes,  the  interactor  should  use  the  rema^"^"^ 
time  to  assess  the  child's  ability  to  imitate  verbal  utter 
ances  of  increasing  length.    See  Verbal  Imitation  Section 
(Section  III)  for  administration  and  scoring  of  this  proce 
dure. 
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OBSERVER'S  PROCEDURE  FOR  RECORDING  THE  SAMPLE; 


iT  *Tha  observer  should  sit  so  that  she  can  operate  the  recorder 
:erc.r^i:aiKi  hear  and  *-^ee  the  interactor  and  child.     She  should  also 
.be  in  place  before  the  teacher-^hild  interaction  begins  and 
L^szt,.  Blgjxild  tiirn  on  the  tape  recorder  as  the  child  approaches  the 
zz^-  -Vdollhouse.    Record  the  entire  interaction. 

2.  'Begin  timing  the  modified  sample  as  the  first  uttercince  is 
aade  by  either  participant  (this  usually  vill  be  the  inter- 
* 'actor)  •    Note  the  time  on  the  Recording  Form.    Also  note  the 
time  of  the  child *s  first  utterance* 


When  5  minutes  from  the  smarting  time  has  elaspedr  signal 
'  the  fltteractor  and  mark  that  spot  on  the  Recording  Form.  Th 
^  _    interactor  may  choose  to  continue.    If  so#  continue  to  take 
•  cotes  on  the  Becording  Form. 

"^ir*  Record  on  the  Recording  Form  all  non-verbal  and  verbal  beha- 
^   viors  of  both  the  child  and  the  interactor  (see  Recording  Fo* 

!..ir"^'li»    Record  the  first  interaction  across  all  four  columns 
^        to  include  the  adult's  verbal  and  non-verbal  behavior 
VKi  the  child's  verbal  and  non-verbal  behavior. 

b.  Return  to  tlxe  first  column  and  record  the  second 
.  interaction  across  all  four- columns. 

c.  cjontinue  this  procedura,  using  additional  Recording 
-                Itorm  pages  as  necessary.    Number  each  new  page 

•consecutively. 

^  c\«    Note  that  not  every  column  will  be  used  for  each 

interaction  since  the  child  may  initiate  behavior 
that  is  not  in  response  to  the  adult's  behavior 
and  vice  versa. 

e.  Use  abbreviations #  etc.  to  facilitate  recording. 

f.  Mark  the  end  of  an  utterance  with  a  peridd.  (See 
"Procedure  for  Scoring  the  Sample"  for  definition 
of  utteranqe) . 


PICCEDUF^  FOR  SCORING  THE  SAMPLE  • 
JU    later  actcr 

1.  ^Listen  to  the  tape  (after  the  observer  has  completed 
the  Recording  Form)  to  correct  and  verify  the  obtained 
responses. 

a*    Judge  the  child's  intelligibility  and  compare  to  observer's 
rating. 

Bote:    Criterion  for  intelligibility  is  agreement  between 
■  the  observer  and  interactor  that  at  least  75%  of 

diild*s  utterances  are  understood,  based  on  the 
,  .tape  recording  only. 

B«  Observer 

Listen  to  the  tape  to  correct  or  clai;ify  obtained  responses 

2«    Share  the  tape  and  Recording  Form  with  the  interactor  for 
a  reliability  check. 

Note:    Steps  1  and  2  should  be  completed  as  soon  as 
possible,  within  1  or  2  days. 

3,  Judge  child's  intelligibility  with  interactor. 

4,  .C5o  through  th**  child's  verbal  and  non-verbal  responses  ^ 
on  the  Recording  Form  and  note  the  presence  or  absence 
of  vocalizations  (random  and/or  intentional)  and/or 
Motor  gestures.    Check  appropriate  "ye^"  or  "no"  under 
•Non-verbal  Expression"  section  of  the  Summary  Form. 

If  child  has  at  least  one  response^of  ^  the  possible  type^, 
4texe  "yes"  blank  may  be  checked.    The'operational  defini- 
tions for  each  of  these  non-verbal  expressions  are: 

a)    vocalization  =  any  sounds  /  syllabi  es#  or  sound 
chaitis  that  are  not  considered  acceptable # 
intelligible  approximations  to  words  or  phrases. 
random  vocalizaticns  -  those  vocalizations  which 
are  not  intended  for  colnmuni cation. 

Example:    Child  plays  and  vocalizes  to  himself. 
Intentional  vocal i::ations  =  those  vocalizations  that 
fire  intended  to  corsnunicat  e  chij.ci's  ♦needs  or 
"thoughts:    usually  accompanied  by  a  gesture. 

Example:    Child  points  to  object  ahd  says  "uh- 
•  uh-uti*" 
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M .  gestures  «  spontaneous  laotpr  responses  that 

the  child  uses  to  coinniunicate  a  need  or  thpught, 
ppjyur-;"  '   ''^  '  Example:    Child  points  to  an  object  he  wants. 


^~Go  through  each  of  the  child's  verbal  responses  on  th,e 
\-  .  pLording  Form  and  .note  in  parenthesis  the  type  bf  response 
utterance  using  the  following  code: 


.  -  .  ^^-Vterbai  Expression:    1  W  -  one  word  utterance 

'  .  2  W  «  two  word  utterance 


31f»  three  word  utterance 

 ...    — •  3'fWC)=*  laore  than  three  word 

.7,    -L:  '  1      .        \  -      utterance  (in  paren-. 


theses  put  the  number 
of  words  in  the  utter- 
ance} 


n.\\A^^  Non-verbal  Behavior       ChlLd^s  Verbal  Behavior 
Child  puts  car  in  garage. 


cf'V^rr^:  rn,Ori  nn*-c  car  in  aaraqe.  "Car  gone."  (2  W) 


:The  following  operational  definitions  should  be  used  to  determine 
the  type  of  utterance: 

!•    utterances  =  any  verbalization  (word,  phrase  or  sentence) 

 or  intelligible  approximation  to  a  word,  phrase,  or 

sentence. 

a)  one  word  utterance  =  single  words  or  word  approx- 
Imations. 

Examples:    "wa-waVwater  ^^0. 
"baVbaby 

b)  two  word  utterances  =  2  word  phrases  or  sentences 
including  intelligible  approximations. 

Examples:    baby  ride;  daddy  go;  iiK)inmy  shoe. 

c)  three  word  utterances  =  3  word  phrases  or 
sentences  including  intelligible  approximations. 

Examples:    boy  ride  bike;  little  red  cup;   

^ '  "   '         '    me  go  out. 

d)  more  than  3  word  utterances  =  inore  than  3  word 
s  phrases  or  sentences  including  intelligible 

•  approximations . 

Examples:'   the  boy's  riding  the  bike; 
baby  go  in  the  house. 
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flPCEDURE  FOR  ANALYZING  THE  SAMPLE  (when  ONLY  the  Modified  Sample  is  used) 

!•    Count  the  number  of  times  each  type  of  utterance  occurs  in 
the  child's  Verbal  Behavior  Column  on  the  Recording  Form. 
If^t^r  those  numbers  on  the  Summary  Form,  page  If  under 
liodified  Sample  and  under  Total  Number  of  Utterance  Column, 

2*    Add  the  total  number  of  utterances  and  enter  in  Total  Number 
of  Utterances  box. 

3.    Determine  the  total  number  of  words  by  multiplying  the  #  of 
of  utterances  times  the  appropriate  #  of  words  and  enter  in 
blanks  under  Total  Number  of  Words  Column, 
^^te:    On  utterances  of  more  than  3  words,  multiply 
times  the  number  of  words  in  the  utterance. 
Example:    Three  5  word  utterances  =  3  x  5  ojf  15  words 
-Two  4  word  utterances     =  2  x  4  or  8  words 

•4*    Add  the  total  number  of  words  and  enter  i^^®  Tojtal  JNvMser   ^ 

of  Wbrds  box.  .  ~ 

5*    Trajisfer  the  numbers  in  the  boxes  to  the  MLU  formula  and 
determine  theJ4LU  by  dividing  total  number  of  words  by 
total  number  of  utterances. 

6«    Complete  page  2  of  Summary  Form  using  information  obtained 
from  Modified  Sample . 

?•    Complete  page  3  of  Summary  Form  using  information  from  items 
on  ABACUS  and  Modified  Sample. 


m.    VERBAL  IMITATION  SECTION  . ' 

OBJECTIVE:  The  purpose  of  the  Verbal  Imitation  procedure  is  to. 
i..  provide  information  regarding  the  child's  ability  to 

r-.  laitate  verbal  and  gestural  behaviors  of  increas±t}.g 

1..  coBjplexlty.    It  is  to  be  used  if  the  child  does  not 

•ngage  in  spontaneous  verbalization  after  3-4  minutes 
©f  «ainplihg  with  the  Modified  Co'mmunicacion  Sample. 


PROCEDURE: 

dveeach  Item  according  to  following  procedures  and  record 
response  to  each  item  on  Summary  Form,  page  2. 


"THIS 


"1)    One  word  utterances 

Interactor  shows  the  child  an  object  and  says: 
^  '  '  XS  BABY.    BABY-    SAY  BABY." 

Child  should  repeat  utterance. 
Use  this  procedure  with  all  five  objects. 

^2)    Two  word  utterances 

Interactor  gives  target  verbal  response  while  modeling 
use  of  each  object:    "DADDY  RIDE  (while  showing  daddy 
riding  in  the  car).^  SAY,  DADDY  RIDE." 

-    Child  should, repeat  utterance.  '   

Use-this  procedure"  wxth~all7 1^^^  utterances. 
If  child  does  not  give  verbal  response,  but  imitates  motor 
actlo~n>  score  +  for  motor  imitation-^   

'  3)    Three  word  utterances  (same  procedure  as  noted  in  2  above) 

InteraQtor:^GIRL  SLEEP  BED"  (shile  making  girl  sleep  in 
bed)-.    SAt,  "GIRL  SLEEP  BED." 

Use  this  procedure  for  all  three  word  utterances. 
If  child  does  not  give  verbal  response,  but  imitates  actioi 
•core  +  for  motor  imitation. 

4)    If  child  fails  any  5  consecutive  items,  discontinue. 


ITEMS 

I)    One. Word  Utterances:    Nouii  Seaming 

baby 

houae 

dog 

cur 

•  mommy 


ERLC 


Two  Word  Utterances 

al    Stabject  +  Verb  (S+V) :    car  go 
1  baby  walk 

hi    Verb  +  Object  (V+O) :    go  bed 

'  open/close  door 

c)    Subject  +  Object  (S-K}):    boy  (or  girl's)  eyes  (or  other 

body  peart) 
Bomsy's  chair 

3)    Hirce  Vford  Utterances 

a)    Subject  +  Verb  +  Object  (S+V+0) :    Daddy  rides  cair 

^ixl  sleep  bed  * 

b}    Subject  +  Preposition  +  Object  (S+P+O):    girl  in  bed 

boy  on  house 

PROCEDURE  FOR  SCORING 

1)  Count  the  number  of  each  type  of  vefbal  response  that  the 
child  initates  correctly  and  enter  in  appropriate  blank 
under  Results  on  Summary  Form  pacje  2«    Score       correct  any 
item  that  the  child  iini tates-JSterbatiin^rL^spontaneously  -e 

~  Bxanqple:     Interactor:     "Girl  in  bed." 

Child-     "Girl  sleeping  in  bed."* 

2)  Cdunt.the  nimber  of  each  type' of  motor  response  that  the 
Child  imitates.     Entej;  the  number  of  responses  under  Motor 
Unitation  on  Summary  Form  page  2. 
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COKPLETE  COMMUNICATION  SAMPLE 


OBJECTIVE:    The  purpose  of  the  Complete  Comnmnication  Sample  is 
r-^.iu:^  gather  a  representative  sample  of  the  child's 
sucr  .■PO^taneous  expressive  language.    It  is  to  be  used  , 
with  the  children  described  in  the  Introduction 
-  »ection  ajnd/or  when  the  teacher  feels  the  Modified 

Sample  is.  not  representative  of  the  child's  language 
-  'Skills  aind  further  information  is  necessary.    The  int 
actions  listed  should  be  used  in  order  and  in  additic 
to  the  Modified  Sample  situation  in  order  to  gather 
V  SO  uttercinces  and  allow  for  analysis  of  context  and 
Interactors.    It  may  not  be  necessary  to  use  all  the 
Interactions,  but  it  is  advised  that  at  least  I,  11, 
MBd  III  be  used. 

•        ^^TttM  following  weve  selected  since  they  are  most  likel 
.::r:u^rto  occtir  during  a  typical  school  day,  and  they  allow 
-  -for  a  V£uriety  of  communication  interactions:  ^ 


Interaction  I:    Modified  Sample  Procedure  -  1-1 
play  with  teacher  and  dollhouse 

Interaction  II;    group  play  with  child- teacher- 
peers  during  snack  or^  activity- 
tijue 

Interaction  III:    1-1  play  with  teacher -and  toys 

Interaction  IV:    group  play  with  child-peers  only 
during  play  time 


MATERIALS 


Interaction  I:    See  Modified  Sample 

Interaction  II:    Those  normally  used  during  snack  or  activity 
time;  tape  recorder 

Interaction  III:    Box  of  toys  which  may  include  the  following: 

doll  with  removeable  clothes 
toys  with  moveable  parts  that  wind-up , 

push-pull,  etc* 
puzzles  with  non-adjacent  pffeces 
variety  of  transportation,  food,  and 

animal  objects 
blocks 

bdo  k  with  large  action  pictures 
balls  of  varying  sizes  and  colors 
Object/toy  representing  dirty  and  broken 
tape  recorder 
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Xntaraction  IV:    Materials  needed  for  group  play  activity  tijae; 

•  ncef erably  manipulative  f ine-inotor  activities 
such  aa  finger  paints,  clay,  etc.?  tape  recorder. 

PROCEDURE  FOR  OBTAINING  THE  SAMPLE 

tor  Interactions  II.  III.  IV -one- person  can  serve  as  the  interactor 
and  the  observer. 

Z&teractlon  I:    See  Modified  Sample. 
ZBteraction  II: 

1.    Arrange  the  environment  according  to-  usual  preparations 
'  lor  snack  or  activity  time-    Note  the  type  of  interaction 
on  the  Recording  Form.    Place  the  recorder  as  close  as 
possible  to  the  targe t^child.    The  teacher  should  also  sit 
next  to  the  target  child  and  begin  recording  when  the 
first  verbal  response  is  made  by  child,  teacher,  or  peer. 
Note  the  time  on  the  Recording  Form.    Record  the  entire 
interaction. 

2     The  teacher  should  write  on  the  Recording  Fon?  all  verbal 
behavior  of  the  target  child-  under  Verbal  Behavior_.Coluinn. 
It  is  not  necessary  to  record  non-verbal  and  verbal  behaviors 
of  aJJ.  interac tors  because  of  the  difficulty  in  doing  so. 

3.    continue  writing  all  utterances  of  the  target  child  until 
the  interaction  is  completed.    Again  nofee  the  time. 


Interaction  III: 


I     Arrange  the  environment  according  to  those  directions  for 

Interaction  II.    Note  the  type  of  interaction  on  the  Recording 

"2.    The  teacher  should  write  on  the  Recording  Form  all  verbal 
behavior  of  the  child  under  Verbal  Behavior  Column. 

3.    Continue  writing  until  the  interaction  is  completed.  Again 
note  the,tiine. 

Interaction  IV: 

1,    Arrange  the  environment  according  to  usual  preparation 
for  a  play  activity.    Note  the  type  of  interaction  on  the 
Re'cording  Form.    Place  the  recorder  as  close  as  possible 
to  the  target  child.    The  teacher  should  sit  away  from  the 
group,  but  close  enough  co  hear  the  verbal  interaction  of 
the  children.    B£cord  the  entire  interaction. 
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2*    Thft  teaqher  should  write  on  the  Recording  Form  all  verbal 
—  behavior  of  the  target  child  under  Verbal  Behavior  Column* 

'3*    Continue  writing  iintil  the-  interaction  is  completed.  Again 
note  the  time. 

.  Note:    This  interaction  may  not  elicit  as  mcuiy  uttercmces  as 
the  other  ^interactions  because  there  is  no    adult  to 
facilitate  verbalization*    However ,  the  teacher  should 
make  no  attempt  to  become  involved  in  the  children's 
play. 

procedure:  for  scoring  the  sample  (Interactions  II,  III,  and  IV) 

1*^  The  teacher  should  listen  to  the  tape -after  each  interaction 
%o  verify  and  correct  the  obtained  responses. 

2.    Judge  the  child's  intelligibility^ as  noted  under  Modified 
Sau^le  (Interaction  I)  procedure. 

3*    Go  through  each  of  the  child's  verbal  responses  and  note  in 
parentheses  the  type  of  responses  using  the  code  noted  uiider 
Modified  Sample  (Interaction"  I) . 

PROCEDURE  FOR  ANALYZING  THE  SAMPLE  ^ 
/ 

1.  Couny  the  number  of  times  each  type  of  utterance  occurs  for 
cach|interaction«  Enter  those  numbers  for  each  interaction 
in  apj^ropriate  blanks  on  SummcL*ry  Form,  page  1, 

2.  Add  the  total  number  of  each  type  of  utterance  for  the  combined 
interactions  and  enter  in  the  blanks  under  Total  Number  of 
Utterances  Column  on  Summary  Form,  page  1* 

3*  Add  the  total  number  of  utterances  for  all  interactions  and 
enter  in  Total  Number  of  Utterances  box. 

4.    Determine  the  total  #  of  words  by  multiplying  the  #  of  utter- 
ances times  the  appropriate  number  of  words  and  enter  . .cn  the 
blank    under  Total  Number  of^Wbrds  Column.  ^ 

5#  Add  the  total  number  of  words  and  eiter  in  the  Total  Number 
of  Words  box. 

6.    Transfer  the  ntunbers  in  the  boxes  to  the  MLU  formula 'and 
^determine  the  MLU  by  dividing  the  total  number  of  words  by 
the  total  number  of  utterances.    Enter  that  number  in  the 
blank  before  the  Mean  Length  of  Utterances. 
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Itote^  under  coniaent  section  if  child  interacts  B«re  In  or-  inter- 
action than  another. 

^Ocoplete  page  2  of  Sumznary  Form  using  information  obtained 
for  Complete  Sample  (Interaction  I  is  included} . 

Complete  page  3  of  Summary  Form  using  information  obtained 
£^r  Complete  Sample  and  from  items  on  the  ABACUS.  Insert 
samples  of  child's  responses  in  appropriate  boxes  in  each 
contimt  category. 


terict«r: 

osetver: 


Adult's  Non-verbal  Behavior 


ERIC 
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COMMUNICATION  SAMPIB 
I 

RECORDING  FORM 




SUrting  Time:   

Time  of  Flfit  Utterinct: 

Completion  Tim«:   


z 


Adulfi  Vcrbil  Behavior 


ChQd'i  Non-Vctbil  Behivlor 


thild.'s  Verbal  Behavior 


COMMUNICATION  SAMPLE 


Nirnn:  — 

Date:   

Interacter: 
Observer: 


SUMMARY 


Starting  Time; 


Time  of  First  Utteranct: 
Completion  Time: 


NON-VERBAL  EXPRESSION 


Yes  Nu* 


VOCALIZATIONS 

Vocalizes  randomly  ^ 
Vocaltzet  to  communicttt 


GESTURE 


Yei  Nd 


Uses  getturea  to  Indicatt  needs, 
wantSi  or  get  attention 


VERBAL  EXPRESSION 


Interaction  I 
Modified  Sample 


1  Word  Utterance t 

2  Word  Utterances 

3  Word  Utterances 

3  1  Word  Utterances 


Interaction  II  Interaction  III 

+    +    ♦ 

f    +    ^ 

+    +    + 

+    +    + 


Interaction  IV 


Total  #  of 
Utterances 


Total  #  of 
Words 


X  1- 


Total  #  of 
Utterances 


X  #of - 

words 

Total  ^ 
of  Words 

1 

Mean  Length  of  Utterances: 
Tuial  #  of  words      (  ) 
Total  #  of  utterances  (  ) 


-(  )  M  LU 


Comments: 


N|t2 


2S 


COMMUNICATION  SAMPLE 
SUMMARY  FORM 


amt: 

U: 


:ontent  Categoriies  Present:  Set  pigt  3 
orms  Present:  •  Sec  page  3 


of  Language  (check  if  child  uses) 
 vocal  play 

 comments  on  own  activities  or  thoii  of  othm 

 requests  objects 

,  ^obtains  information  » 

 gains  attention 

 adds  information 

 asks  questions  j  .  * 


peech  Is  Intelligible  (75%  is  understood  without  contextual  cues):  ^Yei   


No 


Optional  Verbal  Imitation  Section 


tems: 

ne  Word 

baby 
liouse 
dog 
car 

mommy 
wo  Word  •  S^V 
car  go 
jjaby  walk 
O  1  •  V+0 

EMCd 


Motor 
Imitation 


Two  Words .  S+0 

 boy*s  (girrs)  cyci 

 mommy's  chair 

Three  Word  .  S+V+0 

 Daddy  ride  car 

 giri  sleep  bed 

Three  Word  -  S+Prcp+O 

 girl  in  bed  . 

 boy  on  house 


Motor 
Imitation 


Results 


Verbal  Imltati9ns 

noun  naming 

•  S  +  V 

•  V  +  0 
-S  +  0 

S  +  V  +0 
S  +  Prep  ♦  0 


(Motor  ^ 
Imitation) 


.one  word 
.  two  words  • 
.  two  words  - 
.  two  words  • 
.  three  words 
,  three  words 


f 

I 

JL 

r 

) 

■-\  III 

). 

( 

) 

6135 


ill 


3 

O 

e 

2 


1:1  , 


*  O 

i  i 

<  < 

!  1 

4 
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Content 
Categories 

Comprehension       Prod  uction 

2  Word 
Utterances 

3  Word 

Uttcranus 

3  t  Word 
Utterances 

'  Other 

1 

Pbssession 
(Child's  Name 

Me»  etc.) 

FN  i 

Ntoun  +  Noun 

want+PN+Obj 

hioun  • 

PN-i^  Noun 

Attribution 
(Big,  Uttlc, 
etc.) 

A 

«  1 

A*Obj 

Look  +  Obj 

A+Sub+Vcrb 
wanttA+Obj 
Vcrb+A+Obj 

Sub+Verb+A+Obj 
A+Sub+Verb+Obj 

Notice 
(Look,  ^e) 

look/see  | 

Sub+look/sc^Obj 

r 

Sub  -t*  Look 

Location 
(In,  Out.  Up, 
etc) 

Prep  j 

Verb  +  f  rep 

Sub+Prep+Obj 

A+Sub+Prcp+Obj 

Prep  +  Obj 

Sub+Vcrb+Prep 

Sub+Verb+Prep+ 
Obj 

Sub  -t-  Prep 

Denial 
(No) 

no 

no  Obj 

• 

Rejection 
(No) 

no  1 

no  +  Obj 
no  ^  Vcrg 

no+Vcrb-K)bj 

• 

Non-ifxbtcitce 
(No,  All  Gone) 

no/uil  gone  { 

au  Obj 
or 

OblHio/all  gone 

no+uiorc+Obj 

no  more 

Internal 
SUte 

(Want,  Give 
Mc,  Help) 

want/give  me      j  ^ 

want  +  Obj 

Sub+want+Obj 

Sub+want+A+Obj* 

help  1 

want  help 

Sub+want+help 

Recunence 
(More) 

more 

more  +  Obj 
more  +  Verb 

want+more+Obj 
Sub+want+more 

Sub+want+morc+ 
Obj 

Actiun 

(Aclioti  WiirdH) 

verb  1 

Sub  +  Verb 

Sub+Vcrb+Obj 

Sub+Vcrh•^Obj 

Existence 
(Object  Words) 

Obj/Sub 

Verb+Obj 
this/that  +  Obj 

Sub+Vcfb+ 

Uus/that 

Sub+Sub+Verb+ 
Obj 
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T»achlncr  Implications  of  the  Communication  Sample 

The  smmnary  pages  of  the  Connnunication  Sample  yield  information 
about  the  content  Categories  present  in  the  Sample,  the  forms  produced, 
•od  the  ways  in  which  the  child  uses  language.    Information  is  available 
on  the  level  of  communication,  i.e.,  verbal  or  non-verbal,  vocal  or 
gestural,  spontaneous  or  imitative,  and  on  the  intelligibility  of  vofcal 
productions.    The  Mean  Length  of  Utterance  (MLU)  is  a  distillation  of 
the  total  number  of  words  and  utterances  which  provides  an  appropriate 
index  for  comparison  of  language  .development.    Because  this  is  a  gross 
index  of  development,  it  provides  no  information  about  the  form  or 
content  of  the  child's  sentences.    This  information  i's  found  by  analyzing 
pages 2  and  3  of  the  Summary  Form.    The  MLU  does,  however,  provide  an 
index  for  comparing  language  development  in  one  child  on  a  pre/post- 
sample  basis,  or  between  children  and  a  representative  sample.  Information 
on  the  child's  use  of  language  is  found  6n  page  2.  of  the  Summary  Form 

^  •      m^rtant  information  can  be  derived  and  built  into  the  instruc- 
tional' program.    Entry  iiito  the  curriculum  is  governed  by  the  following 
quidelines : 

1.  Attention  is  directed  first  at  those  Content  Categories  on 
page  3,  which  have  not  been  present  during  the  sample. 
Teaching  is  directed  at  these  open  boxes. 

2.  The  Content  Categories  are  broken  into  three  groups: 
Critical,  Necessary  and  Optional.  The  four  Critical 
Categories  are:    Existence,  Action,  Non-Existence, 

and  Location.    The  Necessary  Categories  are:  Recurrence, 
Internal  State,  Rejection  and  Denial.    The  Optional 
Content  Categories  are:    Notice,  Attribution,  and 
Possession.    Teaching  will  focus  on  developing  a  core 
vocabulary  of  the  foar  Critical  Categories  at  the  1  word 
level.    It  is  mandatory  to  teach  these  if  they  are  not 
present.    The  child  must  get  through  these  four  categories 
before  direct  teaching  of  2  word  utterances  is  recommended. 

3.  Once  the  Critical  Content  Categories  have  been  stabilized, 
the  next  four  Necessary  content  Categories  may  be  taught 
aimultaneously  at  the  1  word  or  2  word  utterance  level. 

4.  The  teaching  is  directed  both  at  content  categories  and/or 
syntactic  constructions  at  the  1  word,  2  word,  and  3  word 
or  3     word  level,  filling  out  each  content  category. 


5. 


As  all  ten  Content  Categories  develop,  3  word  expansions 
may  be  introduced  and  directly  taught. 
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yurther  specification  on  programming  i£  included  in 
thM  Introduction  to  the  Connavmication  Curriculiam- 

For  the  pre-verbal  child,  it  is  necessary  that  all 
prerequisite  behaviors  (see  Cdmmunication  of  ABACUS) 
tt^  -stabilized  before  mov^ing  into  the  Object  and  Action 
Mord  programs* 

For  the  child  who  has  little  or  no  spontaneous  utter- 
ances,  but  who  can  produce  verbal  imitations  (page  2, 
Optional  Verbal^ Imitation  Section)  the  teaching  needs 
to  focus  on  1  word  utterances  in  the  Existence  Catrfegory, 
imitating  object  words,  working  toward  comprehension 
and  production  of  object  words  at  the  1  word  level. 


Within  the  Communication  Sample,  content  refers  to  semantics  or 
■eaning,  form  refers  to  the  morphological  and  syntactical  structure  of 
language  and  use  refers  to  the  naturalistic  situations  in  which  the 
child  speaks*    The  integration  of  content,  form  and  use  in  the  naturalistic 
setting  leads  to  language  competence  in  the  child. 

For  this  reason,  the  process  of  sampling  the  child's  language 
competence  is  based  on  naturalistic  observations.    These  low  structured 
observations  are  gathered  across  as  many  situations  as  necessary  to 
gain  sufficient  information  about  the  child's  language  patterns  and  the 
regularity  with  which  they  use  the  linguistic  categories.  Usually 
between  one  and  four  situations  are  necessary  to  sample  the  best  of  the 
child's  usual  communication  style* 

In  order  to  place  these  observations  into  some  meaningful  perspective, 
the  observations  are  organized  and  categorized  according-'to  the  linguistic 
categories  used  by  the  child,  the  forms  in  the  child's  linguistic 
repertoire,  and  the  ways  in  which  he  uses  language. 
ABACUS  Assessment  in  a  Group  Setting 

Many  of  the  items  on  the  ABACUS  assessment  can  be  observed  and 
scored  during  group  activities  in  the  preschool  program.    This  procedure 
can  expedite  the  completion  of  initial  assessments.    For  this  reason, 
the  items  on  the  ABACUS  have  been  regrouped  by  activity,  and  provisions 
made  to  record  the  responses  of  up  to  10  children  on  one  group  record  ^ 
sheet  (Appendix  G)  . 

This  group  format  requires  familiarity  with  the  items  on  the  assessment 
and  careful  preplanning  of  group  activities.    Many  items  on  the  ASACUS 


have  been  grouped  together  for  incorporatiag  into  the  classroom  schedule 


and  group  activities,  such  as: 


Dress-up  Axea  for  assessing  Dressing  items  and  Socialization  items; 
Eating  Area  or  lunch  roon:  for  Eating  items; 

Art  Area  for  Fine  Motor  cutting  and  pasting  items, ^Grooming  items, 
and  Mechanical  Know-How  items;  ^ 

Playground  for  Gross  Motor  iteua; 

Play  Area  or  Playground  for  Socialization  items; 

Bathroom  for  Toileting  and  Grooming  items,  etc. 

The  format  of  the  group  assessment  booklet  is  similar  to  the 
assessment  booklet,  listing  the  activity,  the  developmental  area  and 
test  item,,  the  materials  and  proeeduresT-  the  cue-r" a  space  for  T:e cording' 
children's  responses,  and  the  criteria.    A  sample  page  from  the  group 
assessment  booklet  is  presented  in  Figure  6.     Data  for  Richard  and  five 
other  children  have  been  recorded. / 


To  use  this  format: 

1)  check  the  Activity  listed  along  the  left  column  to  see  which 
Items  can  easily  be  incorporated  into  specific  classroom 
activities ; 

2)  write? In  all  of  the  children  that  will  be. assessed; 

3)  present  the  items  using  the  materials,  procedures,  and  cues  ■ 
specified; 

4)  score  as  many  children  as  possible  on  each  item  during  the  activity; 

5)  transfer  each  child *s  response  to  his  individual  assessment  booklet. 
Care  must  be  taken  to  mark  each  child's  response  correctly  on 
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his  summary  sheet,  as  well  as  on  the  individual  item. 


Figure  6 

SAMPLE  FR(M  GROUP  ASSESSMENT  BOOKLET 


GROUP  ASSESSMENT  -  Observe  children  during  group  activities 


CHILDREH  IN  CLASS 


4J 


4J 


Developmen tal 
Area  and 
Test  Item 


Materials 
and 

Procedures 


Cue 


DATBt 


Criteria 


t 

CO 


Dressing 
II.  A.  19 


(Shoes  with  laces) 


Unties 


Have  tied  shoes  on 
child.  Cue. 

"UNTIE  YOUR  SHOES." 


Dressing 
II.  A.  3 


(Child* s  shoes) 


Removes  untied  or 
unbuckled  shoes 


Untie  or  unbuckle  the 
child''' s  shoes.  Point 
to  shoes  (tiev-  or 
buckles)  .  Cue. 

"TAKE  OFF  YOUR  SHOES. 


Dre^ssing 


H.  A.  1 


Removes  socks 


Use  child*s  own 
clothing  when 
assessing  this 
section. 

(Child* s  socks) 


Child  has  both 
socks  on  feet.  Point 
to  socks*'  Cue. 

"TAKE  OFF  YOUR  SOCKS. 


Untie. shoes  without 
leaving  knots 


Takes  off  shoes. 


Completes  each  item 
without  assistance 
unless  otherwise 
stated. 

Pulls  of£  both  socks* 


V 


INTRODUCTION  TO  GROUP  PROGRAMS 
SOLO  PLAY  SKILLS,  PARALLEL  PLAY  SKILLS,  COOPERATIVE  PLAY  SKILLS, 


AND  PRETEND-^LAY  SKILLS 


V;"  Tr 


Most  children  acquire  play  skills  sequentially  by  fi^t  partici- 
pating in  solo  play  in  which  they  play  with  their  toys  independently,^ 
and  although  anoti   r  child  or  children  may  be. playing  nearby  tbeyctake 
little  notice  of  them  unless  "the  o^iher  child  moves  too  clos?- to  their 
"area"  or  materials.    As  the  child  progresser.  development  ally ,  he  moves 
into  parallel  play  in  which  he  continues  to  play  primarily  independently 
although  he  notices  children  playing  nearby  and  is  mo^e  aware  of  the 
child  or  children  around  him.    At  a  niore  advanced  level  of  parallel 
play  the  child  may  be  playihg  with  the  same  materials  a^  another 
chlia  aud  though    their  play  is  still  independent,  they  may  share  or 
exchange  materials.    As  the  child  continues  to  develop  he  exhibits 
cooperative  play  in  which  he  interacts  with  a  child  sharing  materials 
and  playing  in  such  a  way  that  they  share  a  cgmmon  goal.  Res^rchers 
note  that  these  three  levels  of  play  occur  sequentially  and  so,  when 
progi?aiijming  for  these  behaviors  it  is  important  that  programming  occur 
in  the  following  order: 

1.  Solo  Play  Skills 

2.  Parallel  Play  Skills 

3.  Cooperative  Play  Skills 

In  contrast,  pretend  play  is  often  displayed  at  a  very  young  age, 
while  the  child  is  still  involved  in  solo  play,  and  frequently  continues 
throughout  parallel  and  cooperative  play.    Therefore,  it  is  possible-^to 
have  a  child  in  a  pretend  play  group  program  along  with  any' of  the  other 
three  developmental  play  programs;  solo,  parallel,  and/or  cooperative. 
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GROUP  PROGRAM  SHEET 


Developmental  Area:  SOCIALIZATION 

Group  Program:    PRETEND  PLAY  SKILLS 

Prerequisite  Behaviors:    Manipulates  objects  or  toys 

Component  Behaviors;    1.    >lakes  believe  he  is  another  person 

character  during  play  activity,  e.g 
-.mommy,  nurse,  the  Hulk,  Darth  Vader 
> 

Activities: 
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GROUP  PROGRAM  SHEET 

Developmental  Area:  SOCIALIZATION 

■i 

Group  Program:     INDEPENDENT  PLAY  SKILLS 
Prerequisite  Behaviors:    Manipulates  objects  or  toys 

'component  Behaviors:    1.     Child  chooses  object  to  play  with  in  response  to  ^ 

verbal  cue  or  assistancs.  ,  * 

2.  Child  chooses  an  object  to   play  with  indepen- 
dently. 

3.  Child  plays  appropriately  with  object  in  response  to 
^                    verbal  cue  or  assistance. 

a 

4.  Child  plays  appropriately  with  object 
indepandently .  ^ 

5.  Child  puts  object  away  with  verbal  cue  or 
assistance, 

6.  Child  puts  object  awai^feffidependently. 
Activities:  \^ 


GROUP  PROGRAM  SHEET 


Developmental  Area:  SOCIALIZATION 

Group  Program:     COOPERATIVE  PLAY  SKILLS 

Prerequisite  Behaviors:    Manipulates  objects  or  toys, 

parallel  play  skills 


Component  Behaviors:  1. 


Child  and  peer  share  toys  and  materials 
and  play  together  with  the  same  plan 
or  goal,  e.g.,  two  children  using  play 
dougli  to  build  one  castle;  taking  turns 
pulling  each  other  in  the  wagon.  Child 
performs  behavior  with  the  same  peer  each 
time. 


2.    Same  as  component  1  except  child  performs 
behavior  with  different  peers. 

Child  and  peers  (more  than  one  peer  involved) 
share  toys  or  materials  and  play  together 
with  same  plan  or  goal,  e.g»,  tag,  ball, 
board  games. 
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GROUP  PROGRAM  SHEET 

Developmental  Area:  SOCIALIZATION 
Group  Program:    PARALLEL  PLAY  SKILLS 

Prerequisite  Behaviors:    Manipulates  objects  or  toys,  solo  play 

skills • 

Component  Behaviors:    1.     Child  pl^ys  alone  with  toy  next  to  peer. 

2.    Child  gives/receives  objects  from  peer 
(exchange  materials) . 

Activities: 
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GROUP  PROGRAM  SHEET 

Developmental  Area:  SOCIALIZATION 
Group  Program:    SOLO  PLAY  SKILLS 

Prerequisite  Behaviors:    Manipulates  objects  or  toys 

Coinponent  Behaviors:    1*    Child  plays  with  toy  in  chosen  area  not 

within  6  feet  of  another  child* 

2.  Child  plays  alone  with  toy  in  designated 
area  within  6  feet  of  another  child* 

3.  Child  plays  alone  with  toy  in  chosen  area 
within  6  feet  of  another  child* 

4.  Child  plays  alone  with  toy  in  designated 
area  within  3  feet  of  another  child* 

5.  Child  plays  alone  with  toy  in  chosen  area 
within  3  feet  of  another  child* 

i- 

Activities: 
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PROGRAM  SHEET 


Task:     PREDICTING  CONSEQUENCES 

Program  I:    CHILD  PREDICTS  CONSEQUENCES  OF  BEHAVIOR 

Prerequiste  Behaviors;     Identifying  the  feelings  of  self  and  others,  uses 

cause  and  effect  reasoning* 


Step  A 

Step  Objectives,   Child  selects  consequences. 

Materials:    Book  of  pictures  which  contains  vivid  pictures  of  children 
engaged  in  behaviors  that  are  common  to  the  child,  e«g«, 
children  on  a  slide,  children  in  a  sandbox,  children  at 
the  zoo. 

Teaching  Procedure;  Place  one  picture  on  the  table  in  front  of  the 

child.     Cue,  "WHAT  WOULD  HAPPEN  IF  (NAME  OF 
'      CHARACTER  IN  THE  PICTURE,  eog.,  BOY)  (STATE 

BEHAVIOR), e. g.  ,  PUSHED  THE  OTHER  BOY  ON  THE  SLIDE?'* 
Following  the  cue,  teacher  gives  three  possible 
consequences.     For  example,  following  the  cue, 
"'•WHAT  WOULD  HAPPEN  IF  THE  BOY  FELL  OFF  HIS  BIKE?" 
the  teacher  says,  "THxLN,  THE  BICYCLE  BR0K7^"; 
"THEN,  THE  BOY  SCRATCHED  HIS  ARM.";  "THEN,  THE 
BOY  GOT  UP  AND  CONTINUED  RIDING."    The  teacher 
says,  "WHICH  ONE  DO  YOU  THINK  WILL  HAPPEN?"  Be 
sure  the  contc^nt  of  the  pictures  is  familiar  to 
fche  child.     Vary  the  pictures.     Give  consequences 
according  to  unit  directionso 
Units;  1.    Give  three  consequences,  all  of  which  are  appropriate. 

Say,  "WHICH  DO  YOU  THINK  HAPPENED?"  Use  continuous 
schedule  of  reinforcers  and  pair  primary  and  social 
reinforce rs. 

2»     Same  as  Unit  1  e:.cept  only  two  of  the  three  consequences 

given  are  appropriate. 
3»     Same  as  Unit  1  except  only  one  of  the  three  consequences 

given  is  appropriate. 
4»    Use  continuous  schedule  of  social  reinforcers  with  intermittent 

primary  reinforcers. 
5»    Use  continuous  schedule  of  social  reinforcers  and  fade  to  an 

intermittent  schedule  as  soon  as  possible. 
Recording  Procedure;    Code  the  data  sheet  as  follows: 

a)  write  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A"  and  the 
unit  the  child  is  on. 


"^^^^^tep  Objective;    Child  generates  a  logical  coasequeace* 
Materials:  Same  as  Step  A. 

Teaching  Procedure:    Place  one  picture  on  the  table  in  front  of  the 

 child.  Cue,  ''WHAT  WOULD  HAPPEN  IF  (NAiME  CHAEACTER 

IN  THE  PICTURE,  e.g.,  THE  PRINCE)  (STATE  BEHAVIOR), 
e.g.,     WENT  OUTSIDE  THE  CASTLE  WITHOUT  HIS  ARMOR?" 
Child  should  state  one  logical  consequence  to  the 
cue.    If  child  does  not  coine  up  with  any  logical 
consequences  offer  one  and  then  cue  again*  Vary 
the  pictures  presented. 

Recording  Procedure:  Same  as  Step  A  except  in  the  step  column  write  ''B". 


Step  C 

Step  Objective;    Child  generates  logical  consequences. 
Materials;    Same  as  Step  A, 

Teaching  Procedure:  Place  one  picture  on  the  table  in  front  of  the  child. 
  Cue,  "WHAT  WOULD  HAPPEN  IF  (NAME  CHARACTER)  (STATE 

BEHAVIOR)  •    Child  should  state  two  or  more  logical 

consequences  to  the  cue. 
Recording  Procedure:  Same  as  Step  A  except  in  the  step  column  write  'C  . 


TASK  SHEET 


Developmental  Area:  SOCIALIZATION 
Task:    PREDICTING  CONSEQUENCES 

Task  Objective:    Child  predicts  consequences  for  behaviors 


Outline  of  Programs  in  Task 

Program  I:  CHILD  PREDICTS  CONSEQUENCES  OF  BEHAVIOR 

Step  A:  Selects  consequence 

Step  B:  Generates  consequence 

Step  C:  Generates  possible  consequences 

Prograa  II: •  CHILD  PREDICTS  CONSEQUENCES  OF  OWN  BEHAVIOR 

Step  A:  Identifies  consequence  of  own  behavior  after  occurrence 
Step  B:    Predicts  consequences  of  own  behavior. 


PROGRAM  SHEET 


?ask;    PREDICTING  CONSEQUENCES 

Program  II:    CHILD  PREDICTS  CONSEQUENCES  OF  OWN  BEHAVIOR 

Program  Objective:    Child  predicts  consequences  of  own  behavior 

Prerequisite  Behaviors:    Identifying  the  feeling  of  self  and  others, 

uses  cause  and  effect  reasoning. 


Step  A 


Step  Objective; 


Child  identifies  consequences  of  own  behavior  after 
consequence  occurs. 

Materials:    None  ^  ^  j  i 

Teaching  Procedure:    Teaching  this  objective  requires  a  great  deal 

  "     of  flexibility  and  creativity  on  the  part  of 

the  teacher.    The  objective  is  to  determine  if 
the  child  is  able  to  state  the  consequences 
of  his  behavior  after  his  behavior  has  been 
consequated.    FoT^mple,  cue,  "WHEN  YOU  CAME. 
TO  YOUR  MAT  AFTER  THE  BELL  RANG,  WHAT  HAPPENED 
NEXT?"  Child  should  state  the  consequence,  e.g., 
"I  GOT  A  RAISIN/'    Teacher  gives  many  opportunities 
for  child  f.o  state  consequence  to  behavior  which  has 
already  occurred.    Teacher  give  opporturxicies  not 
only  during  constructiv^e  teaching  period,  but  as 
behaviors  are  consequated  during  the  day. 
Code  the  data  sheet  as  follows: 
a)  record  the  program  and  title; 
c)  in  the  step  and  unit  column  write  "A*  . 


Recording  Procedure; 


"step  Objective:    Child  predicts  consequences  of  own  behavior. 
Materials:  None 

Teaching  Procedure:    Teacher  gives  opportunities  when  approprxane 

  ■      throughout  the  day.    The  objective  of  this 

step  is  to  determine  if  the  child  can  predict 
the  consequences  to  his  behavior  before  the 
behavior  has  been  consequated.    Cue,  "IF  YOU  DO 

^  \>mAT  WILL  HAPPEN  NEXT?"    Child ^ 

should  predict  a  logical  consequence  to  behavior » 
Recording  Procedure;    Code  the  data  sheet  as  follows: 

  a)  record  the  program  and  title; 

b)  in  the  step  and  unit  column  write  "B". 


GROUP  PROGRAM  SHEET 


Developmental  Area:    SOCIALIZATION  • 
Group  Program:    REST /RELAX 
Prerequisite  Behaviors: 

Compoaent  Behaviors:  1.    Child  goes  to  mat  or  towel  with  assistance, 

2.  Child  goes  to  mat  or  towel  upon  request o 

3.  Child  stays  on  mat  or  toxfel  with  assistance, 

4.  Child  stays  on  mat  or  towel  without  assistance, 

5.  Child  stays  on  mat  or  towel  without  assistance 

and  is  quiet  during  the  rest  pe^riod. 

Activities: 
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GROUP  PROGRAM  SHEET 


Developmental  area:  SOCIALIZATION 
Group  Program:  MAKING  TRANSITIONS 
Prerequisite  Behaviors:    Follows  Directions 

Component  Behaviors:    1*    With  teacher  assistance,  child  changes  activity; 

a)  without  resistance  or  delay;  and 

b)  without  interfering  with  other  children 

2.  Child  changes  activity  by  performing  either 
(a)  or  (b)  independently 

3.  Child  changes  activity  by  performing  bot-h 
(a)  and  (b)  independently 


Activities: 


GROUP  PROGRAM  SHEET 

Developmental  Area:  SOCIALIZATION 

Group  Program:    PARTICIPATING  IN  GROUP  ACTIVITY 

Prerequisite  Behaviors: 

Component  Behaviors:    !•    Child  attends  to  activity  by  obser/ing 

others  without  interfering  with  activity 
or  others • 

2.    Child  participates  when  given  direct  cues 

3*    Child  initiates  participation  in  group 
activity* 

Activities; 
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GROUP  PROGRAM  SHEET 


Developmental  Area:  SOCIALIZATION 
Group  Program:    FOLLOWING  GAME  RULES 

Prerequisite  Behaviors:    Waits  and  takes  turn,  sharing,  makes  choices, 

persists  in  task* 

Component  Behaviors:    1.    Child  follows  rules  of  simple  game  with 

assistance  from  teacher • 

2.    Child  follows  rules  of  simple  game  independently, 


Activities: 
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GROUP  PROGRAM  SHEET 

Developmental  Area:  SOCIALIZATION 
Group  Program;.     PUTTING  THINGS  AWAY 

Prerequisite  Behaviors:    Follows  directions  ^  ^ 

Component  Behaviors^/  1^.    Following  cue  from  teacher,  "HELP  PUT  AWAY  THE 

TOYS,"  the  child  puts  away  toys  and  materials 
vlth  assistance  from  the  teacher.  ^ 

2*  JFollowing  due^from  teacher,  child  puts  away  toys 
and  materials  with  teacher  modeling  putting  away 
toys  next  to^  the  ch'tld* 

3,  Following' cue  from  teacher,  child  puts  away  toys 
and  materials  independently 4 


Activities: 


GROUP  PROGRAM  SHEET 


Developmental  Area:  SOCIALIZATION 
Group  Program:    WAITING  ^URN 

Prerequisite  Behaviors:    Attends  to  name,  visual  and  auditory  stimuli, 

follows  simple  directions. 

Component  Behaviors:    1.     Child  stays  in  designated  area  while  others  \ 

take  their  turn,  e.g.,  stays  in  line,  seat,  ' 
etc.  and  does  not  boJ:her  other  children. 


2.  Child  waits  quietly  until  teacher  indicates 
it  is  his  turn,  e.g.,  does  not  ask  repeatedly 
if  it  is  his  turn. 

3.  Attends  to  activity  or  group  while  others 
take  their  turns. 


Activities: 


1.    Body  Bridges 
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ACTIVITY  SHEET 


Group  Program:  WAITING  TUSN 
Activity:    BODY  BRIDGES 


Component  Behaviros^  1. 


Child  stays  in  designated  area  while  others  take 
their  turn,  e.g.,  stays  in  line,  seat,  etc.  and 
does  not  bother  other  children. 

Child  waits  quietly  until  teacher  indicates  it  is 
his  turn,  e.g.,  does  not  ask  repeatedly  if  it  is 
his  turn. 


3.    Child  attends  to  activity  or  group  while  others 
take  their  turns. 


Mate  r a  i Is :    Non  e 


Time:    5-  10  minute  sessions. 


Teaching  Procedure: 


Adaptations: 


Children  sit  in  chairs  or  on  mats  in  an  open  area 
while  the  teacher  demonstrates  how  to  miake  a  bridge 
out  of  her  body*.    To  make  a  bridge  bend  over  placing 
hands  on  the  ground  approximately  two  feet  in  front 
of  your  feet. 

Call  on  the  children  one  at  a  time  and  have  them 
crawl  under  the  bridge. 

Then,  let  the.  children  take  turns  being. the  bridge 
and  calling  on  the  children  to  crawl  under  the  bridge. 

For  children  who  cannot  make  a  bridge  or  who  .are  too  small 
to  make  a  large  enough "bridge  for  the  children  to  crawl 
under,  have  two  childreu  make  the  bridge.    This  Is  done 
by  having'  the  two  children  s.and  facing  each  other  approxi- 
mately two  feet  apart  and  joining  hands  above  their  heads. 
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GROUP  PROGRAM  SHEET 

Developmeatal  Area;  SOCIALIZATION 
Group  Program:    MAKING  TRANSITIONS 

Prerequisite  Behaviors;    Attends  to  auditory  stimuli 

Compoaent  Behaviors:     !•    Child  walks  to  activity  with  verbal  cue  only. 

2.  Child  walks  to  activity  and  joins  groups,  sits 
in  a  chair,  etc. 

3.  Child  walks  to  activity  center  when  cued,  "IT'S 
TIME  FOR  (ACTIVITY)  e.g.,  LUNCH,  BUS,  BATHROOM." 

4.  Child  remains  in  assigned  activity  area. 

Activities: 


7. 


TASK  SHEET 


Developmental  Area:  SOCIALIZATION 
Task:    FOLLOWING  COM>IANDS* 

Task  Objective:    Child  carries  out  simple  commaad  on  request 


Outline  of  Programs  in  Task 


Program  I: 
Step  A: 
Step  B: 

Program  II: 
Step  A: 
Step  B: 

Program  III: 
Step  A: 

Program  IV: 
Step  A: 
Step  B: 
Step  C: 


FOLLOWS  ONE-STEP  COMMANDS 
Carries  out  commands  with  model. 
Carries  out  commands* 

FOLLOWS  TWO-STEP  COMMANDS 

Carries  out  5  commands  with  model. 

Carries  out  5  commands • 

FOLLOWS  THREE-STEP  COM^IANDS 
Carries  out  5  commands • 

FOLLOWS  COMMANDS  TO  PERFORM  ERRAND 

Performs  errand  with  two-step  command  with  model.  ; 
Performs  errand  with  two-step  command  without  model. 
Performs  errand  with  three-step  command  without  model. 


*This  task  has  been  added  to  the  Communication  Curriculum  for  children 
who  can  understand  two  or  aore  word  utterances  and  need  additional 
practice  in  following  commands  and  directions.     In  selecting  commands 
to  program,  the  child  should  be  able  to  perform  the  activity  the 
command  requires. 
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PROGRAM  SHEEi 


Taak^     FOLLOWING  COMMANDS 

Pro^^rtm  IV:     FOLLOW  COMMANDS  TO  PERFORM  ERRAND 
Prerequisite  Behaviors:    Carries  out  three-step  command 

Step  A 

jtep  Objective;  Child  carries  out  a  two-step  command  errand  with 
model* 

Materials:  Objects  needed  to  carry  out  commands,  e.g.,  envelope 
Ji'eaching  Procedure;    Material  Selection-^  Select  functional  two-step 

commands  which  require  errands,  e.g.  "BRING  THE 
ENVELOPE  TO  THE  OFFICE  AND  CLASSROOM.*';  or  "ASK 
MRS.  SMITH  IF  WE  CAN  BORROW  HER  GLUE  AND  THEN 
COME  back:  to  THE  CLASSROOM/'    Select  commands 
for  activities  the  child  can  perform  and  that 
may  occur  in  his  everyday  routine. 
Setting  -  The  two-step  command  errand  should 
require  the  child  to  change  settings,  e.g., 
from  the  classroom  to  another  room  in  the 
building  oi^  from  the  playground  to  the  school 
building.    Vary  the  settings. 
Mateiial  Arrangement-  Arrange  materials  and 
environment  so  the  commands  can  be  carried 
out.    Vary  the  command. 

Model"-  Obtain  child's  attention,  cue,  and  then 
have  peer  or  self  model  the  responseo 
Cue-  "(CHILD'S  NAME)    (T\^0-STEP  COMMAND  ERRAND.)" 
Response:  Child  should  carry  out  command 
without  assistance. 
Criterion-  9/10  correct  responses. 
Correctional  Procedure-recue  and  give  manual 
assistance  in  carrying  out  command. 
Recording  Procedure:  Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A". 


Step 


^lep  Objective:    Child  carries  out  two-step  command  errand  on  request, 
liiterials:     Same  as  Step  A. 

1  leaching  Procedure:  Same  as  Step  A  except  do  not  model  correct  response. 
jL^cording  Procedure:     Same  as  Step  A  except  in  the  step  and  unit  column 

write  "B". 
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Step  C 


Step  Objective 


Materials 

Teaching  Procedure: 


Child  carries  out  thrte-step  command  errand 
on  request* 
Same  as  Step  A 

Material  Selection  -  Select  functional  three- 


step  conimand?  wnich  require  errand,  e,go, 
"TAKE  THIS  MONEY  TO  THE  CAFETERIA,  GET  THE 
LUNCH  TICKETS,  AND  COME  BACK  TO  THE  CLASSROOM/' 
Select  cominands  for  activities  the  child  can 
perform  and  that  may  occur  in  his  everyday 
routine. 

Setting  -  The  threo-step  command  errand  should 
require  the  child  to  change  settings,  e.g., 
from  the  classroom  to  another  room  in  the 
building  or  from  the  playground  to  the  school 
building.    Vary  the  settings* 
Material  Arrangement-Arrange  materials  and 
environment  so  the  commands  can  be  carried 
out*    Vary  the  command.. 

Model  -  Obtain  child's  attention,  cue,  and  then 

have  peer  or  self  model  the  response* 

Cue-  "(CHILD'S  NAME)   (THREE-STEP  COMMAND  ERRAND.)" 

Response-Child  should  carry  out  command  without 

assistance* 

Criterion-9/10  correct  responses* 
Correctional  Procedure-  re cue  and  give  manual 
assistance  in  carrying  out  command 
Recording  Procedure:  Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "C*^. 


PBOGRAM  SHEET 


Task:    FOLLOWING  COMMANDS 

Program  I:    FOLLOWS  ONE--STEP  COMMANDS* 

Program  Objective:  Jf^^ild  carries  out  one-step  commands  on  request 
Prerequisite  Behaviors:    Attends  to  teacher,  imitates  movements* 


Step  A 

Step  Objective:    Child  carries  out  one-step  coimnands  with  a  model. 

Materials:     Objects  needed  to  carry  out  commands,  e.g.,  chair, 
blocks  and  container,  pull  toys* 

Teaching  Procedure:    haterial  Selection  -  Select  5  functional  one- 
step  commands,  e.g.,  '^SIT  DOWN,"  "PUT  IN," 
"SIT  ON  RUG,"  "HAND  UP  COAT."    Select  commands 
for  activities  the  child  can  perform  and  that 
he  performs  in  his  everyday  routine* 
Setting  -  Where  activities  generally  take  place;^ 
e.g.,  classroom,  playground,  home.     If  activities 
take  place  in  several  settings,  vary  the  settings. 
Material  Arrangement  -  Arrange  materials  and 
environment  so  the  commands  can  be  carried  out. 
Vary  the  commands. 

Model  -  Obtain  child's  attention,  cue,  and  then 
have  peer  or  self  model  the  response. 
Cue  -  " (CHILD'S  NAME)   (ONE-STEP  COMMAND) o " 
Response  -  Child  should  carry  out  command  without 
assistance.  ^ 

Criterion  -  9/10  correct  reponses. 
Correctional  Procedure  -  Recue  and  give  manual 
assistance  in  carrying  out  command. 
Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A". 


Recording  Procedure: 


Step  B 

Step  Objective:  Child  carries  out  one-step  commands  on  request. 
Materials :     Sanie  as  Step  A. 

Teachinj^  Procedure:     Same  as  Step  A  except  do  not  model  correct 

response. 

Recording  Procedure:     Same  as  Step  A  except  in  the  step  and  unit 

column  write  "B". 


*This  program  may  be  repeated  numerous  times  using  different  commands. 
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PKOGBAM  SHEET 


Task:    FOLLOWING  COMMANDS 

Program  II:    FOLLOW  TWO-STEP  COM^L\NDS* 

Program  Objective:  Child  carries  out  two-step  commands  on  request. 
Prerequisite  Behaviors:    Carries  out  one-step  cocsmands. 


Step  A  ,      4  u  ^1 

Step  Objective:    Child  carries  out  two-step  commands  with  a  moaei. 
Materials:     Objects  needed  to  carry  out  commands,  e.g.,  chair, 

blocks  and  container,  pencil  nnd  paper. 
Teaching  Procedure:     Material  Selection  -    Select  5  functional 

^  ^   two-step  commands,  e.g.,  "HANG  UP  YOUR  GOAT  AND 

SIT  ON  RUG,"  "WASH  YDUR  HANDS  AND  GET  A 
DRINK."    Child  should  already  be  able  to^ 
carry  out  each  step  of  the  command  individually. 
Select  commands  for  activities  the  child  can 
perform. 

Setting  -  Where  activities  generally  take  place, 
e.g.,  classroom,  playground,  home.    If  activities 
take  place  in  several  settings,  vary  the  settings. 
Material  Arrangement  -  Arrange  materials " and 
environment  so  the  commands  can  be  carried  out. 
Vary  the  commands. 

Model  -  Obtain  child's  attention,  cue,  and  then 
have  peer  or  self  model  the  response. 
Cue  ^  "(CHILD^S  ^:AM£)   (TWO-STEP  COMMAND)." 
Response  -  Child  should  carry  out  command 
without  assistance. 
Criterion  -  9/10  correct  reponses. 
Correctional  Procedure  -  Recue  and  give  manual 
assistance  in  carrying  out  command. 
Recording  Procedure:  Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A". 


Step  B 

Step  Objective:    Child  carries  out  two-step  commands  on  request. 
Materials:     Same  as  Step  A. 

Teaching  Procedure:  Same  as  Step  A  except  do  not  model  correct  response 
Recording  Procedure:  Same  as  Step  A  except  in  the  step  and  unit  column 

write  "B". 


*This  program  may  be  repeated  numerous  times  using  different  commands. 
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PROGRAM  SHEET 


Task:    FOLLOWING  COMMANDS 

Program  III:    FOLLOWS  THREE^STEF  COMMANDS* 

Program  Objective:  Child  carries  out  three-step  commands  on  request. 
Prerequisite  Behavior:    Carries  out  two-step  commands. 


Step  A 

Step  Objective:    Child  carries  out  three-step  commands  on  request. 

Materials:    Objects  needed  to  carry  out  commands,  e.g.,  paper  and 
pencil,  blocks,  scissors. 

Teaching  Procedure:    Material  Selection  -  Selects  functional  three- 
step  commands,  e.g.,  "THROW  AWAY  YOUR  TRASH, 
WASH  YOUR  HANDS,  AND  GET  A  DRINK.:     "GO  TO 
YOUR  CUBBY,  GET  OUT* YOUR  PAINT  SHIRT,  AND  PUT 
IT  ON."    Child  should  already  be  able  to  carry 
out  each  step  of  the  command  individually. 
Select  commands  for  activities  the  child  can 
perform. 

Setting  -  Where  activities  generally  take 
place^  e.g.,  classroom,  payground,  home. 
If  activities  take  place  in  several  settings, 
vary  the  settings. 

Materials  Arrangement  -  Arrange  materials  and 
environment  so  the  commands  can  be  carried  out. 
Vary  the  commands . 

Model  -  Obtain  child's  attention,  cue,  and 
then  have  peer  or  self  model  the  response. 
Cue  -  "(CHILD^S  NAME)   (THREE-STEP  COMMAND)." 
Response  -  Child  should  carry  out  command 
without  assistance. 
Criterion  -  9/10  correct  responses. 
Correctional  Procedure-  Recue  and  give  manual 
Assistance  in  carrying  out  command. 
Recording  Procedure;  Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  '*A". 


*This  program  may  be  repeated  numerous  times  using  different  commands. 


ERiC  7:^^ 


TASK  SHEET 


Developmental  Area:  COMMUNICATION 
Task:  ATTENDING 

Task  Objective:    The  child  looks  at  speaker  when  he  hears  his 
and  looks  at  teacher  or  task  when  cued. 


Outline  of  Prograias  in  Task 

Program  I:  ATENDS  TO  NAME 

Step  A:  Responds  to  sounds • 

Step  B:  Responds  to  name. 

Step  C:  Responds  to  name  when  engaged  in  activity. 


Program  II:  ATTENDS  TO  TEACHER  AND  TASK 
Step  A:      Attends  to  teacher. 

Step  B:      Puts  hands  in  lap  and  attends  to  task. 
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PROGRAM  SHEET 


Task:  ATTENDING 

Program  I:    ATTENDS  TO  NAME 

Program  Objective:    The  child  looks  at  the  speaker  when  he  hears 

his  aame. 

Prerequisite  Behaviors:    Turns  head  and  focuses  eyes. 

Step  A  .    u  J 

Step  Objective,:     The  child  responds  to  sound  by  turning  his  head 

toward  the  direction  pf  the  sound. 
Materials:    Things  that  make  noise  such  as  musical  instrument,  bell, 

clacker ,  jack-in-the-box. 
Teaching  Procedure:     Setting  -  Child  should  be  sitting  or  standing 

and  not  engaged  in  an  activity. 
Material  Arran^^eraont  cud  Cue  -  Make  noise  with 
object  when  it  is  placed  to  the  side  of  the 
child's  head  according  to  unit  directions.  Vary 
randomly  placing  noisemaker  on  right  and  left 
side  of  head.     He  should  not  be  able  to  see  the 
noisemaker. 

Response  -  The  child  should  turn  his  head  and 
look  at  the  object.    \Jhen  the  child  looks  at  the 
object  incrase  the  sound  and  let  him  touch,  hold, 
and/or  play  with  the  object. 

Criterion  -  8/10  correct  responses 'for  Units  1  and  2. 

-  9/10  correct  responses  for  Unit  3. 
Correctional  Procedure  -  Gently  hold  child's  head 
and  turn  it  toward  the  sound,  making  sure  not  to 
obstruct  his  view  of  the  noisemaker  with  your  body. 
Units:    1.     Hold  noisemaker  1  foot  away  from  child's  head. 

2.  Hold  noisemaker  3  feet  away  from  child's  head. 

3.  Hold  noisemaker  5  feet  away  from  child's  head. 
Recording  Procedure:  Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A"  and 
the  unit  the  child  is  on; 

c)  in  each  opportunity  box  write  "R"  if  presented 
right  side  and  "L"  if  presented  on  left  side. 


Step  B 

Step  Objective:  The  child  looks  at  the  speaker  when  he  hears  his  name. 
Materials:    Different  people  to  say  child's  name. 
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Teaching  Procedure;    Setting  -  Same  as  Step  A. 

Material  Arrangement  -  Saine  as  Ste  A  except 
familiar  person  talks  to  child  and  says  child's 
name  Instead  of  using  noisemaker* 
Cue  according  to  unit  directions. 
Response      The  child  should  turn  and  look  at  the 
speaker.    When  the  child  looks  at  speaker,  speaker 
showld  smile,  and  child  may  go  to  speaker  or 
vice  versa* 

Criterion  -  8/10  correct  responses  for  Units  1  and  2. 

-  9/10  correct  responses  for  Unit  3, 
Correctional  Procedure  -  Same  as  Step  A. 
Units;  1.    Stand  1  foot  away  from  child.    Talk  playfully  to  child. 

Cue,  e.g.     ''HELLO,   (CHILD'S  NAME)  HOW  ARE  YOU  TODAY?*' 

2.  Stand  3  feet  away  from  child.  Cue,  ''(CHILD^S  NAME)." 

3.  Stand  5  feet  away  from  child.  Cue,  "(CHILD'S  NAME)." 
Recording  Procedure:     Same  at  Step  A  except  in  the  step  and  unit  column 

write  "B"  and  the  unit  the  child  is  on. 


Step  C 

Step  Objective;    The  child  looks  at  the  speaker  when  he  hears  his  name 

and  is  engaged  in  an  activity. 
Materials ;    llaterials  needed  for  activities  the  child  likes  to  do. 
Teacher  Procedure;    Setting  -  Areas  where  child  can  engage  in 

activities  such  as  play  area,  gross  motor  area, 

playground. 

Material  Arrangement  -  When  child  is  engaged  in 

activity,  cue.     The  speaker  should  place  •himself 

according  to  unit  directions. 

Cue  -  according  to  unit  directions.. 

Response  -  Same  as  Step  B  except  vhen  child  looks 

at  speaker,  speaker  should  have  reason  for  child^s 

looking -such  as  time  to  change  activities. 

Criterion  -  8/10  correct  responses  for  Units  1  and  2. 

-  9/10  correct  responses  for  Unit  3o 
(Correctional  Procedure  -  Recue  using  louder  voice 
or  move  closer  to  child  and  recue.    If  child  still 
does  not  respond,  prompt  him  by  turning  his  head 
towards  speaker. 
Units;    1.    Stand  3  feet  away  from  childo 

2.  Stand  10  feet  away  frdm  child. 

3.  Stand  across  room,  playground. 
Recording  Procedure:    Code  the  data  sheet  as  follows; 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "C"  and 
the  unit  the  child  is  on; 

c)  in  the  comment  column  note  the  setting. 
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PROGRAM  SEEET 

Task:  ATTENDING 

Program  II:    ATTENDS  TO  TEACHER  AND  TASK 

Program  Objective:    Child  looks  at  teacher  or  puts  his  hands  in  his 

lap  and  looks  at  task. 

Prerequisite  Behaviors:    Responds  to  name* 


Step  K  .  .  ,  c  J 

 Step  Objective:    Child  looks  at  taacher's  face  for  at  least  5  seconds. 

Materials:    Objects  child  like  such  as  toys,  food. 

Teaching  Procedure:    Setting  -  Use  1  to  1  teaching  setting,  with 

  child  and  teacher  in  chairs  with  table  or  desk 

in  between.    Sit  so  you  are  child's  eye  level. 
Materials  Arrangement  -  Show  child  object  and 
gain  his  attention.    Then  place  object  uext^to 
face  and  cue. 

Cue  -  "(CHILD'S  NAME),  LOOK  AT  ME",  or  "LOOK  AT 
ME." 

Response  -  Child  should  look  at  your  face  for  a 
designated  time  (see  Units).    When  child  is 
looking  at  your  face  smile  and  talk  to  him. 
When  child  has  given  a  correct  response  give 
him  object  to  interact  with. 

Criterion  -  8/10  correct  responses  for  Unit  1. 

-  9/10  correct  responses  for  Unit  2. 
Correctional  Procedure  -  If  child  does  not  look 
at  your  face  place  2  fingers  in  front  of  child's 
eyes  and  move  fingers  to  in  front  of  your  eyes. 

Example: 
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If  child  still  does  not  look  at  your  face,  prop 
child  by  gently  turning  his  head  so  that  his 
eyes  focus  on  your  face. 

Units;     1.    Child  looks  at  teacher's  face  for  2  seconds. 

2.    Child  looks  at  teacher's  face  for  5  seconds. 

Recording;  Procedure:    Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  'A" 
and  the  unit  the  child  is  on. 


Step  B 

Step  Objective:    Child  looks  at  task  for  at  least  10  seconds. 
Materials:    Object  that  is  of  interest  to  the  child  and  can  be 

■  manipulated,  such  as  jack-in-the-box,  blocks,  beads. 
Teaching  Procedure:     Setting  -  Same  as  Step  A. 

Material  Arrangement  -  have  child  sit  in  chair. 
Place  object  on  table. 
*         Cue  -  "HANDS  IN  LAP."    When  child's  hands  are  in 

hil  lap  cue,  "LOOK  AT  THIS,"  or  "LOOK  AT  (OBJECT)," 
while  pointing  to  and  then  manipulating  object. 
Response  -  Child  should  put  hands  in  lap  and  look 
at  object  for  a  designated  time  (see  Units). 
Criterion  -  8/10  correct  responses  for  Units  1  and  2. 

-  9/10  correct  responses  for  Unit  3. 
Correctional  Procedure  -  Prop  child  by  putting  his 
hands  in  his  lap  and/or  gently  turning  his  head  so 
he  focuses  on  the  object. 
Units:     1.    Child  should  put  hands  in  lap  and  look  at  object  for  2  seconds. 

1.    Child  should  put  hands  in  lap  and  look  at  object  for  5  seconds. 
3.    Child  should  put  hands  in  lap  and  look  at  object  for  10  seconds. 
Recording  Procedure:     Same  as  Step  A  except  in  the  step  and  unit  column 

write  "B"  and  the  unit  the  child  is  on. 


TROGUH  SHEET 


Task:  ATTENDING 

Program  III:     INCREASING  APPROPRIATE  ATTENDING  BEHAVIORS 

Program  Objective:    Child  will  appropriately  attend  to  task.  Duration 

of  attending  behaviors  should  extend  from  2  to  8 
minutes.* 

Prerequisite  Behaviors:    Responds  to  name  and  establishes  eye  contact. 

Program  Adaptations:    The  programs  and  activities  used  should  be  varied. 

Exciting  activities  should  be  planned  and  presented. 


Step  A 

Step  Objective:    Child  looks  at  and^^anipulates  activity/materials  for 

a  minimum  of  2  minutes  in  a  one-to-one  setting. 
Materials:    Use  programs  and  activities  which  the  child  enjoys  and 

performs  successfully.    Any  successfully  completed  program 
can  be  utilized  for  this  attending  program.    As  examples, 
the  adjacent  puzzle  program  can  be  used  or  playing  with  a 
car.    A  timing  device,  a  watch  with  a  second  hand  or  a 
stop  watch  is  needed. 
Teaching  Procedure:    Use  1  to  1  teaching  setting,  with  child  and  teacher 

in  chairs  with  a  table  or  desk  between  them.  Sit 
80  you  are  at  child* s  eye  level.     If  using  a  program 
follow  the  teaching  procedure  for  that  particular 
program.     Use  the  step  and  unit  most  successful 
for  the  child.    .Have  enough  available  materials  to 
occupy  a  2  minute  time  span.     The  purpose  of  this 
program  is  to  increase  attending  behavioro  Comple- 
tion of  an  activity  should  be  encouraged,  but  it  is 
not  the  primary  objective  of  this  program. 
Cue  -  Use  cues  from  the  selected  program. 
Correctional  Procedure  -  If  the  child  does  not  look 
at  or  manipulate  the  presented  activity,  prop  the 
child  by  gently  turning  his  head  so  that  his  eyes 
focus  on  the  activity.    Then,  Cue,  ''LET'S  GO  ON." 
or  "LET^S  DO  MORE." 


*This  program  1*3  for  increasing  appropriate  attending  behaviors.     The  number 
of  minutes  were  selected  for  a  particular  population  ^nd  should  be  adjusted 
for  each  individual  child. 


Increasing  Appropriate  Attending  Behaviors 
Program  p«  2 


Units;     1.  Child  looks-  at  and  manipulates  activity  for  2  minutes  with  prompting. 

2.  Child  looks  at  and  manipulates  activity  for  2  minutes  without 
prompting. 

3.  Child  looks  at  and  manipulates  activity  for  4  minutes  with  prompting. 

4.  Child  looks  at  and  manipulates  activity  for  4  minutes  without 

•  prompting.  ' 

5.  Child  looks  at  and  manipulates  activity  for  6  minutes  with  prompting. 

6.  Child  looks  at  and  manipulates  activity  for  6  minutes  without 
prompting.  / 

7.  Child  looks  at  and  manipulates  activity  for  8  minutes  with'  prompting. 

8.  Child  looks  at  and  manipulates  activity  for  8  minutes  without 
prompting. 

Recording  Procedures:     DATA  IS  TAKEN  ON  THE  LENGTH  OF  ATTENTION  SPAN,  NOT  THE 

RESPONSES  TO  THE  PROGRAM  OR  ACTIVITY  USED. 
Code  the  data  sheet  as  follows: 

a)  record  the  program  title  and  number; 

b)  in  the  step  and  unit  column  write  "A"  and  the 
unit  the  child  is  on. 


Step  B 

Step  Objective:    Child  looks  at  and  manipulates  activity  for  a  minimum 

of  2  minutes  without  supervision*  ' 
Materials:     Same  as  Step  A 
^Teacher  Procedure:    Teacher  cues  child  and  moves  away. 

Cue  -  use  cues  from  the  selected  program. - 
Correctional  Procedure:     Same  as  Step  A 

 ^  V 

Units :    Same  as  Step  A 

Recording  Procedure:     Same  as  Step  A.  '  , 

Step  C 

Step  Objective:     Child  looks  at  and  manipulates  a  less  reinforcing 

activity /materials  for  a  minimum  of  2  minutes  without 
supervision.  :> 
Materials:    Use  less  reinforcing  programs,  materials  and  activities  for 

the  individual  child  but  at  an  independent  level. 
Teaching  Procedure:     Same  as  Step  B.  *  , 

Units :     Same  as  Step  A 

Recording  Procedure:     Same  as  Step  A.  .  ^ 

Step  D 

Step  Objective:    Child  looks  at  and  manipulates  less  reinforcing  activity/ 

materials  for  a  minimum  of  2  minutes  in  a  group  setting. 
Materials:     skme  as  Step  C  except  the  child  is  participating  in  a  group 

program  or  activity. 
Teaching  Procedure:     Same  as  Step  A  except  in  a  group  setting.  ^ 
Units  :     Same  as  Step^  A. 
Recordiuk:;  Procedure:     SaL^a  as  Step  A. 
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APPENDIX  B 


ABACUS  MATERIALS  BY  AREA 


.  (Listed  by  Areas) 
Body  Hdnacement  ,  - 

Gross  Motor  (Items  1  -  26)  ' 
Pillow 

Child's  chair,  without  sides  or  arms 
Table 

8-12  inch  rubber  ball 

Incline  surface  of  10-15  .  3  to  4  ft-  long 

Stairs  with  minimum  of  3  standard  steps,  rail  optional 

Toy  of  interest 

Tricycle,  hard  cement  surface 

Climbing  apparatus  having  at  least  5  rung  ladder  and  slide 
Walking  bean  no  wider  than  6"  and  at  least  4'  long 
Bean  bag  4X4" 

Adjustable  juno  standard  and  bar 

Running  course^ with  2  turns  indicated  by  2  markers,  cones  or 
Fine  Motor  (Items  1  -  2' / 

<  { 

3"  ball  (Nerf  Ball) 
Pegs  or  beads 

5  blocks  or  large  beads 
Small  car  or  t>:uck 

Stacking  ring  toy,  rings  may  vary  in  size 
Pegboard,  pegs  sized  one  inch  or  more 
Pegboard  with  snail  pegs, 

Fonnboard  with  circle,  square,  triangle,  rectangle 

6  one  inch  cubes 

Cobblers;  bench  or  siniiiar  pounding  toy 
Jack-in-the-Box  with  crank  handle 
Paste  or  glue,  paper,  picture 
Easel f  paper,  paint 
^  4  nesting  cups  . 

'4  2arge  beads,  string  with  reinforcing  tip 
6  pc«  ijiterlocking  puzzle 
Scissors,  4"  X  4"  paper 

II •     Self  Care 

A-    Dressing  '  B.  Toileting 

Socks  Bathroom 
Pants 

Shoes  Groom 
Shirt 


Sink 
Water 


Coat 
Button 
Zipper 


Clothmo  w:th  snaps 


Towel 


Belt  with  bJLcklo  Tissue 
Shoes  with  laces  Wastebasket 
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Self  Care  (contd, ) 


0«  Eating 

Cup  with  liquid 
Semi-solid  food 
Solid  food 

Spoon,  fork,  bowl,  plate 

Pinger  food 

Straw 

Knife,  bread,  spreadable 
Napkin 


B.    Mechanical  Know-How 

Door  with  knob 
Water  fountain 
Small  pitcher  with  liquid 

r.  Safety 

Street  Curb 

Steps 

Scissors 


III,  Cornmunication 

iU  Prerequisites 

Bell  or  noise  maker 
Chair 

(5  or  more  piece)  puzzle  or  toy 

Blocks  X  , 

Cup 

Ball 

Toy  dog 

Spoon 

Doll  * 

B.    Comprehension  of  One  Word  Utterance 

Toy  Car 
Toy  chair 

Picture  of  Children:     running,  sitting,  washing,  eatxng,  sleeping 
♦Food  or  drink  child  likes 
Doll  and  doll  house 

♦3  foods,  drink,  or  objects  child  does  not  like 
.    4  dolls  -  1  big,  1  broken,  1  little,  1  dirty 
.5  articles  of  child's  clothing 
5  articles  of  teacher's  clothing 

C*    Production  of  One  Work  Utterance 

(These  items  will  be  the  same  as  those  for  Comprehension.) 
IV.  Preacaderoics 

A*    Thinking  Skills 


.Small  toy  of  interest 
3  Box  lids   (capaiDle  of  covering  toy  above) 
3  pair  of  objects:     2  spoons,  2  toy  cars,  2  dolls 
Paper  bag,  4  objects:     bail,  block,  key,  toy  dog, 
Toy  telephone 
6  blocks 

3  objects  and  3  matching  pictures:  toy,  car,  telephone,  spoon 
5  objects:  cup,  button,  penny,  spoon,  block 
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A*    Thinking  Skills  (contdj 


2  «cts  of  4  basic  2-diiaensional  shapes:    circle,  square, 
triangle,  rectangle.     2  to  3  inches  in  size  and 
all  the  same  color 

2  Eets  of  6  basic  color  cubes:    yellow,  blue,  red,  green, 

orange,  black  -it. 
Individual  pictures  of:     harnmer..  nail;  shoe,  sock;  nulk  carton,. 

glass ;  cornb ,  brush . 
Pictures  of  animals:    dog^  cat,  horse 

•Food:    orange,  sandwicn,  ice  cream  cone;  Clothes;  shoe,  coat,  sock 
Set  of  picture  cards  (2  matching  -  1  different) 

a)  fruit 

b)  cars 

c)  balls 

Set  of  5  cards,  each  card  has  2  simple  line  drawings 

a)  two  identical  houses 

b)  sock,  hat 

c)  bird,  dog 

d)  two  identical  trees 

e)  ball,  block 

B.    Reading  Skills 

Book  of  colorful  pictures  (including  dog,  fork,  girl,  airplane, 
telephones 

Pictures  of  5  objects;  doll,  spoon,  ball,  car,  shoe 
Set  of  5  pictures  wich  simple  line  drawings: 

doll  with  ainn  niissing 

car  with  tire  missing 

cup  with  handle  r.issing 

shoe  with  lace  missing 

hand  with  finger  niissing 
One  picture  of  4  toys 

4  cards:    1  with  child's  name  printed  on  it,  3  with  other 
children's  names 
'    5  pairs  of  cards  as  outlined  below 


Ten 

m 

!  hfhj 

2  »cts  of  color  word  cards  written  in  brown  ink  on  4    X  5  1/2 
•  paper,    one  card  for  each  of  the  six  basic  colors,  yellow, 

blue,  rod,  green,  orange,  black  „„4.4.,-na 

2  three-card  picture  stories:    eating  an  ice  cream  cone,  putting 

on  shoes  ajid  socks  ^  ^ijier 

Labels  cut  out  of  6  conunon  objects:    Coke  carton,  McDonald  s 
sack,  milk  carton,  stop  sign,  bread  wrapper,  Cres.  box 

Math  Skills 

Raisins,  cereal,  peanuts 
Identical  sets  of  12  blocks  or  counters 
Identical  sets  of  numeral  cards  6-10 
Set  of  nuneral  cards  1-5 

Writing  Skills 

Primary  pencil  or  primary  crayon 

Papers  (any  kind)  . 

3  pieces  of  4"  X  5  1/2"  paper  each  having  1  pair  of  5  long 

horizontal  lines  1"  apart  ,i   ,r,,:i  l"  Acart 

3  pieces  of  paper  sane  as  above  only  make  lines  vertical  and  1  apart 

3  or  more  pieces  of  8  1/2  X  \1  paper 
Unlined  paper 

Socialization  % 

Toys  of  interest 
Child  height  hook 
Sweater  or  coat 
Child  size  chaxr 
Snack  items 


DEVELOf  MENTAL 
ARi  A 


BODY  Mi^MAGEMENT 


SBLF-CArNE 


CAN  DO 


CANNOT  DO 


GOAL 


OBJECTIVES  LEADINC 
TO  GOAL 


COMMUNIJATION 


PRE-AC/.NEMICS 
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PROJECT  FIRST  CHANCE 


Behavioral  Terminology  Exa^^ination 


Name 
Date 


Pre 


Post 


1.    Please  write  the  following  terms  in  the  blanks  before  the  appropriate 
definitions : 


Intrinsic  reinforcers 

Baseline 

Behavior 

Prop 

Shaping 

Aggressive  behavior 

Model 

Attention 

Positive  reinforcer 
Partial  Aid 


Time -Out 
Cue 

Exclusion 

Generalization 

Fading 

Complete  Aid 
Placement  test 
Consequence 
Aversive  Consequence 
Primary  Reinforcer 


Isolation 

Non-compliant  behavior 
Token  Economy 
Contingency 
Reverse  Chaining 
Behavioral  assessment 
Prompt 

Self-indulgent  behavior 
Intrinsic  reinforcers 


An  aversive  consequence  which  removes  the  child 
from  any  means  of  reinforcement. 

Internalized  reinforcers  increasing  a  behavior 
without  the  use  of  external  reinforcers. 

Any  observable  and/or  measurable  action. 

An  aversive  consequence,  a  type  of  Time-Out, 
which  places  the  child  away  from  any  physical 
or  visual  contact  with  others,  away  from  any 
means  of  reinforcement. 

Consequence  that  increases  or  strengthens  a  behavior 

Accepting  of  approximate  responses  as  correct  with 
the  ultimate  aim  of  requiring  the  precise  correct 
response. 

Data  collected  on  a  behavior  that  occurs  before 
teaching  is  initiated. 

Consequence  that  decreases  or  weakens  a  behavior. 

An  aversive  consequence/  a  type  of  Time-Out,  which 
just  temporarily  removes  the  child  from  the 
immediately  reinforcing  situation.     Example:  being 
turned  away  from  the  group  for  30  seconds. 


Exaxaination  (ContJ 
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Data  based  method  for  measuring  child's  current 
abilities  to  perform  specific  behaviors. 

Feedback  iitmediately  following  a  behavior  that 
increases  or  decreases  a  behavior's  occurrence. 

A  reinforcement  system  set  up  in  which  tangible 
objects  are  used  as  reinforcers  to  be  later 
exclianged  for  desired  objects  or  activity. 

"signal,  request  or  condition  that  does  or  can  be 
made  to  influence  the  occurrences  of  a  behavior. 

Gradual  removal  of  aids,  and  reinforcers  for  a 
■    behavior  with  the  ultimate  aim  of  eliciting  the 

precise  correct  response  without  aids  or  reinforcers. 

.^ssistarice  provided  to  the  child  throughout  the 
elicitation  and  occurrence  of  a  behavior* 

A  form  of  aid  which  demonstrates  the  behavior 
being  required  from, the  child. 

Reinforcers  that  satisfy  certain  biological  needs 
"    such  as  eating  and  drinking  which  are  not  learned. 

A  type  of  cue  which  informs  the  child  of  a  behavior 
"    that'  is  either  required  or  desired  and  which  also 
provides  information  as  to  the  consequences  to 
the  child  for  performing  this  behavior. 

Child  is  sitting  with  hands  in  lap,  maintaining 
eye  contact  with  the  teacher. 

A  form  of  aid  which  physically  moves  the  child 
"    through  a  behavior  to  produce  a  desired  response. 

A  form  of  aid  which  verbally  or  gesturally 
influences  the  occiitrence  of  a  behavior. 

Minimal  assistance  provided  to  the  child  that 
"    helps  to  Influence  and  elicit  the  occurence  of 
pcirts  of  a  behavior. 
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Attending  -  (child)   focusing  of  attention  on  teacher  and/or  activity 
(ignorrxing  other  stojnuii)  . 

attention  •  (teacher)  any  contact  teacher  has  with  child  whether  it  be 
>  vis;ial#  physical,  verbal  or  spatial. 

baseline  -  measure  of  child^s  current  abilities  to  perform  specific  behaviors 
prior  to  teaching. 

probe  -  a  check,  using  baseline  procedures,  which  occurs  after  teaching 

has  begxin  to  detemme  whether  child  is  wrking  on  appropriate  step 
or  unit*  ^ 

cue  -  verbal  or  physical  instruction. 

reinforcers  -  any  cdnsequence,  tangible  or  intangible,  which  occurs  after  a 
behavior  which  increases  ^ihe  frequency  of  the  behavior. 

contingency  -  a  tyi  of  cue  which  inforsis  the  child  of  a  behavior  that  is^ 

either  required  or  desired  and  which  also  provides  inromatxon 
as  to  the  consequences  to  che  child  for  performing  this 
behavior . 

consequence  -  anything  that  happens  after  a  behavior  as  a  result  of  that 
behavior . 

compliance  -  perfornunce  of  beliavior  requested. 

inter f erring  behavior  -  a  behavior  ti^at  inhibits  the  learning  of  a  desired* 

behavior. 

task  analysis  -  breaking  down  of  a  skill  into  teachable  components, 
generalization  -  use  of  learned  behaviors  outside  of  the  teaching  environment, 
aid  -  assistance  provided  to  the  child  -  physical  or  verbal, 
fade  -  gradual  disappearance  (aids,  reinforcers). 
behavior  -  any  observable  and/or  r^easureible  action. 

shaping  -  teaching  successive  approici-'nations  of  a  behavior  with  the  ultimate 
aim  of  requiring  the  precise  correct  response. 

ignore  -  total  removal  of  attention  (physicals  visual^  verbal,  spatial). 

spotting  -  use  of  additional  adult  assistance  far  extending  child^s  capabilities 
during  ar*  activity  {r.anuai  help  or  attending  assistance). 

distractor  -  a  diversionary  stin-.ulus. 

-jrococs  -(e.s..  g-^e   '.nit.al  lecter  or  sound     of  desired  response  or  sive  t:he 

concexc  o:  che  correcc  r-s?onse,  "Ycu  were  chere  Use  Sunday/* 
Props  -  same  as  nanual  guicance  or  ouccing  che  child  chrough  the  mocions,  o^ 
the  desired  resnonse 
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Three  Critical'  Areas    of  an  Effective  Preschool  Program 

SCHEDULE  D;^TA  MONITORING  SYSTEM 

(How  efficiently  are  — =  

you  using  your 
time?)' 

A.     Is  the  time  being  used 
effectively  for  each 
child  as  he  goes"  through 
the  procjr  >- 

!•     Selection  of  appropriate 
activities 

Is  the  child  receiving 
individual  programming 
and  group  activities 
according  to  goals 
stated  m  his  I.E.P? 

2.     Intensity  of  programming 

a.  How  often  is  each 
child  being  seen  on  an 
INDIVIDUAL  basis  DAILY? 

(How  much  intense  program- 
ming is  each  child  receiving?) 

b.  What  goals  are  being  accom-^ 
plishedi through  the  GROUP 
ACTIVITIES? 


Is  the  data  helping 
to  provide  direction 
for  the  child's 
program? 

1.  How  do  you  know  that 
the  child  wouldn't  have 
learned  these  skills 
without  instruction? 

(How  do  you  know  that 
it  was  the  teacher  that 
caused  the  change) . 

2.  How  does  the  data 
help    direct  the 
program  while  it  is 
beiag  run? 

3.  How  can  you  prove 
that  you  have  helped 
a  child  to  attain 
certain  goals 

at  the  completion  of 
your  program? 


How  effectively  are  you  using 
your  staff? 


